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 Every child has the right to education which will empower them to be global citizens with 

intellectual, scientific, social, cultural and human outlook. 

 
 Our deanery has continually strived to meet the demands of our changing world. We have 

committed ourselves to create responsible citizens who are the epitome of ethics and social 

conduct. 

 
 The Department of Sociology and Social Work is a group of distinct, motivated and 

enthusiastic students developed and nurtured by dedicated faculty members who are rich in 

experience and knowledge.  
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 The Department of Sociology and Social Work of CHRIST (Deemed to be University) was 

happy to host the International Summit on “Child Rights: Education matters for Life”, in 

collaboration with World Vision India and James Cook University, Australia on 4th and 5th of 

December– 2017. 

 
 Education is the most powerful tool and the primary necessity to shape and mould one’s 

life. Once the community, especially the children are aware of what they are entitled to and 

what their role in ensuring proper functioning of a school, children would have access to 

quality education in their communities. 

 
 CHRIST (Deemed to be University) is privileged to be part of this noble movement. We hope 

this Summit Proceedings will give proper and adequate knowledge about child rights and 

spread its importance across countries and cultures. 

 
 I wish all the success for this Summit Publication and hope it is the start of a new journey to 

address this important issue. 
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 World Vision India was honoured and privileged to organize the International Summit on 

Child Rights in partnership with CHRIST (Deemed to be University), Bengaluru and James Cook 

University, Australia. 

 
 World Vision India is a Christian grassroots humanitarian organisation that serves all 

people regardless of religion, caste, race, ethnicity or gender. Through development, relief and 

advocacy, we strive to create lasting change in the lives of children, their families and 

communities living in contexts of poverty and injustice. 

 
 Everyone deserves the best starts in life, there is no trust more sacred than the one the 

world holds with children. There is no duty more important than ensuring that their rights are 

respected, that their welfare is protected, their lives are free from fear and want and they can 

grow up in peace. 

 
 We hope this summit Publication would help people know more about the rights of a child 

and make people aware that it’s easier to build strong children than repair broken men. 

 

 

 
Mr Cherian Thomas 

CEO and National Director, 

World Vision India 
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 We were pleased to collaborate with CHRIST (Deemed to be University) and World Vision 

India for the International Summit on Child Rights 2017 held on 4 & 5 December 2017.  

 
 James Cook University (JCU) is the second oldest university in Queensland and Australia's 

leading university in the tropics.  JCU is about people and place, and we adopt new methods, 

new approaches and new technologies to help our students develop the skills, abilities and 

knowledge base they need to succeed. 

 
 The purpose of this summit was to stress the importance of protecting and implementing 

children's rights, at the same time examples of good practices could contribute. There has been 

no social problem as universal as the oppression of a child, by serving the best interest of the 

children; we serve the best interest of all humanity. 

 
We hope this initiative is just the beginning of a long fruitful relationship. 
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ENABLING ENVIRONMENT FACTORS FOR QUALITY EDUCATION AT 

THE PRIMARY LEVEL (A STUDY ON GOVERNMENT PRIMARY  

SCHOOLS IN STATE OF UTTAR PRADESH, INDIA) 

 
Dr.Victor Paul 

Professor & Head, Department of Sociology and Social Work 
CHRIST (Deemed to be University), Bengaluru 

 

Introduction 

 Education plays a very important role in overall development of the society. It is a process 

of facilitating learning, or the acquisition of knowledge, skills, values, beliefs and habits. It is 

the fundamental right of every child as enshrined in the constitution of India and several 

progressive policies to address the above issues were framed by Government of India. The 

Right to Education Act (2009), the NPE (1986), The NFC and National Early Childhood Care 

and Education (ECCE) Curriculum provide guidance to the efforts of the Government and 

other stakeholders. 

 As per District Information on School Education (DISE) 2011 report, UP consists of 221653 

elementary schools. Since 1951, today, world vision India following its organizational mandate 

to address quality of education is implemented 118 area development Programs (ADP) located 

in 137 districts in 26 states and the national capital territory of Delhi. World Vision India (WVI) 

activities impact 2.61 million children in 6252 communities. This research is initiated to assess 

the status of enabling factors of primary education in government schools of 13 ADPs in Uttar 

Pradesh (UP). The ultimate aim is to identify school quality, especially at the primary level to 

foster the culture and capability of the school administration and teachers. The research studied 

systematically and objectively the relevance, performance and success or the lack thereof, of 

quality education interventions at primary school level in the State of UP, based on data 

collected from the field so as to understand the factors that contribute to poor learning 

outcomes and suggest ways to improve overall learning outcomes of the children in primary 

schools.  

 
Method and Material of the Study 

 Descriptive research method was adopted for identifying the status of enabling an 

environment for primary level education in 13 ADPs. The primary data were collected from 13 

target areas of ADP, that is- Lucknow, Kanpur, Hardoi, Fatehpur, Moradabad, Lalitpur, Bhuta, 

Agra, Ballia, Barabanki, Sitapur, Raibareli, and Unnao. The population of the study are the 

headmasters/mistress, teachers, students, and parents of primary school belonging to the 

government, private aided, unaided categories in the operational areas 13 ADPs of World 

Vision India in UP. Ten percent of the target population was considered as the sample of the 

study. Proportionate random sampling technique was employed to select the sample for the 

study. From each area, approximately 10% of the schools were selected. The researcher used 

four separate quality assessment questionnaires for Headmaster/ Headmistress, teachers, 
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parents, community members and guidelines for Focus Group Discussion for Students. For the 

present study, both descriptive and inferential technique has been used to analyze the data 

intending to provide a picture of broad observed trends in the primary education system in the 

Area Development Program in Uttar Pradesh (UP), India.  

 
Result and Discussion 

 The study revealed that quality of elementary education in the project area is poor due to 

multiple reasons like poor infrastructure and low quality of ambience that facilitate learning 

atmosphere. As the analysis discloses most of the schools do not have adequate classrooms, 

compound walls and amenities like toilets, safe and pure drinking water, hand washing 

facilities, kitchen to cook midday meal. The absenteeism of teachers and extra responsibilities 

entrusted to them generates poor interests among the students and diminishes quality in 

education. The non-availability of uninterrupted electricity in the schools prevents teachers to 

make use of innovative and modern technologies to improve quality of education. It is 

observed that there is a discrepancy in community’s perspective on their children and their 

ability in reading and writing with actual field data identified from the field. The teachers are 

expected to have more quality to guide children as per the community’s perspective but often 

failed practically. Given that the learning outcome of the children has been dismal despite a 

variety of interventions. The physical environment of school buildings and school premise is a 

key factor in the overall health and safety of students, staff, and visitors. The factors that affect 

learning outcomes and interventions to improve learning outcomes are explained below.  

 
Socio-Economic Issues 

 The study reveals that majority of students come from low socio-economic backgrounds 

and are usually disadvantaged. These disadvantages are generally associated with factors such 

as low-quality living environments, mobility, family unemployment or underemployment, lack 

of access to resources that encourage learning such as books and pre-school programs and poor 

health and social discrimination. Poor health and malnutrition may prevent children from 

attending school and from learning. Nutritional deficiencies prior to school entry have the 

potential to impact upon cognitive outcomes in school-aged and adolescent children. 21.4% of 

teachers stated that their schools did not have kitchen sheds and hence it is assumed that food 

is cooked in the open which may not always healthy and hygienic and hence this would result 

in them being sick. It is observed that most toilets in the studied areas are closed and are only 

open on the day the educational department visits them. Children are forced to go out-door 

and defecate; likewise, they depend on and drink groundwater which is contaminated. This 

could be one of the reasons for poor attendance and hence this, in turn, affects learning 

outcomes.  

 
Physical and Technological Facilities 

 The availability of infrastructure in the schools is dismal. It is evident that the children are 

put through hardships and learning is not looked at as a joyful activity but as a punishment. It 
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is observed that children have to study in classrooms where students of more than one class 

studies at a time and the teachers have to cater to the different grades as well as the different 

levels of teaching. Most of the schools have no electricity and temperatures in these areas cross 

40 degrees centigrade in summer. Staffrooms provide the teachers with an opportunity to 

prepare for classes and rest during break hours. Likewise, it also provides the opportunity for 

peer discussions. This also paves the way for informal training and hence an opportunity to 

build capacity for teachers to improve the learning outcomes. Unfortunately, 54.5% of the 

schools don’t have separate staff rooms. 

 Having no compounds walls poses a security risk to the children. There have instances 

where teachers have stated that men stand outside the schools and stare at the lady teachers 

and this scares them. This points to social insecurity faced by teachers and students especially 

girl students. 

 Majority of the schools don’t have playgrounds and neither does any of the schools conduct 

any sports day. This shows a total apathy towards sports by government or management 

committee. Likewise, cultural activities are neglected. Use of technology, smart classes etc are 

poor and even continuous supply of electricity is not assured as most of the schools are located 

in rural areas. In an era, where technology is being embraced by all aspects of society and 

resources from the internet can be used effectively to enhance learning, it’s evident that because 

of a lack of facilities, these students are losing out opportunities to improve their knowledge 

skills and attitudes. It is being further been trigged with the paucity of library facilities in 

schools. Only a few of the schools have libraries and it has been reported that teachers who are 

custodians of these libraries give books to children who are most likely not to destroy them, 

likewise books are given only when there are holidays etc. This negates the purpose of the 

libraries since these resources would help the children understand the lessons better. If books 

were lent to the children regularly then it would help increase learning outcomes.  

 Most of these children come from households, which are into farming, and drought has 

been a major problem plaguing this region for a long time. Due to this parents migrate in 

search of labour, especially in the summer months. Either the whole family or the earning 

members migrate. When the family migrates, the children who should be attending school 

migrate and hence miss out on learning. Given the migratory nature of the families of the area, 

the number of hostels to cater to the children is required and is observed to be very minimum 

in number.  

 
Teaching and Teachers’ Training 

 In India, the curriculum has been designed for single-grade instruction and hence it’s 

difficult for teachers to integrate new concepts while teaching in the multi-grade setting. Since 

most of the schools in the study area have single teachers it’s challenging to teachers, as they 

need to know the contents of various subjects across the various levels. The teacher is required 

to have command over all subjects as he/she has to teach in the multi-grade setting. Since all 

the concepts of a subject of different levels may not be integrated, the teachers have to face a 
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number of challenges in this regard, especially when a teacher trained for single-grade teaching 

is given the responsibility in a multi-grade setting that negatively affects the learning outcome 

of the children. It is also saddening that as per the data, not all teachers even have attended 

single grade teachers’ training. Adequate training will help teachers to address the issues 

related to teaching and training and application of the training in the profession will have 

immense benefits to learning outcomes which are evidently missing among the teachers. 

 It is difficult for a single teacher to handle all classes’ especially primary classes when 

pedagogy requires that such young children get individual attention. Most of the teachers 

under study stated they still rely on memorization as a tool though apply a range of 

methodologies to teach the students. It is also noted that majority of the teachers don’t prepare 

any teaching/learning material which they are supposed to do before engaging the students. It 

is observed that teachers don’t use multimedia tools to prepare material or refer to online 

resources or use workshops to prepare teaching/learning material to improve the quality of the 

teaching. Given the poor transporting facilities to commute, as 63.4% of the teachers lived more 

than 5kms away from the school, could affect the absenteeism and punctuality of the teachers 

and this can influence learning outcome and teacher absenteeism rate which is been the highest 

in Uttar Pradesh. Added to this teacher are assigned by the government to conduct surveys, 

elections etc during their duty hours. It means the time spend on children’s education is 

neglected or misappropriated. Such duties and responsibilities may be aligned with 

government order issued by the government of Uttar Pradesh which is classified into three: 

Academic work in school- i. Teaching ii. Preparation iii. Co-curricular activities iv. School 

events v. Assessment vi. Capacity building vii. Curriculum development; Non-academic work 

related to schools- i. Mid-day meal ii. Construction of classrooms, boundary walls, etc. iii. 

Social events; Non-academic work not related to schools i. Elections at different levels ii. 

Census iii. Recruitment drives of teachers, distribution of TET certificates (NUEPA, 2015).  

 Job satisfaction is increasingly becoming important in the workplace. Employers now 

recognise that the "happier" their employees are, the better will be their attitudes towards work, 

the higher their motivation and the better will be their performance. Teacher’s job satisfaction is 

important as it has a direct impact on students' achievement and their future career. Teachers, 

who are unsatisfied with their jobs, tend to be unmotivated and more likely to escape from 

their responsibilities. As per the study though most of the teachers are satisfied in their 

profession 61.6% stated that they get tired at the end of the day. Data are disclosing that 34.1 

respondents they were fed up with their careers as teachers and 41.1% were not happy with the 

facilities that were in place in the schools. This may be due to overloaded work assigned to 

them and work environment they need to struggle with. 

 
Parents and Community-Related Factors 

 Parental education levels affect a child’s educational aspirations and outcomes. If the 

parents have limited education, it would directly affect their children. Education takes a back 

seat in families with low incomes and hence this will certainly affect learning outcomes. The 
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dismal figure picturises that 87.8% of the parents earned less than Rs. 10,000/- in a month. 

Given the low incomes, it is certain that the children will drop out of school and perhaps start 

helping out to earn for the family. Taking into account the very poor literacy levels which act a 

detrimental factor due to which parents cannot teach their children at home. While the overall 

gender ratio showed a healthy trend, on closer scrutiny it showed that the number of girls that 

enrolled in government schools was much higher than the boys. The girls are not given priority 

as far as education goes higher as parents rather invest in a boy and get him educated while 

girls just get through a basic education which may be due to socio-economic-cultural factors.  

 Education takes place not only in schools but also within families, communities, and 

society. Despite the various degrees of responsibilities taken by each group, none can be the 

sole agent to take 100% responsibility for educating children. Parents and families cannot be the 

only group of people for children’s education as long as they interact with and learn from the 

world outside their families, communities and society. Out of the 55 heads of institutions that 

were studied 16 said there was no community involvement in the teaching process. The focus 

group discussions also revealed the first priority for the community members was in income 

generating activities and education falls least priority list. This lethargic and inert approach of 

the community members towards education will stumble the performance of the students. 

 
Suggested Interventions to Improve Learning Outcome 

 The analysis reveals that there is an urgent call for intervention from the concerned 

authorities to improve the quality of education imparted to the children studying in primary 

schools of Uttar Pradesh. It needs community’s involvement to improve the infrastructure, 

teachers’ strength, regular capacity building for teachers to improve quality education and 

focus on holistic development of children rather than making them only bookworms. This also 

urges the need for strengthening of provisions laid down in RTE and Education policy. The 

ideal is involvement of Non-governmental organisation in imparting education within the 

administrative framework of the government system.  

1. Employ more teachers and para-teachers: The biggest challenge is the high PTR in the 

studied schools. It’s important that more Siksha Mitras are hired and more permanent 

teachers are recruited though the supreme court of Indian quashed the provisions for 

Siksha Mitras. 

2. Build toilets and check the functionality of existing toilets: The schools need to build more 

toilets and ensure that they are functional. Most of the existing toilets are closed because of 

a lack of maintenance. The government shall also ensure that funds are given to maintain 

these toilets so that the children can use them. 

3. Repair and build hand wash points: The hand wash points need to be repaired. The 

government would need to build more hand wash points in school and need the monitor if 

these points are working.  
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4. Teacher Engagement: The department of education officials need to ensure that the core 

function of teaching is not disturbed and that teachers are assigned only for teaching and 

not for other administrative works during academic days.  

5. Teacher’s performance and absenteeism: The government would need to link teacher 

performance to attendance, especially using technology and monitoring. This would ensure 

that the children gain as classes would be held regularly. 

6. Build more classrooms, equip and electrify all classrooms: There is an urgent need for more 

classrooms to be built and a need to have the existing classrooms electrified. Apart from 

building classrooms, it would be important to equip them with desks and benches. 

7. Computerise schools through CSR initiatives: Given there are large numbers of Information 

Technology companies, the government can tap their resources as part of their CSR 

strategy and get them to donate and maintain computers that can be used in these schools 

or involve NGOs through Public-Private Partnership. 

8. Build compound walls: The compound walls will need to be built either through CSR 

initiatives or by the Panchayats and this can provide security both for teachers and students 

which can enhance the academic ambience.  

9. Set up hostels for children from migrating families: Hostels need to be set up so that 

families that migrate can leave the children to the hostel. This would ensure that learning is 

not interrupted. 

10. Build staff rooms that are well equipped: There is a need to build staffrooms in every 

school that doesn’t have one. Along with staff rooms, teachers should be provided with 

resources that will help them improve the delivery of instruction.  

11. Encourage extra-curricular activities: The Government shall make sure that annual sports 

days are conducted regularly in these schools. Likewise, regular activities that inculcate 

culture should be made compulsory. 

12. Set up new libraries and replenish books continuously: The existing libraries should be 

replenished with new books and likewise new libraries need to be set up at all the schools. 

There would be value in hiring librarian so that the teachers are not overburdened. This 

needs to be linked with libraries existing in panchayaths. 

13. Parental awareness and counselling: Parents who come from poor economic backgrounds 

and poor educational backgrounds should be counselled regarding their children’s 

education. Likewise, parents should be counselled on the importance of education for the 

girl child. 

14. Make community participation a priority: Communities should be invited to participate in 

school activities. While schools should conduct sports, cultural activities these forums shall 

be used as part of the community involved in school activities. 

 
The 3S Model to School Effectiveness Improvement 

 The 3S model – the model was created with an intent of suggesting Policies to empower the 

schools and the school management committees so that they participate in the improvement of 
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the schools with respect to a) Enrolment/access to schools b) Retention of students c) 

Improvement in quality of teaching. To realise these initiatives have to done to accomplish 3S 

Model which comprises of 1. School Effectiveness by ensuring policy support for improved 

Enrolment/Access, Retention and Quality Education; 2. School Management Committee on 

Participation, mobilize resources and Demand their right; 3. School Empowerment through 

Enabling Infrastructure, Enabling teachers and Strengthening School Support Systems. 

 
 
 School Effectiveness 

 There are three National policy statements on Education in India, First is of 1968, second is 

of 1986 which was again modified in the year 1992. The constitution of India art. 21A provides 

for Right to Education as a Fundamental Right. While the RTE Act 2009 is a ground-breaking 

piece of legislation, the first in the world that puts the responsibility of ensuring student 

enrolment, attendance and completion of elementary education on the Government, recent 

surveys by the State Commission for Protection of Child Rights and UNICEF show that the 

state of education has not improved much since 2009, when the act was first proposed. The act 

lays down the norms and standards relating inter alia to Pupil-Teacher Ratios (PTRs), buildings 

and infrastructure, school-working days, teacher-working hours. It provides for rational 

deployment of teachers by ensuring that the specified pupil-teacher ratio is maintained for each 

school, rather than just as an average for the State or District or Block, thus ensuring that there 

is no urban-rural imbalance in teacher postings. It also provides for prohibition of deployment 

of teachers for non-educational work, other than decennial census, elections to the local 

authority, state legislatures and parliament, and disaster relief. It provides for the appointment 

of appropriately trained teachers, i.e. teachers with the requisite entry and academic 

qualifications. It prohibits (a) physical punishment and mental harassment; (b) screening 

procedures for admission of children; (c) capitation fee; (d) private tuition by teachers and (e) 

running of schools without recognition. It provides for the development of curriculum in 

consonance with the values enshrined in the Constitution, and which would ensure the all-

round development of the child, building on the child’s knowledge, potentiality and talent and 

making the child free of fear, trauma and anxiety through a system of child-friendly and child-

centred learning. It is important to work around the act and ensure the children get their right 

so that more children are enrolled, get access to schools, are retained and get the quality 

education 
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School Management Committees 

 Indian society is divided based on class, caste, gender, and religion. These factors are 

related to children’s access to education and their participation in the learning process. This is 

evident in the disparities in educational access and attainment between different social and 

economic groups. Improved governance of education has been identified as one way through 

which levels of access, quality and participation in education can be improved (UNESCO, 

2009). Visualising this important role of governance, the 2009 Right of Children to Free and 

Compulsory Education (RTE) Act emphasises the involvement of communities in school 

governance through SMCs to ensure school quality with equity. Getting more participation of 

the communities will help increase the outcomes of the schools and hence their role plays a 

very important part to mobilise resources and demand the rights of the children as the group of 

motivated and committed responsible citizens of the country.  

 
School Empowerment 

 As envisioned in the RTE act, the schools must be empowered by ensuring that teachers are 

trained and that updated teaching methodologies are used. The enabling factors within the 

school such as infrastructure etc. need to be improved and the school support systems such as 

the Block Education Offices and Block Resource Centres need to be strengthened so that there 

can be better supervisory controls. This will gradually ensure enabling infrastructure, enabling 

teachers and strengthening school support systems 

 
Conclusion 

 Ensuring the participation of the community in education, empowering the schools by 

raising the standards of teaching and increase in enrolment/access to school, retention of 

students and quality of education through policy initiatives will enable a conducive 

environment for effective education at elementary level. It’s important to understand that no 

one issue, in isolation, is responsible for the poor learning outcomes, in the areas that were 

studied. On the other hand, it’s a complex problem because there are dynamics at play, such as 

socioeconomic issues, political issues, low PTR, lack of facilities and technology and a range of 

other issues affects the learning outcome of the target population. Only if all these issues are 

addressed will learning outcomes improve. Some of the issues, such as low income and low 

parental education, need long-term commitments while issues like infrastructure can be 

resolved in the short term. However, if no concrete steps are taken resolve the root causes, then 

learning outcome will remain poor. It is suggested that the 3S model is used so that the right of 

the children is ensured to them which in turn enhance improvement in enrolment/access, 

retention of children and an overall improvement in the quality of teaching. 
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Introduction 

 "Education is the most powerful weapon which you can use to change the world." 

 - Nelson Mandela. 

 SDG 4 is to ensure inclusive and equitable quality education and promote lifelong learning 

opportunities for all.  

 Achieving, inclusive and quality education for all reaffirms the belief that education is one 

of the most powerful and proven vehicles for sustainable development. When people are able 

to get quality education they can break from the cycle of poverty.  

 Since 2000, there has been enormous progress in achieving the target of universal primary 

education in developing regions. The inclusion of the universalization of primary education 

(UPE) in the millennium development goals is an indication of the importance of quality base 

education as a stepping stone to poverty reduction. The Right of Children to Free and 

Compulsory Education (RTE) Act, 2009 mandated compulsory free education for all children in 

India between the ages of six and 14 (in other words, elementary school between grades 1 and 

8). 

 
Status of Primary Education in India 

 Annual Status of Education Report (ASER) 2016 reached 589 rural districts across India. 

The survey was carried out in 17,473 villages, covering 3,50,232 households and 5,62,305 

children in the age group 3-16. According to the findings of the report -In India, where 96.9% of 

children (ages 6-14) are enrolled in school, but 57.5% of 3rd Std children cannot read a grade-1 

level text and only 27.7% of 3rd std children could do a 2-digit subtraction in spite of spending 

3 years in school.  

 Learning levels of primary school children have not kept pace with increased enrollment. 

Even though children are moving up from one grade to the next, few actually master the grade-

level competencies expected of them. 

 Improving Quality has been the buzzword in various circles- from private companies to 

education department. Non-governmental organisations (NGOs) use many strategies such as 

public-private partnerships; teacher-training; family literacy; community involvement and 

developing funds for the educational sector. NGOs are very clear about the fact that their role is 

not to replace the government, but to ensure that the educational requirements successfully be 

covered, with respect to quality, affordability and equity in mind. (https://nation.com.pk/09-Mar-

2013/role-of-ngos-in-edu) 
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Remedial Education Initiative of World Vision India 

 In order to address the issue of poor quality education, World Vision India implemented 

the Technical Program with the project goal “Children have quality of education and have 

ample opportunity to build their lives”.  

 The major interventions include REC (Remedial Education Centre) where low performers 

are provided extra 2 hours of study in a day to help them achieve age appropriate learning 

outcomes. The Remedial Education Centre (REC) Model is an innovative approach and 

community-led process that seeks to ensure learning support to all children of age 6-11 years, 

in the community to inculcate basic knowledge about reading, writing, & math and life skills. 

This model emphasizes upon the aaccess to quality education and attains age appropriate 

learning outcomes and develops foundational, essential and applied life skills & values. 

 World Vision India (WV India) revamped the REC model and came up with a standardized 

REC model which focuses on improvement of learning outcomes of children studying in 

primary classes who had not acquired the basic skills in language (Hindi) and Mathematics.  

 
Three Fold Focus of Standardized REC model 

 The standardized REC model has following focus for improved learning outcomes. These 

are measured on monthly basis to track the functioning/ progress of activities in the Remedial 

Education Centre. 

 
Active Learning Method 

 Enhancing age appropriate learning outcomes. 

 Learning the core skills and abilities needed to succeed with education. 

 Joyful learning experience  

 
Strengthen School Management Committees (SMCs) 

 Ensuring that SMCs are functional to monitor- regularities of teachers &children, age 

appropriate learning methodology, and facilities & provisions of education 

 On-ground capacity building of School Management Committees, so as to help them 

become collaborative support system of enabling environment for children 

 
Parental & Community Participation 

 Engaging and empower the parents & community members about the importance of 

education 

 Formation of parents’ association. 

 Aligning to the mainstream of education through accelerated leaning support. 

 
Tools of Standardized REC Model 

 Child’s learning outcomes articulate what a child should know or can do after completing a 

age/grade appropriate module. The assessment of student learning outcomes through tools 
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provides information that puts student learning at the forefront of academic planning 

processes.  

 In the standardized REC model there are two kind of monitoring tools that are reviewed on 

monthly basis for academic planning. 

 
Process Monitoring Tools and Progress Monitoring Tools 

 Process Monitoring Tools: These asses the REC practice of conducting remedial 

intervention. There are: 

 Parents and Teacher Meeting Register,  

 REC Review Sheet, 

 Weekly Planning Register. 

 Progress Monitoring Tools: These asses the progression of learning outcomes of child to 

know how a child is clearing the competencies of each level for graduating from one level to 

the next. There are Test Papers for A/B/C levels. C is lowest group level and A is the highest 

group level in terms of learning. C level has competencies of grade 1-2, whereas B Level has 

competencies of grade 3-4, and A level has competencies of grade 5- 6. Test papers with marks 

are mentioned for the scoring purpose and a child graduate from one level to other with 80% 

score. 

 Scoring sheet is available to record the assessment of children. There is progress record 

sheet of A /B/C group children. 

 
Validation of Model 

 In order to validate this model, 20 Remedial Education Centres for Aparajita (Lalitpur) and 

Fatehpur Area Programs (AP) each were taken as the learning labs for pilot study during the 

standardisation process. The base line of children in primary grade of 20 each REC s of 

Aprajitha and Fatehpur APs was completed and report submitted to Strategic Evaluation unit. 

 

Objective  
To do Comparison between Base Lines (BL) results with End Line (EL) 
analysis.(Intervention Period of 7months) 

Sampling 
unit 

Same children were assessed randomly form RECs in the base line and end line. 
For the Controlled Group children also same process was followed.  
Field Validation learning outcomes of a sample of children per location were 
assessed in randomly selected REC Centres. They include: 

 Parents 

 Teachers (REC/School teachers) 

 Block Education Officers (BEO) 

 School management Committee (SMC) 

Survey tools 

Quantitative Measurement: 
Administered the same tools Test Paper of C/B/A level used for Baseline. 
Qualitative Measurement: 

 Focus Group Discussions with Parents & REC Facilitators. 

 Key Informant Interviews with Teachers/BEO 

 SWOC Analysis with AP staff. 
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Sample Size 

Children participation:  
Fatehpur AP in BL & EL                     = 234 (Intervention Group) 
Fatehpur AP in BL & EL                     = 140 (Control Group) 
Lalitpur(Aparajita) AP in BL & EL    = 393 (Intervention Group) 
Lalitpur (Aparajita) AP in BL & EL   = 94 (Control Group) 

Data 
Collection 

The Data collection process was done by the Facilitators who were oriented on 
the process.  

Data 
Analysis 

The data collected through the survey were entered in Excel sheet 
1. Record sheet Bhasa (Hindi language) 
2. Record sheet Maths. 

 
Validation Results of REC Model (with 7 months intervention) 

Status BL vs EL 

Learning Lab: Fatehpur AP 

Children participated in BL & EL= 234 

(Intervention Group) 

Children participated in BL & EL = 140 (Control 

Group) 

Level BL (%) 
EL 

(%) 
Mobility (%) Level 

BL 

(%) 

EL 

(%) 

Mobility 

(%) 

C 8.9 27.8 18.9 C 0 5.7 5.7 

B 0 8.5 8.5 B 0 0 0 

A 0 0 0 A 0 0 0 

Learning Lab: Lalitpur(Aparajita) AP 

Children Participated in BL & EL= 393 

(Intervention Group) 

Children participated in BL & EL = 94  

(Control Group) 

Level 
BL 

(%) 

EL 

(%) 
Mobility (%) Level 

BL 

(%) 

EL 

(%) 

Mobility 

(%) 

C 10.7 35.4 24.7 C 10.6 16 5.4 

B 1.3 7.9 6.5 B 0 7.4 7.4 

A 0 5.6 5.6 A 0 1.1 1.1 

  

 In both the learning labs there is a significant progress among the children who moved to 

higher level of learning. In comparison to the control group, children in the Intervention group 

made significant progress in the learning outcomes, though the progress is high at the lowest 

level. The contributing factors were rigorous training and regular follow up of the teachers, 

development and use of locally made Teaching and Learning Materials (TLMs) with an active 

engagement of children and involvement of parents. 
 

Fatehpur Area Program 

 Mobility rate from C to B for intervention group is 18.9% whereas for control group is 5.7%. 

 Mobility rate from B to A for intervention group is 8.5% whereas for control group is 00%. 
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Lalitpur (Aparajita) Area Program 

 Mobility rate from C to B for intervention group is 24.7% whereas for control group is 5.4%. 

 Mobility rate from B to A for intervention group is 6.5% whereas for control group is 7.4%. 

 Mobility rate from A level for intervention group is 5.6 % whereas for control group is 

1.1%. 

Qualitative Feedback from Field 

Major qualitative feedbacks of field validation are: 

1. Most of the parents agreed that because of the 

REC centre their children’s learning outcomes 

have increased. 

2. Active participation of parents’ committee 

members is observed for the children’s 

learning. 

3. Children learn and participate more in RECs 

than in school. 

Process Implementation 

The model has following sequence of activities:  

 Baseline Assessment through customized tools 

stating with C level. 

 Stakeholders Meeting (SMC, Parents, Govt).  

 Formation of Parents Association. 

 Identification of Facilitators through SMC and 

Parents’ Association (1facilitator for 30 

children). 

 Capacity Building of REC facilitators. 

 Setting up of RECs. 

 Start of REC classes & Use of TLM. 

 Monthly review with parents 

 Annual review (Lessons Learned Workshop with SMC, Parents, Govt) 

 Government Teachers Trainings and demo by REC Facilitator in school. 

Key Features 

Few key features of this model are: 

1. Children are segregated in 3 easy Levels A (5+grade), B (3-4 grade) and C (1-2grade) where 

A being the highest learning level. 

2. Peer learning is encouraged. 

3. Low cost, locally available, and child friendly Teaching Learning Materials (TLMs) are 

developed by REC facilitators.  

4. Robust monitoring in place. 

5. Allocation of Math and Language every day. 

6. Exclusive monthly reviews and academic planning. 
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Conclusion 

 Education is the key to sustainable development contributing to the achievement of many 

other Sustainable Development Goals (SDGs). This REC model is a key contributor of 

SDG4.That seeks to “ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all” 

 It is evident from the validation results of the standardized REC model that there is 

considerable improvement in the learning outcomes of children. There is assessment of 

learning level of children through customized tools for strategic implementation of a course of 

action through three fold focus i.e; active learning, strong SMC, and parental & community 

engagement. The standardized REC model of World Vision India stresses community 

mobilization and aim to create an effective system of decentralized decision making as per the 

RTA Act 2009 and work alongside with the government to provide the remedial education to 

the week students, and lead them to cope up with the mainstream of public education system. 

The validation study findings revel that students who complete remediation achieve greater 

academic success and come out with good learning outcomes than academically 

underprepared students who do not complete remediation. Therefore, remedial intervention 

strategy of this model provides the learning support for improved learning outcomes of 

children in terms of quality education. 
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Introduction 

 India is a multi-cultural country with a population of over 1.25 billion. About 44.4% of the 

Indian population are children (Census, 2011). Unfortunately, about half of the children 

population in India are deprivedof nutrition, education, and healthcare. On and above, a large 

number of them become victims of cultural beliefs and practices. There are many different 

social groups with different philosophies and practices regarding child rearing. Lack of 

knowledge about child care may cause harm to children’s health (Beşer et al., 2010). 

 The cultural beliefs and practices of people relating to health are part of a society in which 

they live. Culture has an impact on areas including health and child care. Children represent 

the core group most affected by traditional practices. Indian children’s experiences vary due to 

the diversity and plurality of the society, children traditionally, have been viewed in India as 

being dependent on parents and adults for all their decisions. Adults take the responsibility in 

nurturing children and till their children get married. Children also consider that it is correct to 

obey their adult and disobeying adults is considered as a sin. 

 The Indian tradition has a rich heritage and knowledge of child development. There has 

been a great implication given to child development and child rearing in Indian scripts 

including the vedas and purans. The objective of this review based article to highlight the 

cultural practices that violate child rights and negatively impact child development. Hence the 

aspects of cultural practices that foster child development are not captured in this paper. The 

paper aims to reflect the need to awareness on practices and misconceptions that are harmful to 

children and their development.  

 
Not Giving Colostrum and Breastfeeding  

 In many cultures and communities in India, there are beliefs, and taboos on breastfeeding. 

Lack of good care and malnutrition, and myths and misconceptions has been one of the major 

reasons for the mortality rate of infants and children being 10-15 times as high as that of the 

developed world (Shetty & Shetty, 2013). Colostrum provide complete nutrition, protect from 

significant infections and reduce exposure to pathogens and even mortality. Mothers in India 

have misconceptions about colostrum including beliefs that it is unclean and not good for 

children as it is stored in the breast for a long time (CRS Formative Report, 2000 in Deb, 2006). 

Urban educated mothers do not breastfeed due to the misconception that it would affect the 

shape of the breast and their appearance (Deb, 2006). Culture beliefs influence 

breastfeeding,and there is astigma associated with it. There are negative attitudes associated 
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with long-termbreastfeeding. In some societies,long-term means six months whereas for others 

it may be up to one year or more (Deb, 2006).Breastfeeding should be initiated within one hour 

of childbirth,butin a study, it was found that only 48% of the mothers who had delivered 

initiated breast feeding within one hour (Shetty & Shetty, 2013).  

 There is another strong misconception about feeding during an illness that is either when a 

mother or the child has illness breastfeeding should not be given or reduce the amount of 

breastfeeding. There are misconceptions that the illness would be transmitted to the child via 

breast milk and that mother would produce unhealthy milk. When children have illness 

mothers perceived that breastfeeding would aggravate diarrhea and hence children should be 

less fed (Deb, 2006).  

 
Not Given Immunization Because of Perceived Wrong Notion 

 About 2.5 million deaths a year continue to be caused by vaccine-preventable diseases, 

mainly in Africa and Asia including India among children less than five years old (WHO and 

UNICEF, 2005). Childhood vaccinations are another area of concern in Indian child-rearing 

practices. People of diverse cultural backgrounds often make different believes about 

vaccinations. Cultural differences in health attributions have major implications in health sector 

(Vaughn et al., 2009). These belief systems may include different disease models, 

understanding of wellness/illness paradigms, and feelings about healthcare services (Vaughn 

et al., 2009). People of non-industrialised countries are more likely to explain illness as a result 

of social and supernatural causes (Furnham et al., 1999).Parents resist vaccination because of 

their believes that it would harm their children. Hence there are many misconceptions 

regarding giving immunization. While childhood vaccinations for the major diseases like 

smallpox, diphtheria, whooping cough, and polio have been achieved in urban areas in India, 

vaccination compliance is very spotty in many rural areas. There are cultural/religious reasons 

like certain Hindu and Muslim groups in India believe that vaccination is a covert method of 

family planning (WHO, 2008), despite decades-long education and awareness programs by the 

Indian government and non-governmental organisations. 

  
Corporal Punishment 

 Corporal punishment is a part of Indian culture where parents believe that punishing 

children is the best way to have control over them and to modify their behaviour. Some studies 

reported a high incidence of corporal punishment in the family and the educational 

institutions. For example, the Ministry of Women and Child Development’s report indicates 

that two out of three school going children in India are physically abused (Ministry of Women 

and Child Development, GOI, 2007). This sort of incident is prevalent in every single district of 

the country. But most children do not report or confide about the matter to anyone and suffer 

silently (Raj, 2011).Children due to fear are often silent and submit to violence without 

questioning. Corporal punishment can be emotionally harmful to children. (Deb, Kumar, 

Holden, & Simpson Rowe, 2017; Deb and Modak, 2010; Deband Walsh, 2011). Almost all 
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teachers and parents involved in The Campaign to End Violence in Schools (Source: Plan India 

Webpage) admitted that they punish children physically. Many went onto argue that children 

cannot be disciplined without punishment. Studies have also found that children tend to admit 

that parents and teachers have the right to punish them and should never revert (Deb et al., 

2012; Kumar et al., 2013). 

 However, there is some evidence of corporal punishment in the ancient Indian history. 

Chanakya (c. 350–283 BCE), one of the great figure of Indian history lay down the dictum, 

‘Lalayat Pancha barsani, dasabarsani tarayat, prapte tu shorase barse putra mitra badacharet.’ The 

phrase means that ‘indulge the child up to five years, punish him up to ten years, and when he reaches 

fifteen, teach him as a friend’(Raj, 2011).Chanakya specifically mentions about physical 

punishment in the second chapter of Niti Sastra (Rules of Morality). He says ‘Many a bad habit is 

developed through overindulgence, and many a good one by chastisement, therefore beat your son as well 

as your pupil; never indulge them,’ providing a rule directly to teachers in pupil management. 

 Indian media indicates the severity of punishments that have led up to extreme physical 

conditions and sometimes death of children (The Hindu, 2009; UNICEF, 2005).A common 

cultural belief is that‘by using beatings, children would learn to respect their parents and teachers, to 

distinguish right from wrong, to obey rules and work hard. Without corporal punishment children will 

be undisciplined’ this is the view of the majority of Indian parents and teachers (Save the 

Children, 2005; 2003).They are concerned more with the positive effects of punishments rather 

than understanding it as cruelty towards children (Raj,2011).  
 

Cultural Practices Concerning Children with Physical and Mental Disability 

 Children with disability are also at risk of victimization of cultural beliefs and practices due 

to stigmatizing beliefs.Beliefs thatthe disability is due to possession of spirits or one’s own 

mistakes in the last birth, and also attributed religious causes like lack of faith in God and 

mistakes made by the parents as the reasons for having a child with a disability still prevalent 

in many communities(Berry & Dalai, 1994).The literature reveals that the families with disabled 

children expressed fatalistic attitudes and external dependence, that is, expected external agencies to cater 

to their rehabilitation needs (Dalal & Pande, 1999).For centuries, these beliefs have been 

embedded in the folklore, religion, and culture resulting in patterns of thoughts, 

communications, actions, customs, beliefs, values related societies (Smith, 2002). Also, the 

family members blamed the mother for the birth of a child with a disability (Edwardraj et al., 

2010). Even today the disabled children are not accepted by society and schools refused to 

admit these children. Kishoreet al., (2011) found that mental disorders were thought to be 

because of God's punishment for their past sins, and polluted air. Subjects believed that 

children do not get mental disorders, which means they have conception of adult-oriented 

mental disorders. Parentsareblamed, and they suffer stigmatization (Edwardraj et al., 2010). 

Many people, families, and communities in India have their treatment methods like black 

magic, supernatural explanation, getting the disabled child married or have sexual relations 

with elder persons or even killing the disabled child are prevalent (Thomas, Kumar,& Deb, 

2014). 

http://pds.sagepub.com/search?author1=Namita+Pande&sortspec=date&submit=Submit
http://onlinelibrary.wiley.com/doi/10.1111/j.1365-2788.2010.01301.x/full#b26
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Childhood Marriage 

 Girl child marriage is practiced in some of the communities in India, and it is strongly 

associated with the absence of educational facilities in rural areas, the wrong notion about the 

value of education and treating girl child as a burden for a family. Analysis of data from the 

2006 National Family Health Survey-3 showed that among women aged 20-24, more than two-

fifths had been married before age 18 (Raj et al., 2009). Nearly half of these women were 

married before age 16. About 71.6 percent of those women without any formal education were 

married as a child, and only 5.8 percent of those without any formal education remained 

unmarried by age 20-24. Also, a majority of 58.5 percent of those with only primary education 

were also married when still a child. These data are important not only because child marriage 

is illegal, but because it is associated with multiple adverse health risks for girls, especially 

during pregnancy and childbirth, and for their offspring (Raj et al., 2009). 

 Based on the United Nations (UN) Convention on the Rights of the Child, child marriage 

refers to marriage under age 18 (UN CRC, 2000). Child marriage is not only a human rights 

violation but also as a barrier to development. In India, girl child marriage is associated with 

the cultural practice. In some communities, children marriage is settled even before ten years of 

age. Child marriage is harmful to girls, their children, and their communities. It leads to poorer 

health, higher risk of HIV, lower levels of education, persistent poverty and higher experiences 

of violence and abuse (ICRW, 2007; ICRW, 2011). The NFHS (2005-2006) data, shows that the 

percentage of women getting married below 18 years continues to be very high (UNICEF, 

2012). Child marriage is embedded in patriarchal and cultural values of India. 

 The incidence of girl child marriage is highest in the States of Rajasthan, Bihar, Uttar 

Pradesh, Chattisgarh and Madhya Pradesh (Bhat et al., 2005).National Family Health Survey 

(II) data suggests that the median age for the marriage of girls in India is 16.4 years. The survey 

also found that 65% of the girls are married by the time they are eighteen. The fixing of the 

legal age of marriage at 18 years for girls and 21 years for boys has not prevented the 

continuation of early marriages. Nor has the Child Marriages Restraint Act, legally in force 

since 1929, been effective in restraining the practice. The Government’s new National Plan of 

Action for Children 2005 flags complete abolition of child marriages as one of 12 key national 

priorities (National Plan of Action for Children, 2005). 

 
Girl Child 

 Gender discrimination in Indian society is an old phenomenon. Boys enjoy better facilities 

in terms nutrition, social status, education and even love and affection compared to girls 

although all children have the right to be protected against all forms of harm, loss,and 

deprivation (Child Protection in the Eleventh Five Year Plan, 2007-2012, Sub Group Report). 

However, latest evidence indicates that girls are preferred in the urban areas. Parents have a 

notion that during their old age girl child will give more support compared to boy child (Deb & 

Chatterjee, 2008).Rural people and even educated people in some communities have a special 

preference for a male child with a notion to carry the family tradition. If womendelivers a 
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female child, she experiences mental torture and physical in the hand of in-laws. So far as 

nutrition and education are concerned, the male child always enjoys special preference. There 

is a prevailing notion among rural parents that girl child will get married and will go to 

somebody’s house so it will be a waste to give her better education and nutrition. 

Discrimination of any forms would have an impact on the child’s development. Discrimination 

bynot providing nutrition and health care is key cause to female mortality (National Family 

Health Survey, 2005-2006).  

 In Indian society, women are pressured to have male children, as having a female child is 

considered to be a burden for the family (Ahmad, 2010). Females not only face inequality in this 

culture, but they are also even denied the right to be born. Aborting a female fetus is both 

acceptable in some India communities. Female feticide is driven by many factors, primarily by 

the prospect of having to pay a dowry to the future bridegroom of a daughter. Sons are 

perceived to be support for the family and would bring in income and also perform the cultural 

rituals for parents after death, whereas daughters are perceived as a social and economic 

burden. Prenatal sex detection technologies have been misused, allowing the selective 

abortions of female offspring. It is a crime to abort a pregnancy solely because the fetus is 

female. Strict laws and penalties are in place for violators. The decline in child sex ratio in India 

is evident by comparing the census figures. In 1991, the figure was 947 girls to 1000 boys 

(Gupta, UNICEF/India/2007). These figures point out the prevalence of both gender-selective 

abortion and female infanticide in India today. In some areas, the sex ratio of females to males 

has drastically dropped. Some extremist sects in India still practice female infanticide or even 

child sacrifice (Ahmad, 2010). 

 In some tribal groups and rural communites, adolescent girls are supposed to stay outside 

home during first menstruation, which is part of cultural practice. During menstruation, the 

female continues to live under a tree or in the forest for three to four days and will not have any 

connection with the family members regardless of the season. After three or four days the 

adolescent girl would be taken back home after bath. During winter or summer, they may 

suffer major health problems, and some of them fall sick or even die. However, this is a cultural 

practice every adolescent girl has to undergo (Deb, 2006). 

 
Working Children 

 Economic employment of children in India is a very old and common phenomenon. 

Although Government of India has come out with child labour prevention legislation and even 

in the Indian Constitution there was an article (Article 24), the situation did not change. 

Millions and millions of children who work in various industries are exposed to multiple types 

of abuse and other dangers. In India, a substantial majority of child labourers work in the 

agricultural sector. Children not only are exposed to dangerous working conditions, but also 

become victims of abuse (Physicians for Human Rights Child Rights Group, 2003).Many of 

these children work in debt bondage, illegal practice of paying off the family debt. The authors 

asserted that an estimated 15 million children in India are working to service family debt. The 

http://www.ncbi.nlm.nih.gov/pubmed?term=Ahmad%20N%5BAuthor%5D&cauthor=true&cauthor_uid=20879612
http://www.ncbi.nlm.nih.gov/pubmed?term=Ahmad%20N%5BAuthor%5D&cauthor=true&cauthor_uid=20879612
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2007 national study of child maltreatment provides evidence of overworked children 

highlighting the fact that over 50 percent of children worked seven days per week (MWCD 

Report on Child Abuse and Neglect, 2007). The Census reports shows an increase in the 

number of child labourers in the country from 11.28 million in 1991 to 12.59 million in 2001 

(Census of India, 1991). Reports from M.V. Foundation in Andhra Pradesh reveal that nearly 

400,000 children, mostly girls between seven and 14 years of age, work for 14-16 hours a day 

(Status of Children in India Inc., 2005).  

 The employment of children in urban families as domestic assistants against small salaries 

has become a major source of survival for poor children, where they experience exploitation 

and maltreatment (Deb, 2011).A large number of poor people from rural areas come to urban 

cities in search of livelihood and take shelter in slum areas. A female member of the family 

works as a domestic assistant in the neighbouring localities while male members mostly work 

as a casual worker. When a female membergoesto work, she also takes her child especially 

grown-up girl child out of fear of abuse. Initially, girl child assists themother in doing small 

work, and after sometime she gets engaged in domestic work. Exploitation of children in 

domestic work is a serious concern. Such children are treated as slaves and are abused (Bajpai, 

2003). 

 
Forced Child begging  

 Child begging on the street encouraged by homeless and migrant parents is practiced in the 

urban areas. They beg money carrying a lot risk in busy street crossing in the metropolitan 

cities like Delhi, Kolkata, Chennai, Mumbai, and Bangalore. Although there is no accurate 

estimate of the magnitude of the problem, the immensity of the problem can be understood by 

some old statistics from different parts of the country.  

 Only 15,000 of the estimated 100,000 beggars in Mumbai are genuine, and gangs are 

controlling the rest of them, according to the survey conducted by NGO Social Development 

 Centre (Yahoo Survey Report on Begging in Mumbai, 2004). More than 25,000 beggars were 

rounded-up in Bombay the last time a drive was launched against them in the mid-1970s, but 

most of them returned to the street in a few months, complaining of appalling conditions in 

beggar homes (BBC News on South Asia Drive against Bombay Beggars, August 1998; Press 

Trust of India Report on Mumbai Beggars Worth Rs 180 crore, July 2006). 

 
Children affected by HIV/AIDS 

 Evidence suggests that a large of children especially from the lower social strata and 

orphan and destitute children have become a victim of HIV/AIDS. Either they get the infection 

from their parents or sexually abused and trafficked and then used for commercial sexual 

exploitation (Deb, Kumar, Gireesan, & Thomas, 2015). A large of children became the victim of 

sexual abuse for cultural beliefs and practices, i.e., a man suffering from the sexually 

transmitted disease can cure if that man has sexual intercourse with a young girl. There is no 

exact estimation of the number of children who are abused and finally infected by HIV/AIDS. 
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According to UNAIDS, in India, 0.16 million children in the 0-14 age group are infected with 

HIV (UNAIDS Report on the Global AIDS Epidemic, 2004). However, NACO estimated only 

0.55 lakh HIV infected children (0-14 years) in the country in 2003.  

 
Academic Pressure and School Attendance  

 Academic pressure for school children for better performance is a common phenomenon in 

India especially among people of middle-class families since the livelihood of the majority of 

the middle-class families is a job. Therefore, the expectation of parents from their child for 

better academic performance is very high for which parents keep on telling their child for study 

for a longer period and set a target, i.e., the child has to get such grade or percentages in the 

examination. One Kolkata-based study covering grades 11 and 12 students revealed that nearly 

two-thirds (63.5%) of the students reported stress because of academic pressure (Deb et al., 

2011).The finding manifested the high level of distress of these students that about one-third of 

the students were symptomatic of psychiatric cases. Similarly, the extent of academic pressure 

is evident from the reports of suicide among Indian students. Every day 6.23 Indian students 

commit suicide because of academic failure as reported by the National Crime Records Bureau 

(2000).  

 Regarding potential risk factors, about two-thirds of grade 11 and 12 students report 

parental pressure for better academic performance (Deb et al., 2011). Deb et al. found that the 

incidence of parental pressure differs significantly with differences in the educational levels of 

the parents, mother’s occupation, number of private tutors, and academic performance. In this 

study, the authors observed parental pressure for better academic performance and pressure 

for better academic performance caused high anxiety among the adolescents and had negative 

effects on psychological and emotional adjustment (Deb & Bhattacharya, 2012; Deb, Kumar, 

Holden, & Simpson Rowe, 2017).  

 Not attending school and school dropout is an alarming problem in rural India. A large of 

rural illiterate parents look for an immediate return, and as a result, they prefer to engage their 

small children in agricultural activities and as a helping hand for other economic activities 

instead of sending their children to school. They believe that education will not benefit their 

children much for livelihood. The most recent national census, conducted in 2001, found a total 

population of 1.028 billion (Census of India, 2011). There were 362 million children aged 0 to 14, 

representing 35.3 percent of the population (Census of India, 2011). An informed estimate of 

one-quarter of those of primary school age not completing primary school, therefore, equates to 

40 to 50 million children. In India, until recently there was no legal requirement to attend 

school (The Right of Children to Free and Compulsory Education Act, 2009). Evidence indicates 

substantial nonattendance. Statistics indicate that nationwide, 73 percent of children attend 

school to the end of primary school (UNICEF, 2008). This reflect the fact that more than one-

quarter children do not complete primary school. Therefore millions of children are denied 

education, thus vastly impacting the development of the individual and the nation. 
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Conclusion 

 Review of evidence indicates that a large number of Indian children are a victim of cultural 

beliefs and practices, and they experience neglect, violence, and maltreatment. In other words, 

their rights are violated.The main reasons behind the problem are ineffective intervention 

program in addressing cultural beliefs and practices in addition to the low level of education 

among parents of some communities.  

 To ensure child protection, it is very important to relook at some of the core issues like 

overpopulation, poverty, illiteracy, unemployment, cultural beliefs and practices relating to 

child-rearing practices. At the same time, health workers and Anganwadi Workers are to be 

empowered with knowledge and skills to sensitizing the parents. Health workers and 

Anganwadi Workers can play a significant role since they have direct contact with community 

members. Following are some of the recommendations to change the present child protection 

scenario in India: 

• Bringing ‘child protection issue’ on the national priority agenda 

• Ensuring implementation of policies and programs in the truest sense with more allocation 

of fund and infrastructure development across the country. 

• Sensitization of policymakers about the necessity of child protection at all levels, and other 

stakeholders like teachers, NGO personnel, judiciary, doctors, parent’s and so on.  

• Child development and protection as acompulsory subject at the school and college level. 

• Sensitizing teachers and children about child rights and healthy child-rearing practices. 

• Recruitment of child protection officers in every district. 

• Using television channels for creating awareness about myths and misconception regarding 

child-rearing practices through culturally sensitive programs. 
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Introduction 

 Children constitute over 400 million of the one billion plus population of India. The twenty 

first century has heralded a number of important policy and legislative initiatives to make the 

laws more children-friendly. The law, policy and institutions for child protection have 

undergone a significant change from a ‘needs’ based to the ‘rights’ and ‘development’ based 

approach. The rights based approach includes children as rights-holders and states as primary 

duty-bearers. This paper aims to give a broad overview of the law, policy and legal institutions 

of child protection in India and examines the current legal issues in a rights based perspective.  

 The paper discusses and critiques the laws, analyses the court trends, and gives suggestions 

for law reform relating to a child’s right to education, development, protection and 

participation in India. 

 
Child Rights 

 Rights are legal, social, or ethical principles of freedom or entitlement; they are the 

fundamental normative rules about what is allowed of people or owed to people, rights are of 

essential importance in disciplines as law and ethics, especially when it comes to children. 

Every individual has a right and it is the duty of the government to uphold these rights. Child 

rights are specialized human rights that apply to all human beings below the age of 18. 

Children rights are human rights which specify that children must be treated with dignity and 

respect as they are going to be the adults of tomorrow (Smile Foundation, 2013). 

 Universally child rights are defined by the United Nations and United Nations Convention 

on the Rights of the Child (UNCRC). According to the (UNCRC, September 1990) Child Rights 

are minimum entitlements and freedoms that should be afforded to all persons below the age 

of 18 regardless of race, colour, gender, language, religion, opinions, origins, wealth, birth 

status or ability and therefore apply to all people everywhere.  

 The UN finds these rights interdependent and indivisible, meaning that a right cannot be 

fulfilled at the expense of another right.  

 The purpose of the UNCRC is to outline the basic human rights that should be afforded to 

children. There are four broad classifications of these rights. These four categories cover all 

civil, political, social, economic and cultural rights of every child. 

 Right to Survival: A child's right to survival begins before a child is born. According to 

Government of India, a child life begins after twenty weeks of conception. Hence the right 

to survival is inclusive of the child rights to be born, right to minimum standards of food, 

shelter and clothing, and the right to live with dignity. 
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 Right to Protection: A child has the right to be protected from neglect, exploitation and 

abuse at home, and elsewhere. 

 Right to Participation: A child has a right to participate in any decision making that 

involves him/her directly or indirectly. There are varying degrees of participation as per 

the age and maturity of the child. 

 Right to Development: Children have the right to all forms of development: Emotional, 

Mental and Physical. Emotional development is fulfilled by proper care and love of a 

support system, mental development through education and learning and physical 

development through recreation, play and nutrition. 

 A Quality education provided to a child at early age helps eradicate poverty and enables 

individual and collective empowerment, social cohesion peace and human development. A 

Quality School represents the personality and rights of a child. Education should be provided 

to all who can’t afford it and made accessible and should be made an opportunity for every 

person to grow. An early childhood education of quality gives children an equal start and 

allow them succeed in later stages of education. Children have the right to learn from the very 

beginning (CHILDLINE India Foundation, 2015). 

 
Child Protection 

 The protection and well being of Children is one of the fundamental responsibilities which 

cannot be compromised by other considerations.  

 Children have a right to be treated with dignity and protected from harm. They should 

have a right to express their views which effects their lives and it should appropriately be 

considered by adults. Every child has a right to be educated and once the child sent to school it 

is the responsibility of the school to take care if its education. 

 Support should be provided by school counsellors or designated staff in their education or 

care environment whose role should include being an advocate for the safety and well being of 

the children. Children’s attendance should be maintained and engagement with their education 

is a key contributor to their long- term, safety and well being. Children and young people are 

entitled to the rights irrespective of their special needs, gender, race, sexual orientation or 

cultural, religious or family circumstances. Every individual in education service plays a role in 

keeping children safe. They help in building a secure learning environment, identifying pupils 

who are in distress or at risk of harm and then taking suitable actions which are vital for 

ensuring children are safe in school at all times (Department for Education and Child 

Development, April 2015). 

 A child should be brought up in a protected environment that will help prevent and 

respond to violence, exploitation and abuse. It involves various essential components like 

Strengthening government committee so they could look into welfare of children and capacity 

to fulfil children’s right to protection, promoting the establishment and enforcement of 

adequate legislation, addressing harmful customs, attitudes and practices, focussing on 

development of children’s life skills, encouraging open discussion of child protection issues 
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that includes media, providing essential services for protection, recovery and reintegration, 

including basic education, health and protection (UNICEF, 2006). 

 
Understanding the Difference between Child Rights and Child Protection 

 Child Rights and Child Protection are two different concepts. Child rights are a set of 

principles or ideals. They are entitlements and some of them are justifiable in a court of law, but 

they are not tangible. Protection is one of these rights. But Child Protection is more than a right. 

It is a framework or system by which the rights of a child can come to be. The framework 

consists of various duty bearers such as the departments of the government, police, school, civil 

society, who all have roles to play to ensure that a child's rights are met, and in the case that a 

child's rights are violated that the violator be brought to justice and care be provided to the 

child. Child protection is not only treatment, but should also be preventive. Risk management 

needs to take place to reduce the risk of violation of child rights in any given circumstance or 

space (CHILDLINE India Foundation, 2015). 

 Child protection is hence the means through which all other rights of a child can be upheld. 

For example, a child has a right to live a normal childhood in a family environment. The child 

protection framework need to first take steps to ensure families are able to survive by 

providing them when health, education, and food for free or at minimal cost. The next step is to 

address the needs of children who have fallen through the cracks such as destitute, abandoned, 

and orphan children. The framework includes the mechanisms to relocate these children into 

caring families either through adoption or foster care and provide these children with access to 

health and education services. Hence the framework is not a single ministry or single 

government body it is the interlinking functions of all ministries and sectors. 

 
Importance of Education 

 Generally, at the start of a very young age, children learn to develop and use their mental, 

moral and physical powers, which they acquire through various types of education. Education 

is commonly referred to as the process of learning and obtaining knowledge at school, in a 

form of formal education. However the process of Education does not only start in a child first 

attends school. Education begins at home one does not only acquire knowledge from a teacher, 

one can learn and receive knowledge from a parent, family member and even as acquaintance. 

In almost all societies at any school and receiving an education is extremely vital and necessary 

if are wants to achieve success. However, unfortunately we have places in the world where not 

everyone has an opportunity to receive this formula type of Education. Learning subjects in 

school is not enough one can learn history, mathematics, science in school, and the "book 

smart" in addition, one can learn how to live life by knowing what to say when, acting a certain 

way in certain situations and be "street-smart". The above two types of knowledge are 

extremely essential to the successful in life. But no matter what, education is the key that allows 

people to more up in the world, seek better jobs, and ultimately succeed fully in life. Education 

is very important and to develop the Indian economy systems is very objectively. 
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 Child protection entails protecting children from violence, exploitation, abuse and neglect 

and keeping them safe from harm. It necessitates the promotion of health and welfare of 

children helping them to grow up in a safe and supportive environment. This protection cannot 

be holistically achieved unless education is ensured to the children. Education plays an 

indispensable role in shaping the lives of individuals and the society at large, it helps children 

learn, develop and receive a quality education from childhood through young adulthood. To 

ensure this Government has always maintained a well structured legal framework for child 

protection by implementing various statutes, acts, schemes and policies. 

 
Right to Education Act, 2009 

 It was after a long campaign and struggle that the 86th Constitutional Amendment to make 

the right to education a fundamental right in 2002 was made. Article 21A provides for free and 

compulsory education to all children in the age group of 6-14 years. The manner of education 

has to be determined by enacting a law. The expression ‘education’ must be given a broader 

meaning with regard to Article 21A of the Constitution of India as also the directive principles 

of the state policy. The State is under a Constitutional mandate to provide educational 

institutions at all levels, which must function to the best advantage of the citizens. The long 

awaited Right of Children to Free and Compulsory Education Act, 2009 (RTE Act) received the 

Presidential assent on 26 August 2009 (Bajpai. A., 2010). 

 The last score has seen a spurt of legislative initiatives on the issue of child rights. The right 

to protection includes freedom from all forms of exploitation, violence, abuse, and inhuman or 

degrading treatment. There are around 250 legislations in India that directly or indirectly deal 

with children. 

 
Shortcomings in the Act 

• RTE 2009 Act is an instrument that legalizes the existing multi-layered education system, 

which depends on the economic capacity of the parents. It legalizes the current four 

operating systems—government schools, aided private schools, the special category 

schools, and non-aided private schools. 

• The provisions relating to recognition of schools under the Act raise concerns about the 

children studying in unrecognized schools. 

• The Act is silent on child labour. In fact, the Right to Education Act must be used to 

eliminate child labour. Issues of children with special needs and the availability of trained 

teachers for such children are also missing in the Act. 

• The sixty-year old Constitutional promise of free and compulsory education for all children 

between the ages of 0 and 14 years has been snatched away. The Right to Early Childhood 

Care and Education of children below the age of 6 years has been denied. The RTE Act 

should have covered the entire school education system for children aged 0-18 years. The 

exclusion of groups of children is a violation of human rights. The Constitutional Right of 

Early Childhood Care and Education must be restored and the requisite provisions for its 
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quality delivery must be made. The directive principle in the Constitution relates to early 

childhood care and education and also states that it is the fundamental duty of parents to 

send their children to school13. It would have been more effective if early childhood care 

and education had been guaranteed as a fundamental right rather than as a directive 

principle. 

• Higher education to children completing secondary schooling as per the Constitutional 

Directive of Article 41 must be ensured by the State. Education is a fundamental right. 

Therefore, privatization and computerization of the education system under the guise of 

PPP (private-public partnership) or ‘decentralization’ is not proper.  

• Certain important norms and standards need to be included like distance of school from 

the child’s residence, teaching aids, computers, equipment in laboratories, promotion of 

teachers, etc. These issues must be made justiciable (Bajpai. A., 2010). 

 
National Education Policy, 2016 

 Education has been considered a key driver of National development, it is considered as a 

necessary condition for building a humane society. The core objectives of National education 

Policy in the coming years must consist of the following components- awareness, building 

values and skills. While knowledge and skills are specific to objective of study and are largely 

determined by factors like future employment or the pursuit of a vocation, awareness and 

value are universal in nature and should be shared by all. Ideally, these components should 

foster the development of personal qualities and behavioural attributes, which will help 

children, develop into good citizens. 

 Along with these economic objectives, education should aim to develop pride in India and 

in being an Indian. It should foster learning about our culture, ancient history and traditions. 

Indian society is characterized not only by the multi-cultural, multi-linguistic and multi- 

religious diversity, regional disparities and geographical differences, but also by inequalities of 

wealth, income, opportunity and access to resources. In this scenario Education should be 

made a powerful route to reduce social and regional disparities, and to enable choice and 

freedom to the individual to lead a productive life and participate in the country’s 

development.  

 Education should also aim at fostering tolerance, secularism, peace and national 

integration. For promoting greater understanding of diversity in India as well as social 

cohesion, education should aim at inculcating awareness of India’s rich heritage, great 

traditions and glorious past and heterogeneous culture. Education must preserve and enhance 

the cultural capital of the country, a powerful input for national development. Education 

should be seen as development and not a means of development it should be able to find a 

prominent place in the national development agenda (Ministry of Human Resources, 2016). 
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Challenges in India’s Education System 

1. Access and Participation 

 Early Childhood education is a vital need and a basic necessity, but participation in pre- 

school education remains low in the country. 

 Expanding access to early childhood education and to provide children with equal 

opportunity to prepare them for formal education is a priority task. 

2. Quality Issues 

 Poor Quality of education is leading to unsatisfactory learning outcomes which is a huge 

challenge. At the preschool level the following challenges that are faced are 

a. Lack of trained teachers 

b. Inappropriate curriculum 

c. Ineffective pedagogy 

 
Hence students coming out of pre schools do not have school readiness in terms of cognitive 

and language domains. 

Factors affecting unsatisfactory quality of school education are 

a.  Large proportion of schools not compliant with prescribed norms and standards 

b.  Students and teachers absenteeism 

c.  Gaps in teacher motivation and training which affects teacher quality and performance 

d.  Slow progress with regards to usage of ICT 

e.  Sub optimal personnel management 

f. Inadequate attention to monitoring and supervision of performance 

3. Equity 

 There has been substantive effort to provide education to all, still children from 

disadvantaged population lack access to education. Children from certain sections like children 

with disabilities, children in remote location, children belonging to nomadic families, migrant 

children and other vulnerable disadvantaged group are yet to take full benefit of educational 

opportunities. 

4. Skills and Employability 

  India being a diverse country require skills for welfare of the society. However institutional 

arrangements to support technical and vocational educational programme is quite inadequate 

5. Lack of Research and development are two factors for India’s poor performance  

 There is limited initiative for upgrading skills of existing faculty, there is lack of 

engagement with institutions around globe to improve quality of research, and there is lack of 

linkage between research institutions and industry to accelerate process of knowledge 

development. 

 
Reforms Required In Education System 

 ‘Reform’ is a complex concept. As a noun, the term is used to describe changes in policy, 

practice, or organization. As a verb, ‘reform’ refers to intended or enacted attempts to correct 
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an identified problem. As an educational aspiration, its’ goal is to realize deep, systemic, and 

sustained restructuring of public schooling. 

 Progress in education is the foundation, critical for a nation to build a skilled workforce, 

and also to help people improve their livelihoods as a country grows. However, the quality of 

education in India is a serious problem in India as our system is one-dimensional and lays 

emphasis only on scoring marks and not acquiring skills required for the job. Questions on 

whether the children are really learning go unanswered (Provenzo, Jr. (Ed.), 2008). 

 It is important that education policy makers review the situation and reorient the education 

system to bridge the gap between the demand and supply of employable graduates. 

 
Suggestions 

 Following are some of the steps that can be taken to reform the Education System in India. 

1. Innovation in Teaching Methodology 

 While the West keeps on experimenting and seeking novel ways of growth, India never 

allows itself to take risks, and that is where the Indian Education System lags behind. We have 

to change our thinking about education, and finally, implement this change in a pragmatic 

manner. 

 Education is not simply a process to get you a job; that is not the only role of education. It is 

about understanding yourself, your capabilities and putting yourself up for what you are best 

at, for the benefit of the society. It is not just about learning new things. It’s about exploring 

your hidden talents, and utilizing them for a better life. Education should be able to transform a 

stone into a statue and a moth into a butterfly. Whether it’s using more interactive mediums of 

teaching or the use of technology, India needs to give a serious thought to how children are 

being taught. The syllabus needs to be less theoretical and make students understand how to 

face the world. 

2. Primary Education 

 Compulsory and free primary education should get on top of our education agenda. 

There’s no getting away from enforcing the Constitutional commitment to compulsory 

education until the age of fourteen years, provided by Article 45 and getting by a historical 

Supreme Court judgment declaring education as an elementary right. 

3. Teaching 

 In the current system of education, the shortage of opportunities for creativity for lecturers 

as well as students is consistent. Excessive use of textbooks and external examinations, to the 

exclusion of the method of education, is partially liable for this. Entire generations of teachers 

haven’t noted any other system and changes within the present system will meet with 

resistance. 

 Regular training and incentivizing teachers so that they can update themselves with 

innovative methods of teaching and incentives will motivate them to carry on the good work.  

 Training of teachers to target areas of learning that can be worked on, computer-aided 

teaching and technology led learning has to be there in major reforms. The Indian government 



Vol. 5     Special Issue 7         April 2018            ISSN: 2321-788x 

 

 

Shanlax International Journal of Arts, Science and Humanities Page 35 

and State Governments need to facilitate this method by bringing about rules for continuous 

teacher quality upgradation. 

4. Learning to learn 

 The current system of book-based and theory-oriented teaching doesn’t instill independent 

thinking. It ought to be modified to create the scholars learn by practice and experience. This 

could be initiated from the primary level of education. 

5. Value systems 

 To build a society with sensible character and citizenship, it’s vital that value education is 

introduced in pre-school and strengthened in primary, secondary and higher education. 

6. Education Infrastructure 

 Just as economic infrastructure is seen crucial for the industrial sector, the development of 

infrastructure of educational institutions should be seen as important to a knowledge society. 

7. Research in education 

 Research in India is basically an elitist idea. Analysis in the least levels ranging from the 

undergraduate level within the science and technology fields ought to be inspired. Even the 

infrastructure offered for analysis and development is poor and archaic. 

8. Physical Education 

 There is no stress on physical development in our school curriculum. There’s a desire to 

encourage sports activities by providing the required infrastructure. The prevailing resources 

of Sports Authority of India and different sports bodies within the country ought to be utilized 

for this critical space. 

9. Extra-curricular activities 

 One day per week (preferably Saturday) must be mandatorily put aside for extra-curricular 

activities like games, study visits, arts and crafts and similar activities at the primary school 

and secondary school level. 

10. Pre-school Education: 

 Pre- school education for children in the age group of 4 to 5 years shall be implemented. To 

strengthen pre- school education in Anganwadis, steps will be taken in consultation with states 

to frame curricula and develop learning materials. Appropriate rules and regulations shall be 

designed for monitoring private schools. 

11. Curriculum Renewal and Examination Reforms 

 Curriculum reforms shall be carried out to meet the emerging aspirations and align to 

national goals of social cohesion, religious amity and national integration. Procedural reforms 

will be undertaken, such as, doing away with migration certificate, school leaving certificate, 

etc. in order to encourage mobility of students from one institution to another. 

12. Protection of Rights of the Child & Adolescent Education 

a. Framework and guidelines for ensuring school safety and security of children will be 

developed. 

b. Every Principal and teacher will be made aware of the provisions of the relevant Acts, 

Rules, Regulations, etc. 
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c. The Adolescent Education Programme and National Population Education Programme will 

be integrated into the curriculum of schools in a phased manner. 

d. Adolescent Education will be included in pre- and in-service training programmes of 

secondary school teachers. 

e. Self-learning online programmes on child rights will be developed for the benefit of 

students, teachers and parents. 

13. Skills in Education and Employability 

 Skill development programs in school and higher education system will be reoriented A 

detailed plan for the creation of skill schools for improving employment opportunities for 

secondary school students in special focus districts will be prepared (InsightsIAS, 2016). 

 
Conclusion 

 This paper deals with the concept of Legal Framework in Child Protection which further 

elucidates the concept of child rights and child protection and understanding the basic 

difference between them that is Child rights are a set of principles or ideals. They are 

entitlements and some of them are justifiable in a court of law, but they are not tangible. But 

Child Protection is more than a right. It is a framework or system by which the rights of a child 

can come to be. It further deals with the importance of education in a child’s life. Education is 

the road that children follow to reach their full potential in life. Better education is very 

necessary for all to go ahead in the life and get success. It develops confidence and helps 

building personality of a person. School education plays a great role in everyone’s life. The 

paper further deals with Right to Education Act, 2005 and National Education Policy, 2016. The 

Eighty-sixth Amendment Act, 2002 inserted Article 21A in the Constitution as a Fundamental 

Right, The consequential legislation envisaged to give effect to Article 21 (A) was The Right of 

Children to Free and Compulsory Education Act, 2009 (RTE Act), giving every child the right 

to full time elementary education of satisfactory and equitable quality in a formal school which 

satisfies certain essential norms and standards. The first National Policy on Education (NPE) 

was formulated by the Government of India in 1968, based on the recommendations of the 

Indian Education Commission (1964-66), also known as the Kothari Commission. The National 

Education Policy, 2016 deals with the core objectives that are awareness, building values and 

skills. The Paper then evaluates the shortcomings in the legislations and have tried to suggest 

some reforms and measures for the policies. 
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Introduction 

 India is inhabited by a large section of indigenous population or the tribals. As per the 

Census of India, 2011, tribal population in India is about 104 million and they constitute 8.6% of 

the total population in India. Furthermore, the Census reveals that 89.97% of the tribal 

population inhabit in the rural areas while 10.03% in the urban areas. Of the total tribal 

population in India, 5% reside in the state of West Bengal (Census of India, 2011). 

 Education is one of the keys to development and researchers often use the criterion of 

literacy rate to judge the education level of a community and society. Literacy rate is measured 

as the proportion of literates out of the total population (aged seven years or more) and is 

expressed as a percentage (Report of the Ministry of Tribal Affairs, 2013). Though the literacy 

rate of the tribal population has increased from 8.53% in 1961 to 58.96% in 2001, yet the tribal 

literacy rate for ten states was below the national average (58.96%) (Report of the Ministry of 

Tribal Affairs, 2013). For instance, the literacy rate of tribals in West Bengal in 2011 was 57.9% 

(Census of India, 2011).  

 In terms of the Gross Enrolment Ratio1 has increased from 80.4 in 1990-91 to 119.8 in 2010-

2011(Report of the Ministry of Tribal Affairs, 2013). Nonetheless, one can argue that despite the 

increase in enrolment ratio, there is also a corresponding rise in dropout rate2 among the tribal 

population. The alarming statistics provided by the Statistics of School Education (2010-2011) 

reveal that 35.6% of the tribal children dropout in standard I to V, 55% in I to VIII and 70.9% in 

class I to X. It is also noted that out of every 100 tribal students enrolling in standard one, only 

67% students are able to complete standard V, 41.9 % are able to complete standard VIII, and 

13.9 students are able to study till standard XII (Statistics of School Education 2010-2011; Report 

of the Ministry of Tribal Affairs, 2013). 

 This is a matter of concern because there are several centrally sponsored programs working 

towards the educational upliftment of the tribal population in India. The SarvaShikshaAbhiyan 

(SSA), for example, aims at offering educational provision across all the groups and categories. 

Additionally, Section 3 (1), Chapter 2 of the Rights to Education Act (2009) provisions the 

following: “Every child of the age of six to 14 years shall have a right to free and compulsory education 

                                                 
1  Defined as the percentage of enrolment in a particular class to the estimated child population 

in that particular age group. 
2 Dropout rate is defined as the proportion of students leaving school either by completing (but 

not enrolling in the next grade) or not completing a grade in a particular year to the total 
number of students enrolling during the previous school year. 
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in the neighborhood school till completion of elementary education.” The significance of the act is 

further exemplified by the fact that it empowers the poor to receive free education in a private 

school till the eighth standard, allowed to take admission in a school despite temporary 

unavailability of birth certificate and transfer certificate, cannot be coerced to take admission 

test, cannot be forced to leave school or repeat a class till the eighth standard, cannot be 

subjected to corporal punishment at school.  

 Then the question arises as to why despite all provisions and facilities offered by the 

government the tribals lack behind the mainstream population in terms of the educational 

mobility and have a higher share of dropout rates from school. The study therefore attempts to 

unearth the reasons that hinder tribal education and social mobility. In the process the paper 

also examines the perception of members of the tribal community about the benefits of formal 

education system and the institutional hurdles that impair the education of the tribals. 

 
Research Design and Methods 

 This cross-sectional research employed a qualitative research design. Non-probability, 

cluster IV sampling was used to identify the research subjects. Stage I entailed the selection of 

state for conducting the study. West Bengal was selected for the study and the rationale was, 

literacy rate of the tribals in the state was below the national average and so was the tribal 

mobility in the state. The districts and the tribals were selected in stage II of the sampling 

method. The districts of Paschim Midnapore, Bankura, Birbhum, and Puruliya was chosen 

because of having considerable presence of tribal population. The Santals, Birhors, Kharia, and 

Lodha tribes were selected for the study because of their formidable presence in the above 

mentioned districts of the state. Stage III entailed the selection of the villages for the study and 

Belpahari and Bethkundari villages in Paschim Medinipur, Bagmundi in Puruliya, Jhilimili in 

Bankura, the Santal village of Santiniketan in Birbhumwere selected because of considerable 

presence of the above-mentioned tribes. Stage IV involved selection of the research subjects and 

they were the tribal students, teachers, parents, and school graduates. Data collection was 

mainly done through observation and interview and the interviews were mainly semi-

structured and open-ended. Pseudonyms were used in reporting the findings so as to maintain 

the confidentiality of the research subjects.  

 
Findings 

 The findings of the study are organized under the following sub-headings: Cultural factors 

hindering educational mobility; Perception of the benefits of formal education; Institutional 

mechanisms hindering educational mobility. 

Cultural Factors Hindering Educational Mobility 

 The study identified cultural dissonance between the mainstream and tribal society to be 

one of the main hurdles in the path of tribal education. 

 For example, it was revealed that the inflexible scheduled followed in schools is not suited 

for the tribal culture where members engage in activities as per their choice and interest.  
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 In a similar vein, students were given vacation as per the mainstream calendar and none of 

the tribal festivals found a place in the academic calendar of the schools. For example, the 

Santals celebrate the “Sohrai” festival in the post-harvest season in the month of January 

andthe “Sarhul” festival is observed by the Birhorsin February and March in appreciation of 

the nature’s beauty in the spring season. So, naturally there is high absenteeism of students 

from the tribal communities during these months and which adversely affects their academic 

performance. To make matters worse, teachers were found to be hesitant towards allowing 

tribal students to avail holidays. Their uncaring attitude was revealed when he opined that 

vacations make tribal students forget the mainstream mannerisms and culture imparted in 

them through school education. 

 Moreover, content analysis of the question papers of the schools revealed that some of the 

questions had little relevance for the tribal culture and society. For example, questions like 

“Which is the busiest airport in India?” was objectionable because students did know the 

answer to this question but did not know the meaning of an airport. So, education was simply 

reduced to memorization in such schools.  

 Teachers in the schools are mainly drawn from the mainstream Indian society and they are 

actively found to discourage the use of tribal language and practice of tribal culture in the 

school premises. As a result, over the years tribal students develop a negative attitude about 

their culture and heritage. Though the Rights to Education Act (2009) banned corporal 

punishment in schools, it was found to be very much prevalent in the surveyed schools.  

 
Perception about the Benefits of Formal Education 

 Most of the tribals were very poor and children made economic contribution towards their 

families. Consequently, bulk of the dropouts happened at standard V when children become 

economic assets to their families and when they are supposed to relocate to a high school which 

is often situated at a distant locality. The plight was aptly shared by Murmu, a tribal parent: 

 “In standard V, students generally transfer from primary to high school, often located at a distant 

village. In such a situation the tribal parents are left with two options, either to send their children to 

another school at a distant village or to discontinue education. Generally, the tribal parents prefer the 

latter as they are reluctant to send their children to distant places to join a hostel (because children are 

economic asset to the families). Among those who manage to attend high school, the poor quality of 

education that they have received in primary school, coupled with their tribal background, makes them 

victims of harsh treatment by the teacher and subsequently leads to further drop-outs.” 

 Despite the hardship that tribal students endure to get themselves educated, only a few are 

able to secure job. The plight of the hapless tribals could be attributed to the poor quality of 

education that they receive in schools. The elementary nature of vocational education provided 

in schools also deprives the tribals of the chance of making a living out of it. To narrate in the 

words of Tudu, an unemployed tribal: 

 “When I was in school I used to toil hard for learning. The teachers used to flog us every day, 

something which was never done in our homes. I endured all this and continued my education in a very 



Vol. 5     Special Issue 7         April 2018            ISSN: 2321-788x 

 

 

Shanlax International Journal of Arts, Science and Humanities Page 41 

dull environment. All my friends dropped out in the middle….But, alas I was not successful in any 

competitive examination for a job last year. Neither the school taught us any useful vocational activity so 

that we can start some kind of small business.” 

 Moreover, students educated in such a system was found to be alienated from their own 

culture and considered it to be a liability. As Sabar, parent of a tribal student, narrated with a 

sense of lamentation: 

 “My son was lucky enough to find a service sector job (Clerk in Calcutta High Court) in Calcutta. 

He left the village at once and never came back. He was of no help to us. Previously, he used to write 

letters and now he has stopped doing so. We do not know his whereabouts now.”  

 Interviews with the tribal graduates revealed that they were too acculturated to adjust to 

their tribal culture and years of education in the mainstream society has distanced them from 

their cultural brethren.  

 
Institutional Mechanisms Hindering Educational Mobility  

 It was observed that most schools suffered from shortage of teachers and most of the time 

para teachers (part time teachers) were recruited to keep the school operational. These part 

time teachers are very poorly paid and as they survival strategy these teachers offered private 

tuition classes to students beyond the school hours. As Kalindi, a para-teacher, summarized in 

the following words: 

  “We are poorly paid at Rs. 3500 a month and without private tuition, I and my family are sure to 

starve.” 

 Often it happened that these teachers purposefully taught better in the tuition classes than 

in their regular classes in order to attract more students. The sufferers in such an education 

system were the tribal children as they were unable afford the additional expenditure of 

private tuition.  

 Hence, though the RTE Act (2009) provisions education to be free, yet it comes with 

subsidiary cost like private tuition. Additionally, it was found that most schools did not offer 

vocational training to the students and if they did, it was too elementary to make a livelihood 

from it.  

 Majority of the schools surveyed suffered from infrastructural inadequacies in the form of 

shortages of classrooms, laboratories, libraries, drinking water, toilet, playgrounds. In one of 

the schools in Shantiniketan, it was observed that due to the shortage of classrooms, students 

took turn to sit outside for lessons. Libraries did not exist in some of the schools; those having 

libraries were very poorly furnished. The hostels in the residential schools were in equally 

wretched condition. For instance, each hostel room of schools at Bagmundi and Jhilimili was 

overcrowded with 20 students.  

 The problem is further compounded because of the lop-sided policies designed by the 

government. One of schemes introduced by the government was to offer mid-day meals to the 

students and it has undoubtedly encouraged the underprivileged students to join schools. 

However, the problem lies with the fact that the management and distribution of mid-day meal 
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is generally shouldered by the teachers, which interferes with their academic responsibility. 

Further, there were several complaints regarding malpractices in the distribution of mid-day 

meals in schools. Bediya a tribal parent in Bagmundi,aggrieved: 

 “Every household in this village knows the teachers and their families take shares of the mid-day 

meal cooked for students. In fact I know for sure that some of the families (of teachers) do not cook their 

afternoon meals regularly.” 

 
Conclusion 

 The study examined the implication of the RTE Act, 2009 towards the tribal mobility and 

education per se. As the academic curriculum was designed and developed by the educators 

from the mainstream society it makes little attempt to incorporate elements of tribal culture 

into it. Education in such a system is reduced to mere memorization and tribal students 

develop gross disinterest towards it. Additionally, it was observed that teachers fail to 

empathize with the problems faced by the tribal students and promote acculturation of the 

tribal. The tribal educated in such a system start considering their culture to be a liability rather 

than an asset. Though the RTE Act, 2009 provisions education to be free till standard eighth, the 

study found that education involved subsidiary expense like private tuition. Moreover, 

majority of the schools surveyed suffered from infrastructural inadequacies in the form of 

shortage of classrooms, laboratories, libraries, drinking water, toilet, playgrounds. Finally, the 

problem is exacerbated because of ill-conceived developmental policies of the government.  

 
References 

1. Census of India (2011), Government of India. 

2. Report on Statistical Profile of Scheduled Tribes of India (2013), Published by the Ministry 

of Tribal Affairs, Government of India. 

3. Report on Statistics of School Education (2010-2011), Ministry of Human Resources 

Development, Government of India. 

4. Right of Children to Free and Compulsory Education Act (2009), Information Bureau.  

 

  



Vol. 5     Special Issue 7         April 2018            ISSN: 2321-788x 

 

 

Shanlax International Journal of Arts, Science and Humanities Page 43 

 

PARTICIPATIVE DEVELOPMENT THROUGH  

CHILDREN – AN ESAF MODEL 

 
Mr.A.G.Arun, Ms.Merina Josephine & Ms.Beena George 

ESAF, Thrissur, Kerala 

 
Introduction 

 Education is not just acquiring knowledge from schools or other educational institutions. 

It’s a continuous process where a person starts learning from his childhood from various 

resources like schools, family, peer groups, societal systems etc. In all aspects of the school and 

its surrounding education community, the rights of the whole child, and all children, to 

survival, protection, development and participation are at the centre. This means that the focus 

is on learning which strengthens the capacities of children to act progressively on their own 

behalf through the acquisition of relevant knowledge, useful skills and appropriate attitudes; 

and which creates for children, and helps them create for themselves and others, places of 

safety, security and healthy interaction.” (Bernard, 1999). Hence, Education is a systematic 

process of gaining skills and knowledge, with healthy attitudes that would mould a beneficial 

and productive individual. A country has commitment to educating or giving formal education 

to its citizens, especially the children. The framing of Millennium Development goals by United 

Nations focused on achieving universal primary education. 

 
Right to Education 

 The Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A in the 

Constitution of India to provide free and compulsory education of all children in the age group 

of six to fourteen years as a Fundamental Right in such a manner as the State may, by law, 

determine. The Right of Children to Free and Compulsory Education (RTE) Act, 2009, which 

represents the constitutional legislation envisaged under Article 21-A, means that every child 

has a right to full time elementary education of satisfactory and equitable quality in a formal 

school which satisfies certain essential norms and standards.  

 According to World Bank, India has made progress in terms of increasing the primary 

education attendance rate and expanding literacy to approximately three-quarters of the 

population in the 7–10 age groups, by 2011. Enrollment for the age group 6-14 has been 96% or 

above since 2009. This proportion increased from 96.7% in 2014 to 96.9% in 2016 (ASER, 

2016).Kerala was able to become the first state to achieve 100% primary education through 

ATHULYAM program which was initiated by the state education department. 

 
Quality of Education 

 However, due to a shortage of resources and lack of political will, this system suffers from 

massive gaps including high pupil to teacher ratios, shortage of infrastructure and poor levels 

of teacher training. The ASER 2016 study has said that the overall learning level among the 

https://en.wikipedia.org/wiki/India
https://en.wikipedia.org/wiki/Education_in_India#Primary_education
https://en.wikipedia.org/wiki/Education_in_India#Primary_education
https://en.wikipedia.org/wiki/Literacy_in_India
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Indian students is pretty disappointing. The study also revealed that every other student is not 

able to read the textbook which is three classes lower to them. This shows the decline of overall 

quality of education and calls for immediate intervention on the same. UNICEF has defined the 

indicators of Quality Education.  

Quality education includes:  

 Learners who are healthy, well-nourished and ready to participate and learn, and 

supported in learning by their families and communities 

 Environments that are healthy, safe, protective and gender-sensitive, and provide adequate 

resources and facilities 

 Content that is reflected in relevant curricula and materials for the acquisition of basic 

skills, especially in the areas of literacy, numeracy and skills for life, and knowledge in such 

areas as gender, health, nutrition, HIV/AIDS prevention and peace 

 Processes through which trained teachers use child-centered teaching approaches in well-

managed classrooms and schools and skillful assessment to facilitate learning and reduce 

disparities 

 Outcomes that encompass knowledge, skills and attitudes, and are linked to national goals 

for education and positive participation in society. 

 The sustainable development goals (SDG 2030)aim at ensuring quality education for all and 

promote lifelong learning. In order to achieve this it has proposed governments to partner with 

private sector, NGOs and local communities.  
 

Community Participation in Education 

 Community participation is an important aspect of improving overall quality of education. 

The concept of informal schools or alternative education centers has been has been tied up with 

the idea of community participation from the period when the NFE (Non Formal Education) 

schemes were launched. The premise was that community engagement would motivate 

parents to send the children to school regularly. There centers were expected to function for 

one and a half to two hours every day for six days a week. The program employed local 

teachers and paid them a small honorarium.(Rashmi Sharma, Vimala Ramachandran, 2009). 

 Various associations were formed in schools for overall monitoring as part of educational 

reforms. This included village education committee (VEC), parent teacher association (PTA) 

and mother teacher association (MTA). These bodies were also expected to improve the quality 

of school functioning by participating in its management 
 

About the Organization  

 Evangelical Social Action Forum (ESAF) was established in 1992 as a response to the social 

and economic needs of the people. ESAF stands for sustainable holistic transformation of the 

poor and the marginalized for a just and fair society. Evangelical Social Action Forum is a 

registered charitable society, born out of deep conviction that our deeds should match our 

words. ESAF is registered under Travancore Cochin Literal and Scientific Charitable Societies 

Act of 1955.  
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Vision 

 Sustainable holistic transformation of the poor and the marginalized for a just and fair 

society. 

Activities 

 Micro Enterprise Development: empower the poor through sustainable micro enterprise by 

providing access to credit, training and equipping them for self reliance through Micro 

Finance, business Development Services, Market Access. 

 Human Resource Development to develop the potential of people through Career 

counseling, Skill development training, vocational training, Personality development 

projects, family enrichment seminars, and Education. 

 Let Them Smile Child Care Centres: ESAF initiated “Let Them Smile” project for children 

of stone quarry workers of Dumka, Jharkhand. ESAF has started child care centers which 

functions as primary schools and currently educates around 1300 children through 32 

centers. 

 Natural Resource Management: facilitates the proper stewardship of natural resources and 

promotes its responsible use through Awareness creation, response to climate change, 

Renewable/ clean energy promotion, Waste management systems, Carbon credit 

aggregation. 

 Health Care services: Seeks to build a healthy society by making quality health care 

accessible and affordable to the rural and semi urban communities. Santhwana- A project 

to care for people living with HIV/ AIDS, Rural Hospitals, clinics, school of nursing, 

Arogyamithra- A project to train rural women and deploy them as health workers in rural 

communities. Blood and eye donation forums. 

 Advocacy and Networking: Makes the voices of the voiceless heard in centers of power on 

issues like gender, poverty etc. through Public meetings and seminars, workshops, 

networking with media, government and likeminded organizations. 

 Disaster Mitigation and Management: responds to the needs of the people vulnerable to 

natural disasters through emergency relief- Rehabilitation programmes, Training in 

preparedness and mitigation, Livelihood promotion. 

 
About Community Transformation Hubs (CTH) 

 The Community Transformation Hub(CTH) has been modeled in such a way that it 

becomes a platform for children to gather in the evenings with the facilitator who enables the 

children to excel not just in academics, but also get equipped with essential life skills and be 

competent to advocate for their rights. Every day, after school, children meet together in a 

particular place where they can learn and clarify doubts with the help of facilitator and the 

learning aids provided in the CTH. Weekends are dedicated for developing the various skills of 

children where the CTH act as a children’s club. 
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CTH Genesis 

 CTH is formed and operated in a community with the help of the local community. ESAF, 

as a micro finance organization has a huge client network across 10 states of India and this 

network is tapped mainly for starting CTH. The first step is to contact the ESAF branch 

manager of the specified location and compose a general overview of the locality through 

observation and primary data collection through questionnaires. If the place have enough 

children who lacks educational and have an underprivileged background, then that place will 

be selected for starting the center. A graduate woman from the local community will be 

selected as the facilitator after interview. Infrastructure for starting the center will be provided 

by ESAF itself. Monitoring and evaluation will be done through monthly reports and quarterly 

monitoring visits. 

Vision 

 Holistic transformation of children by imparting various knowledge and skills which 

eventually culminate in a better community and a better nation. 

Objectives 

 To improve the scholastic performance of children through daily educational support 

 To impart sensitive life skills and adolescent education 

 Ensure that the Children are not deprived of their Right to play and recreation.  

 Grass root level advocacy to ensure availability of functional parks/playgrounds. 

 To conduct periodic sensitization classes for women and children on health with special 

emphasis on NCDs 

 To provide a platform for children to interact with local legislative and executive bodies of 

government.  

 To become a platform for children to express their artistic talents. 
 

Relevance of CTH 

 Majority of India still lives in villages and so the topic of rural education in India is of 

utmost importance. A survey named Annual Status of Education Report (ASER, 2014), shows 

that even though the number of rural students attending schools is rising, but more than half of 

the students in fifth grade are unable to read a second grade text book and are not able to solve 

simple mathematical problems. 

 Quality and access to education is the major concern in rural schools as there are fewer 

committed teachers, lack of proper text books and learning material in the schools. Though 

Government schools exist, but when compared to private schools their quality is a major issue. 

Majority of people living in villages have understood the importance of education and know 

that it is the only way to get rid of poverty. But due to lack of money they are not able to send 

their children to private schools and hence depend upon government schools for education. 

Above that, in some of the government schools there is only one teacher for the entire school 

and if they don’t show up at work, then it is a holiday. If the quality along with number of 
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teachers and, those too committed teachers can be improved in these schools, then aspiring 

rural children and India can fulfill their dreams of doing something great. 
 

Annual Status of Educational Report 2016: % Children at different  

reading levels All children: All India (rural) 

Grade Beginner Letter Word Std 1 Level Std 2 Level Total % 

Std 3 13.6 24.1 19.9 17.3 24.1 100 

Std 4 8.5 17.2 17.7 19.2 37.4 100 

Std 5 6.0 13.3 14.2 18.6 47.8 100 

 

% of children in Std V who can read a Std II level text  

(2006-2016) 

Year Percentage (Kerala) 

2006 74.9 

2007 77.0 

2008 75.1 

2009 71.4 

2010 76.1 

2011 73.9 

2012 65.2 

2013 75.9 

2014 66.6 

2015 67.8 

2016 69.2 

 
 The above mentioned table states that the percentage of children in 5th Standard who can 

read a 3rd standard text has been decreased from 74.9% to 69.2% over the period of 2006 to 2016. 

 Socializing skill should be built from the childhood through various resources like home, 

school, social skill programs etc. Social skills can be developed through practicing discussions 

with groups, especially peers, and utilizing problem solving skills. Often these skills require 

additional small group instruction in a safe environment, led by trained professionals. Through 

the use reinforcement and other techniques a child can learn to make and keep friends, deal 

with bullies, manage anger, and lead a satisfying life.  

 
Strategy and model 

 Educating children with the support of resources in the locality and making them socially 

responsible citizens. 

 
Activities 

 Regular after school academic support for children. 

 Training for teachers (Once in 6 months) 
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 Different competitions 

 Awareness and motivational classes 

 Participation of children in government initiated projects and discussions.  

 Networking with the Local Self Government. 

 Capacity building/ Skill training  

 Counseling Support (With the help of Childline) 

 Provides Library 

 
CTH Work Time 

 The CTH functions in the evenings, mostly from 5:00pm to 6:30 pm. It may extend 

according to the requirement of children (exams, celebrations etc.) 

Monitoring 

 The facilitators meet the parents often and provide necessary feedback. CTH facilitators 

should submit a monthly report along with the photographs of the programmes if any. The 

branch manager verifies the reports and will be sent to the CTH coordinator. The CTH 

coordinator monitors and evaluates each centre once in 3 months. A monthly report of all the 

CTHs in Kerala and Nagpur is been sent to ESAF H O. 

 
Impact Analysis 

Methodology 

 An impact analysis has been conducted among the children in the CTH to understand how 

children feel about CTH. Simple random sampling was used for selecting samples 5 children 

were selected from each CTH. The criteria for the sample were any students who attend the 

CTH regularly and there should be representatives from class 6 to class 10. Tools of data 

collection include interview schedule and questionnaire. 

Results 

 The number of children has increased to 

840 at 25 CTHs in Maharashtra and Kerala. No 

fee is collected from the children and they are 

supported with essential books, guides and 

other study materials. Weekend clubs are 

organized for children to enhance their talents 

in which children participate in different 

competitions, awareness classes, games etc. 
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 Event though most of the CTH facilitators are 

not teachers by profession, they are qualified and 

being able to clarify the doubts of children. The 

children could discuss the doubts in the CTH and 

get it cleared with the help of peers and facilitator.  

 

 
 The CTH work towards providing 

adequate learning atmosphere that will 

encourage the children to bring the best out of 

them. They are provided with various 

learning aids including different guides, 

refernce books, story books, and other study 

materials like pen, pencil, crayons, notice 

board, markers, white board, benches and 

desks. The facilitators keep a record of the 

materials and ensures that the library books 

are properly utilized. 

 
 Majority of the respondednts were aware 

about their talents even before they attend CTH, 

but a few children opinioned that they could 

realize their talents after participating in the 

various actiities held in CTH. 

 

 

 

 64% of the respondents strongly believethat 

they get more opportunities to develop their skills 

in CTH. 22% of the respondents agree the same. 

CTH provide equal opportunity for all children 

and ensure that every child participate in one or 

the other event. 
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82% of the respondents strongly agreed that 

they have a considerable increase in the 

confidence level after being enrolled in CTH 

and participating in various activities and 

programmes.Adolescent education for girls is 

being given in CTHs with the help of Child 

welfare Committee which helped them to face 

various challenges in that period.  

 

 CTH was able to make a significant 

improvement in the academic performance of 

the enrollees. Most of the children who used to 

score below average has graded up to average 

and above average.All children are not the 

same. Basic training for teachers to identify 

children with learning disability was given. Few 

children who need special attention were 

identified. Children with LD or Hyperactivity 

were referred to counselling centres. 

 

Through active participation in the 

activities, the children were able to mingle 

with their immediate peers thus improving 

relationship among them. This has built a 

poisitive attitude, mutual trust and respect to 

their peers. The joint activities of children help 

them to build strong bond with the peers and 

also utilizing their skills in an effective 

manner make them confident and lead them 

to move forward to accomplish their goals. 

 

The children are provided opportunity to 

organize and coordinate different programs in 

the community, especially the celebration of 

different festivals. The children could interact 

with people and garner more knowledge. 

Children could initiate activities like mapping 

faulty street lamps and water pipes in the 

community which could make the activities of 

local self government easier. The interaction of 
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children with local government authorities enable them to acquire adequate knowledge about 

the government systems, its nature, needs of the community, resources in the community etc. 

Vegetable garden formed in CTH's as part of inculcating among the children the interest for 

organic farming and biodiversity conservation in their households. Necessary support schemes 

have been formulated and implemented through the Local Self Government Institutions.Health 

awareness classes were conducted with the support of Staff from PHC to inculcate health and 

hygiene in children. Dental check-up was conducted for children attending CTH's in Nagpur. 

The children in the CTH are given 

orientation about Child line and the issues 

children face. The children networked with 

the Local Self Government. They were able to 

initiate activities like presenting a Charter of 

demands to local ward Councillor which 

consist of the needs of the community. Here, 

majority of the respondents agreed that the 

awareness about their rights and participation 

in the government initiatives have improved. 4 Children from one of the hubs in Thrissur were 

in the team of 25 kids who were called for a consultation on Kerala State child policy convened 

by district collector and district child protection unit. It was the first opportunity for the 

children to participate in a policy making or rather a government initiated project. The children 

could contribute their suggestions in making the policy child friendly. 

 We also conducted a state wide campaign against substance usage in Kerala. The campaign 

was named Say No to SAD (Smoking, Alchohol and Drugs). It was driven by children itself. 

They raised awareness among the community through distribution of brochures and flyers to 

the community members. They also stopped by local shops and talked with shopkeepers about 

the effects of selling tobacco and drugs. The campaign was a huge success and it was the first of 

its kind where children itself became the change makers. 

 
Conclusion 

 The study shows that CTH model is so far successful in equipping the children to be 

informed about their rights and execute that in the proper manner. Non formal education can 

play a major role in educating the children and changing them as the change agents of the 

society. Children being the future catalysts of nation’s development, initiatives like CTH 

should be encouraged and promoted throughout the country 

 
Future Plan 

 Although children are benefitted from the CTH, it is necessary to equip them to cop up 

with the changing life style. Multimedia support will be provided to the children with the 

help of various audio- visual aids.  
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 Inter CTH competitions will be conducted in sports and arts on an annual basis. The 

children from various centers will gather together to share and experience the difference in 

their knowledge and exposure. 

 CTH awards for different achievements of children and teachers in various categories. 

 A Student mentoring program will be initiated to provide mentoring to CTH students 

through NSS volunteers 
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Introduction  

 When we start study about child and child issues the first problem we face is defining the 

child, there is not one universal age to conceder as a child. It varies from one country to 

another, According to Article 1 of the United Nations Convention on the Rights of the Child, 

1989, “a child means every human being below the age of 18 years unless, under the law 

applicable to the child, majority is attained earlier.  

 
UN Convention on Rights of the Children -1989  

 On the 20th Nov.1989, the General Assembly adopted the Convention on the Rights of the 

Child. With the exception of the USA and Somalia 192 countries have affirmed their 

commitment to the Convention. The UN Convention on the Rights of the Child (UNCRC) is the 

most comprehensive international instrument on the rights of the child. This Convention lays 

down standards for the physical, moral, mental, spiritual and social development of the child 

and views the child as one of the most fundamental human rights concern. India ratified the 

convention in December 1992. 

 The UNCRC is based on the Universal Declaration of Human Rights and International 

Covenant on Human Rights. The Convention through its 54 Arts. Views the child as an 

individual possessing a number of economic, civil, social, political and cultural rights. The right 

to Survival, Protection, Development and Protection form the core of the Convention. 

 
Juvenile Justice Care and protection Act 2014 amendment also prescribed some of the 

Fundamental Principles for care and protection, rehabilitation and justice for Children those 

are:  

a. Principles of Presumption of innocence  

b. Principles of Dignity and worth  

c. Principles of Participation  

d. Principles of Best interest  

e. Principles of Family responsibility  

f. Principles of Safety (no harm, no abuse, no neglect, no exploitation, no maltreatment) 

g. Principles of Positive measure  
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h. Principles of Non-stigmatizing semantics  

i. Principles of Non-waiver of rights  

j. Principles of Equality and Non-discrimination 

k. Principles of Right to Privacy and confidentiality  

l. Principles of Institutionalization as a measure of lost resort 

m. Principles of Repatriation and restoration  

n. Principles of Fresh restart  

o. Principles of Diversion  

p. Principles of Natural Justice  

 
Children in need of care and protection  

 After understanding child and child rights, question arises who are the children’s need of 

care and protection. In order to define this The Juvenile Justice (Care and Protection of 

Children) Act, 2000 and amended in 2006, deals defines two categories of children—‘juvenile in 

conflict with the law’ and ‘child in need of care and protection’3.  

According to the Juvenile Justice Act 2000, a ‘child in need of care and protection’ means a 

child:  

 who is found begging or is a street child or a working child; 

 who is found without any home or settled place or abode and apparently without any 

means of subsistence; 

 who resides with a person (he may or may not be a guardian of the child) and such person; 

 who has threatened to kill or injure the child and there is a reasonable likelihood of the 

threat being carried out;  

 who has killed, abused or neglected some other child or children and there is a reasonable 

likelihood of the child in question being killed, abused or neglected by that person; 

 who is mentally or physically challenged or ill children or children suffering from terminal 

diseases or incurable diseases having no one to support or look after them;  

 who has a parent or guardian and such parent or guardian is unfit or incapacitated to 

exercise control over the child;  

 who does not have either parent and no one is willing to take care of him/her or whose 

parents have abandoned or surrendered him/her or who is a missing and run-away child 

whose parents cannot be found after reasonable injury;  

 who is being or is likely to be grossly abused, tortured or exploited for the purpose of 

sexual abuse or illegal acts;  

 who is found vulnerable and is likely to be inducted into drug abuse or trafficking  

 who is being or is likely to be abused for unconscionable gains; or   

 Who is a victim of any armed conflict, civil commotion or natural calamity (The Juvenile 

Justice (Care and Protection of Children) Act, 2000 and amended in 2006) 
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Institutionalization services and non-institutional services  

 Institutionalization services mean Institutions which are established for a placement of 

children either by the government institutions or NGOs for care and protection of the children.  

 Non institutional services mean the services which are provided to the children apart from 

institutional care. For example adoption, sponsorship, foster care, community services, family 

assistance, counseling, rehabilitation and reintegration services.  

Need of the Study 

 An estimated 8 million children worldwide live in institutions that deny them their rights 

and cannot meet their needs. More than 90% of those children are not orphans. Research from 

across the world has demonstrated the significant harm caused to children in institutions who 

are deprived of loving parental care and suffers life-long physical and psychological harm. 

(Ending the Institutionalization of Children globally – the Time is now European 

Commission, Report 2009) Even though children are consider as most vulnerable section of the 

society Care and protection of these children is one of the biggest tasks to the nation like India. 

In order to take care of these children universally various child rights are being created and 

adopted, along with that various Institution and non-institutional services were also been 

provided by UN convention on child rights and the Juvenile Justice (Care and Protection of 

Children) Act. The Juvenile Justice (Care and Protection of Children) Act is also made mandate 

to all the state and union territory to have setup for institutional and non-institutional services 

to ensure care and protection to the children. The major aim of the study is to understand what 

the status institutional is and non-institutional service in Karnataka is. And what factor 

contributes for institutionalization of children by reviewing existing literature.  

Methodology 

 The methodology note or chapter is perhaps the most crucial in the research as it indicates 

fellow researcher to know over the study and directs him to validity of its application and 

results their off. The validity of the research study lies to a great extent in the methodology 

followed. A study would never be reliable unless and until it is not done along certain 

methodological guidelines. In this chapter an attempt is made to describe the methodological 

aspects of the present study.  

Objectives of the study  

a. To understand the major causative factors for institutionalization of the children,  

b. To study institutional and non-institutional services created to care and protection of 

children in Karnataka. 

c. To study number of institutions and inmates in the institutions in Karnataka and  

d. To study Role of social worker in care and protection of this children. 

 
Research Design 

 Descriptive mode of design will be used for the purpose of the study, already existing 

literature which has been gathered from department of woman and child welfare, Karnataka. 
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Published sources such as various journals, periodicals, articles, literature, and reports on the 

subject, for the latest information on the E-sources also consulted. 

Findings  

 When researcher had done extensive literature review he found following are the major 

Causative factors for institutionalization Poverty is the one of the major reason for 

institutionalization of children apart from that No parents or single parent, Run away from the 

home, Abandoned, Victim of Child marriage, Child Abuse, Victim of Child Trafficking, 

Physically challenge, Mentally challenge, Terminal diseases, Abuse, Torture or exploitation, 

Becoming victim of any armed conflict.(Nirekha De Silva and Asitha G. Punchihewa 2011) 

 Overview on institutional and non-institutional services for care and protection of 

children in Karnataka.  

 
Institutions services for children need of care and protection under JJ Act  

 

 

Govt. Children’s      Children’s home for Girls Fit Institutions   After care         Home for Boys   

 
Non- Institutional services for children need of care and protection under JJ Act  

 

 

 Adoption Foster   Care    Sponsorship   Family Assistance 

 
Institutional Services Provided by Karnataka Government  

 As per the statutory requirement of the Juvenile Justice Care and protection act Karnataka 

Government also taken various measures for children in need of care and protection of children 

in Karnataka, it has established various government provide institutional and non institutional 

services for these children. For institutional services government has established 47 children 

homes all over Karnataka out of which 26 institutions are for children’s homes for boys and 21 

institutions are children’s homes for girl. For non- institutional services Karnataka government 

has introduced adoption service, sponsorship service, aftercare and rehabilitation and 

reintegration prgrammes. 

 
No of children’s home for Boys established in Karnataka and number of inmates as on 

March 2017. 

Sl. No District Sanctioned Strength Available on 2017 

1 Bangalore 300 124 

3 Bagalkot 50 52 

4 Bellary 100 57 

6 Bellary 50 42 

7 Belgaum 50 11 

8 Bijapur 100 29 
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9 Bijapur 100 29 

10 Bidar 100 49 

11 Chitradurga 50 58 

12 Davangere 100 33 

13 Gadag 100 61 

14 Gulbarga  61 

15 Hassan 100 69 

16 Haveri 50 29 

17 Hubli 50 42 

18 Kolar 100 32 

19 Belgaum   

20 Koppal 50 44 

21 Mysore 100 56 

22 Kodagu 50 18 

23 Mandya 50 19 

24 Raichur 50 70 

25 Shimoga 100 45 

26 Uttata Kannada 50 44 

Source - Dept. of woman and child welfare Karnataka 
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 The above data in the graph reveled that Karnataka government had established 30 

children’s home for boys at each districts level. With minimum 50 Sanctioned Strength to 

maximum 300Sanctioned Strength. 

 
No of children’s home for Girls established in Karnataka and number of inmates as on 

March 2017. 

Sl. No District Sanctioned Strength Available on 2017 

1 Bangalore 100 96 

2 Bangalore 50 42 

3 Bijapur 100 75 

4 Bidar 100 50 

5 Chamarajnagar 50 16 

6 Davangere 50 97 

7 Gadag 50 42 

8 Gulbarga 200 78 

9 Gulbarga 50 32 

10 Dharwad 200 128 

11 Dharwad 50 53 

12 Hassan 50 48 

13 Karwar 50 22 

14 Mysore 200 127 

15 Raichur 100 44 

16 Belgaum 100 26 

17 Tumkur 50 56 

18 Udupi 50 39 

19 Kolar 75 12 

20 Hubli 50 53 

21 UttaraKanada 50 22 

Source - Dept. of woman and child welfare Karnataka 2017 
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 The above data in the graph reveled with respect to girls i.e. Karnataka government had 

established 21 children’s home for girls at districts level. With minimum 50 Sanctioned Strength 

to maximum 200 Sanctioned Strength. 

 Apart from the government 15 NGOs are running 24 Open Shelters in 8 Districts. There are 

3 government run specialized adoption agencies are located in Bangalore (2 units) and 1 unit 

each in Gulbarga and Hubli. Further 2 more units located at Davanagere and Bellary attached 

to department run institutions. Apart from this State Government has issued license to 27 

NGOs as Specialized Adoption Agencies in Karnataka. Foster care is still in the pilot stage 

 
Effect of Long Institutionalization  

i. Mental depression  

ii. Anxiety 

iii. Low self esteem  

iv. Developmental delays  

v. Failure to trust  

vi. Physical abuse and trauma  

vii. Segregation and isolation from the society  

viii. Difficulty in mainstreaming and adjusting to the society  

ix. Relationship problems 

x. Emotional depression etc 

 (Source: The impact of institutionalization on child development. Dev Psychopathol. 2003 

Fall; 15(4):853-84) 

 
Role of Social Worker in Institutional and Non-institutional Services:  

 Social Work is primarily practice-oriented. Social work practice includes interventions with 

various sections of the population, especially the marginalized sections, who are more in need. 

The nature of relationship between theory and practice in Social Work can be analysed with 

reference to any area of social work intervention like social work practice in hospital settings, 

social work practice in community settings, social work practice with the disabled, women-

centric social work, social work practice with notified and de-notified tribes, etc. Social work 

profession is considering being a one of the important profession in addressing the issues 

related to children.(NeelaDabir2014) 
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 Social work plays a crucial role in working with children in need of care and protection. Ex. 

Children welfare committee (CWC) which established under Juvenile Justice Care and 

protection it made mandatory two members in the committee must be a social workers, and 

also in Juvenile justice Board (JJB) it made mandatory that one member must be a social 

worker, its shows the importance of social worker and Social work profession.  

 One of the role of Social workers as engaged in working with children, a better 

understanding of the laws while enabling them to make use of all the provisions in the best 

interest of the concerned child. Social work in Institutional Services can be intervention in the 

strengthening of the family looked after within his /her own family environment prevention of 

family disintegration. Social workers should have been actively involved in health, education 

or welfare activities relating to children social workers, there is no further victimization of 

home visit reports are all very important victims. Social workers function as a bench and then 

by the probation/child welfare officer (Dr. Nilima Mehta, CHILDLINE India Foundation April 

2008). 

Report on the implementation of the Council of Europe Recommendation Rec (2005): Identifies 

following are the role of social worker in Institutions, 

1. Monitoring of residential institutions is executed on different levels. Ensure Agency for 

Child Protection is responsible for supervision of the contracts made with service provides. 

Act indirect monitoring role regular visits of parents and residential facilities. 

2. If Children make complaints to the Gov. Agency for Child Protection. A special scheme has 

been develop for this purpose. The Agency must inform the parents (custodian) of the child 

of the complaint and also the child’s social worker at the municipality level. In addition to 

this the Child Ombudsman has powers to access institutions at own initiative and children 

can draw his attention to issues by forwarding complaints.  

3. The tasks of the “self-dependence “social workers are to work with the young person in 

accordance with his/her needs and facilitate support from different sectors (housing, 

education). This becomes a basis for grant provisions on self-dependence.  

4. Social Protection stipulates that the local centers for social work have a responsibility for 

the re-integration of the child in the family and society.  

 
Finally we can identified following are the important role played by social worker while 

working with institutionalized children.  

I. Before institutionalization  

1. Respond to the child who need of care and protection  

2. Investigate the allegation 

3. Arrange the care and protection to the children who need of it. 

4. Arrange the legal option if necessary. 

5. Coordinate with other profession for the welfare of the children. 

II. After institutionalization  

1. Safeguard the rights of the children during the institutionalization.  
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2. Identification of socio-economic factor for institutionalization  

3. Ensuring welfare measures during institutionalization  

4. Ensuring rehabilitation and reintegration for the children  

5. Ensure compulsory education. 

6. Conduct counseling  

7. Visit to children home if necessary 

 
Conclusion 

 Many research has been stated that Institutionalization should be a last resort to the 

children but still there are many instances children are being institutionalized because of 

various reasons such as extreme poverty, no parents, affected by abuse, human trafficking, 

HIV/AIDS, Abandoned so on. In these situation Institutional and non-institutional services 

plays a crucial role for the development of the children, if the institution ensures all welfare 

services to the children during the institution and if the social worker plays his role properly 

we can produce better children to the society.  
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Introduction 

 Every child matters as the destiny of every nation, state, or region, lies in their hands. 

Hence it becomes the responsibility of governments to meet the requirements of every child 

and help them to shape their future, regardless of their caste, religion, colour, and gender. In 

December 1989, the United Nations (UN) adopted a legally-binding international agreement, 

titled, ‘United Nations Convention on the Right of the Child’ (UNCRC), consisting of 54 articles 

that ensure social, economic, political, and cultural rights to all children. The UNCRC, to which 

India is a signatory and ratifying member since December 1992, defines the fundamental rights 

of children under four broad themes: (a) Right to Survival, (b) Right to Development, (c) Right 

to Protection, and (d) Right to Participation. This agreement also gives a foundation to the 196 

countries that have signed up to the UNCRC to adopt child-friendly policies.  

 Though both governments, as well as non-governmental organizations, are working day 

and night to safeguard all the rights of the children, one of the articles of the convention is often 

described as a ‘forgotten article’ – i.e. Article 31 of the UNCRC, which states that: 

 States Parties recognise the right of the child to rest and leisure, to engage in play and 

recreational activities appropriate to the age of the child and to participate freely in cultural life 

and the arts.  

 States Parties shall respect and promote the right of the child to participate fully in cultural 

and artistic life and shall encourage the provision of appropriate and equal opportunities for 

cultural, artistic, recreational and leisure activity. (UNCRC, 1989, p.9) 

 Most children, especially adolescents, are packed with tuition and homework regimes after 

their regular school hours and hardly find any time to engage in leisure and cultural activities. 

In a study, a significant proportion of adolescent students were found to be having higher 

levels of depression, anxiety, and stress (DAS) in well-settled families (Bhasin, Sharma & Saini, 

2010, p. 161). Psychologists and educators have recognised the necessity of play to combat cases 

like DAS and for child’s holistic development. For example, Vygotsky (1978) states that the 

internal transformations in the child's development are brought about by play (p. 92). Hence, it 

is need of the hour to understand that the child’s right to play, leisure, and culture, is as 

important as any other right laid down in the UNCRC because it is an “essential component of 

physical, social, cognitive, emotional, and spiritual development.” (UN Committee on the 

Rights of the Child, 2013, p.6) 

 The crux for enforcing Article 31 of the UNCRC lies with the governments at various levels. 

It is the government’s responsibility to ensure that proper infrastructure and standard facilities 



Vol. 5     Special Issue 7         April 2018            ISSN: 2321-788x 

 

 

Shanlax International Journal of Arts, Science and Humanities Page 63 

such as parks, playgrounds, libraries, and arts and sports centres, are available for children to 

engage in recreational, cultural, and leisure activities. However, the local self-governments 

(LSGs) can handle this task smoothly than the central and state governments, since the former 

can easily reach the grassroots than the latter. The landmark 73rd and 74th Amendments of the 

Indian Constitution (1992) bring these tasks under the functional domain of rural and urban 

local bodies respectively. In urban areas, for instance, the clauses 12 and 13 in the twelfth 

schedule of the 74th Amendment mandates that the “provision of urban amenities and facilities 

such as parks, gardens, playgrounds” and the “promotion of cultural, educational and aesthetic 

aspects” to be vested with urban local bodies. 

 Kerala, the southernmost state of India, is a champion of democratic decentralization. 

Carrying forward the mantle of 73rd and 74th Constitution Amendments, the left-leaning state 

passed Kerala Panchayati Raj Act (1994) and Kerala Municipality Act (1994), which invigorated 

the already existing local governments in the state. Kerala follows a three-tier system in rural 

areas, with 14 district panchayats (rural integrate), 152 block panchayats (rural intermediate), 

and 941 grama panchayats (rural village). For urban areas, there are 6 municipal corporations 

for cities and 87 municipalities for towns. 

 Prior to the 73rd and 74th Amendments, the government of Kerala established Kerala 

Institute of Local Administration (KILA) in 1990, a research, training, and consultancy 

organization, exclusively to strengthen local governance and decentralisation in the state. 

Located in the cultural capital of Kerala, Thrissur, KILA’s primary task is the capacity building 

of local elected representatives and LSG staffs for the effective functioning of local bodies. With 

the vision of child-centric governance throughout Kerala, KILA, with the support from United 

Nations Children’s Fund (UNICEF), established Child Resource Centre (CRC-KILA) in 2011. 

CRC-KILA and UNICEF publish modules, guidelines, and handbooks, and well as conduct 

training and research to ensure that fundamental rights of the children as declared by the 

UNCRC reach every child in Kerala with the help of LSGs. 

 
Objective of the Study 

 This study, conducted with the support of CRC-KILA, attempts to understand how 

effective are the LSGs in guaranteeing children’s right to engage in leisure, recreational, artistic, 

and cultural activities, focussing on the Thrissur Municipal Corporation in Kerala. This study 

will also look into the availability of and accessibility to recreational facilities in the municipal 

corporation area like libraries, parks, playgrounds, arts and sports centres, theatres, and other 

amenities that are in the interest of the children.  

 
Thrissur Municipal Corporation – Profile 

 Thrissur Municipal Corporation is the urban civic body that governs the Thrissur City. 

Popularly known as the cultural capital of Kerala, Thrissur has witnessed numerous events of 

cultural and historic significance. The modern-day Thrissur city was developed during the rule 

of Raja Rama Varma IX of Cochin, commonly known as Sakthan Thampuran (r. 1790 – 1805). 
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The globally acclaimed ‘Thrissur Pooram’ festival, which attracts millions to Thrissur, was the 

brainchild of Sakthan Thampuran. Thrissur Municipality came into existence in 1942 and later 

in 2000, the government of Kerala upgraded it to the municipal corporation. 

 
Table 1 Thrissur Municipal Corporation – Fact File 

1. Date of Establishment 01st October 2000 

2. Total Area 101.42 km2 

3. Total Population (2011 census) 3,15,596 

  Male Population 1,51,999 

  Female Population 1,63,597 

4. Total Child Population (0-6 years) 26,389 

5. Number of Corporation Divisions 55 

6. Assembly Constituencies Thrissur, Ollur 

7. Lok Sabha Constituencies Thrissur 

8. Mayor Ms. Ajitha Jayarajan (Since 2015) 

9. Standing Committees 
Finance, Development, Welfare, Health, Public Works, 
Town Planning, Tax Appeal, and Education & Sports 

Source: Thrissur Municipal Corporation 

 
Methodology 

 Thrissur Municipal Corporation was picked for this study, primarily to understand how 

Kerala’s cultural capital guarantees children’s right to engage in cultural and recreational 

activities. Another factor that was taken into consideration was the corporations’ proximity to 

KILA. Qualitative research methodology was adopted for the study, with field observation (in 

parks, libraries, and other institutions in the corporation area) and semi-interviews as the 

primary tools to gather information. Resources available at CRC-KILA and online sources were 

instrumental in analysing the data available via field research. 

 
Limitations 

 This study only focuses on the Thrissur Municipal Corporation area. It does not give a 

wider picture of other rural and urban bodies in the state of Kerala. It also does not include the 

recreational and leisure activities in schools. Nevertheless, utmost care was taken to collect 

accurate information from reliable sources and articulate them for a better understanding on 

the basic amenities required in a city for a child to be involved in cultural and recreational 

activities, and the role of local bodies in facilitating these activities.  

 
Basic Amenities for Children’s Recreation  

 Most of the recreational and leisure activities for children are either home-based or school-

based. Some are these activities are solitary in nature. Hence, a child’s parents and teachers 

have the major role in guaranteeing favourable condition for rest, recreation, and engaging in 

socio-cultural activities, and the government has a minimum role. However, the government’s 

role is vital, especially of the local bodies, in the construction and maintenance of public 
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amenities required for children’s recreation, such as libraries, parks, playgrounds, stadium, arts 

and cultural centres. They can also support group or individual private players in setting up 

centres for recreational and cultural activities.  

 
Table 2 Recreational and Cultural Institutions owned by Thrissur Corporation 

S. No. Institutions Total Number 

1 Public Library* 33 

2 Children’s Library 01 

3 Children’s Park 03 

4 Public Playground 02 

5 Stadium 01 

6 Community Halls 07 

7 Cinema Theatre* 10 

 *Including those which are not under the ownership of Thrissur Corporation 

 Source: Revenue Section, Thrissur Municipal Corporation 

 Table 2 shows the number of amenities available for children for recreational and cultural 

activities in Thrissur Municipal Corporation. Following sections of this research papers hall 

shed light on the libraries, facilities for games and sports, arts and cultural institutions, and 

other attractions available for children in the corporation area. Some of them are owned by the 

corporation, while others are under the control of state government, and/or private players. 

 
Libraries  

 Public libraries are an asset to every town or village. It provides a huge volume of 

information to all age groups, and it facilitates one of the major recreational activities – i.e. 

reading. Therefore, libraries are one of the main centres for children’s recreation, as well as a 

place to access information. Article 17 of the UNCRC mandates that every child has the right to 

get information. In Thrissur Corporation area, there are 33 libraries. Most libraries have 

children’s section. There is only one library in the area, exclusively for children (excluding 

school libraries). As part of the field research, Thrissur Public Library, one of the oldest libraries 

in Kerala, and Thrissur Children’s Library were visited. 

 
Thrissur Public Library 

 Established in 1873, Thrissur Public Library houses 137,939 books, 28 daily newspapers, 

and 112 periodicals, available for referencing and borrowing. The library has a separate section 

for children on the first floor, named, ‘Chacha Nehru Children's Library’, with more than 

30,000 books. There is student membership available for the children till the age of 17, with a 

monthly membership fee of Rs. 25. Children can borrow two books from the library at a time. 

According to the assistant librarian, there are approximately 600 student members in the 

library, and most students are in between the age group of 5 and 10 years.  
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Thrissur Children’s Library 

 Located in the Nehru Park compound, Thrissur Children’s Library is the only library 

owned by Thrissur Corporation, which is exclusively for children. Established along with 

Nehru Park, the library has 7,081 books, 10 newspapers, and 30 periodicals. Children up to 17 

years can become a member of this library by paying a yearly fee of Rs. 36, and can issue three 

books at a time. There are 327 members, among which, approximately 150 are only active. 

 Though these libraries offer voluminous books at affordable rates for borrowing, only a 

limited number of children are availing these facilities.  

 
Facilities for Games and Sports 

 Sports and Games are an important components for the physical and mental well-being of 

children. The LSGs play a major role in setting up amenities like parks, playgrounds, and 

stadium, which will facilitate children’s leisure and recreational activities. There are sufficient 

facilities available for children to engage in sports and games in Thrissur (excluding those in 

schools).  

 
Nehru Park 

 Nehru Park is one of the oldest children’s parks in Kerala owned by the Thrissur Municipal 

Corporation. The park, which is 8.5 acres in area, is located in the famous Thekkinkadu 

Maidan. There is a huge turnout of children and their parents during weekends and summer 

vacation. The park is equipped with seesaws, slides, swings, roundabouts, ride-on-rocker, 

benches, and other resting and recreational facilities.  

 
Stadium, Sports Complex, and Playgrounds 

 Thrissur Municipal Stadium, VKN Menon Indoor Stadium, and Thrissur Aquatic Complex 

are located adjacent to each other near Sakthan Thampuran Palace. Thrissur Municipal 

Stadium, owned by Thrissur Municipal Corporation, is one of the oldest football stadiums in 

Kerala, which has hosted numerous state and national level events. Under the possession of 

Kerala State Sports Council, VKN Menon Indoor Stadium is used for games such as badminton, 

and judo. Thrissur District Sports Council owns the Thrissur Aquatic Complex, which facilities 

swimming and gymnasium. Many children come for training to these centres, especially during 

summer break, where vacation classes are offered. There are Corporation playgrounds 

available for children near Municipal Stadium, and well as in Paravattani. But as the children 

enter higher classes, they cannot avail of these facilities due to the exam pressure. 

 
Art and Cultural Centres 

Jawahar Bal Bhavan  

 Jawahar Bal Bhavan Thrissur is an autonomous dance, music, and art training school for 

children located in Chembukkavu, Thrissur. Established in 1991, Bal Bhavan gives a platform 

for children to express their creative talent. The institute provides training in instrumental 

music (violin, guitar, mridangam, and tabla), visual arts (drawing, craft making, clay 
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modelling, tailoring), martial arts (kung-fu, judo), classical dance, classical music, drama, 

magic, and computer. Bal Bhavan conducts regular classes from 4:00 pm to 6:00 pm on 

weekdays, and from 10:00 am to 1:00 pm on weekends. There are approximately 150 students 

in the regular batch, who according to the Principal, come in own interest – many children 

these days are packed with homework and private tuitions after the regular school hour; hence 

reluctant to attend recreational classes. Bal Bhavan also conducts vacation classes during the 

months of April and May all days except Sundays. 980 students joined the 2017 summer 

vacation classes; the number is relatively less compared to previous years.  

 
Role of Cultural Institutions  

 Thrissur city houses Kerala’s three premier cultural institutions: (a) Kerala Sahitya 

Akademi to promote and protect Malayalam language and literature, (b) Kerala Lalithakala 

Akademi to conserve and promote visual arts, and (c) Kerala Sangeetha Nadaka Akademi to 

encourage and nourish various forms of dance, music, drama and folk arts. This study also 

explores the role of these three institutions in promoting children’s cultural activities. 

 Kerala Sahitya Akademi (established in 1956) doesn’t organise any specific event or activity 

for children. However, there are various literary and art competitions for children during major 

events organised by the Akademi like International Book Festival. The portrait gallery in the 

Academi is the star attraction for children, where the portraits of eminent personalities in the 

fields of arts and literature are displayed.  

 Kerala Lalithakala Akademi (established in 1962) organises ‘Kalari’, a three-day camp for 

children at numerous locations in Kerala – held at two places in Thrissur city recently. The 

camp is filled with many fun-filled activities, including projection of children’s movies. 

Children come to the Academi to view the dynamic art gallery and exhibition as part of their 

school trip. Kerala Sangeetha Nadaka Akademi (established in 1958) organises drama 

workshops and festivals for children at several parts of Kerala.  

 
Other Attractions 

State Museum and Zoo 

 State Museum and Zoo, popularly known as ‘Thrissur Zoo’, is one of the oldest in the 

country established in 1885, which houses Zoological Garden, Botanical Garden, Natural 

History Museum, and Art History Museum. Located in Chembukkavu, Thrissur, in an area of 

13.5 acres, Thrissur Zoo has numerous child-centric activities. In the financial year 2016-17, 11 

lakhs people visited the zoo, of which 3.5 lakhs were children. There is a fee concession for 

children; children up to the age of 12 only need to pay Rs. 5, while the fee is Rs. 20 for others. 

Group ticket cost Rs. 150 (35 students and 2 teachers). The entry is free for the children up to 

the age of 15 on Sundays and during special occasions. The zoo also organises several free 

workshops and documentary show for children. There are a 3D Cinema Theatre and Children’s 

Park in the Zoo compound, which proves that zoo authorities are a step forward in making 

Thrissur Zoo, a child-friendly zone, and set an example for others. 
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Findings 

 Following are the some of the attributes that give Thrissur City a feather in the cap, in 

ensuring children's right to engage in recreational and cultural activities;  

 Children have numerous options available for them to engage in recreational and cultural 

activities, especially during the summer break. There are parks, playgrounds, stadiums, to 

be involved in games and sports. Libraries and Thrissur Zoo refresh children’s mind and 

give them access to various enriching information. Institutions like Jawahar Bal Bhavan 

help in children’s cultural upliftment.  

 Some of the institutions have a rich cultural heritage. Thrissur Public Library (est. 1873) and 

Thrissur Zoo (est. 1885) is not only a centre for children’s recreation but holds strong 

historical and cultural significance. Presence of headquarters of Kerala’s three major 

cultural institutions is an advantage for Thrissur Corporation. 

 Efforts of Thrissur Municipal Corporation authorities are commendable; especially when it 

comes to the proper infrastructure for parks and stadium.  

However, Thrissur Corporation also faces lingering challenges; 

 Most of the major leisure, recreational, and cultural centres are concentrated in one locality 

– i.e. Chembukkavu and its surroundings. Since Thrissur Municipal Corporation is large in 

total area (101.42 km2), it reduces the accessibility to recreational facilities for children 

staying in far places.  

 Though there are enough facilities for recreational and cultural activities, the initiative for 

regular quality up gradation is limited in many places. Children can easily lose interest in 

books, playing equipment, or any other recreational objects, if those objects are faded and 

not attractive to their eyes. 

 Thrissur Corporation hasn’t effectively utilised the opportunities available as the ‘cultural 

capital of Kerala’ (i.e. presence of cultural intuitions in the city) for facilitating child-centric 

cultural activities.  

 Above all, there is a decline in the number of children availing these facilities. The stress 

created by homework regime, and after-school private tuitions and entrance coaching 

hamper child’s right to engage in cultural, and leisure activities. Parents and teachers are 

also not encouraging children to engage in these activities as they fear that children may 

poorly perform in the examination.  
 

Recommendations 

 Based on the findings, following are the six major recommendations that the local 

governing body of Thrissur city can take into consideration; 

 Create a vision document and plan of action for enhancing children’s recreational and 

cultural engagements in Thrissur Corporation area. 

 Set up a cultural and recreational zone (in one-acre land) for children in every municipal 

corporation division – with small children’s library, community hall, park and playground. 

These zones can be operationalized with the support of Balasabha (neighbourhood network 

of children).  
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 Thrissur Corporation can collaborate with Kerala Sahitya Akademi, Kerala Lalithakala 

Academi and Kerala Sangeetha Nadaka Academi and organise cultural events and 

competitions for children. 

 Conduct regular quality assurance inspection with international standards in parks, 

libraries, playgrounds, and other institutions. 

 Ensure systematic and computerised documentation of leisure, recreational, and cultural 

facilities available in the city. 

 Organise awareness campaigns on the importance of play, rest and culture in the well-

being of children. 

 
Conclusion 

 Leisure, recreation, and cultural activities are vital in the physical and mental development 

of children, as prescribed by the Article 31 of the UNCRC. This is well-explained by a famous 

English proverb, “All work and no play make Jack a dull boy.”LSGs play an important role in 

ensuring that Jack is no longer a dull boy. Thrissur Municipal Corporation is filled with 

opportunities for children to engage in recreational and cultural activities. However, there is 

still scope for improvement, through which, Kerala’s cultural capital can become a role model 

for local bodies not only in Kerala, but in India. 
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Introduction 

 Juvenile Justice (Care and Protection of Children) Act 2015 is for two categories of children; 

children in need of care& protection and children in conflict with law. Children in need of care 

and protection are dealt with Child Welfare Committee (CWC) whereas children in conflict 

with law are dealt with Juvenile Justice Board (JJB). Collective responsibility for dealing with 

both the categories of children lies with the District Child Protection Unit (DCPU). All these 

three institutions are activated under Integrated Child Protection Scheme which is a centrally 

sponsored scheme by the Ministry of Social Justice and Empowerment. The state level 

operation is done through State Child Protection Society (SCPS) under the Department of Social 

Defense and Empowerment in Tamil Nadu and few other states like Kerala and Gujarat, the 

SCPS are under the Ministry of Women and Child Development which implemented by the 

Department of Social Welfare and Development. 

 According to UNCRC article 19, ‘child protection’ refers to protection from violations, 

exploitation, abuse and neglect by their parents or any other who looks after them. For a better 

understanding of child rights to child protection, it is crucial to adopt both preventive and 

protective approaches. In 2001, the government of India had submitted the first comprehensive 

periodic report to the committee on the rights of the child based on the recommendation of 

UNCRC in 1997, mentioning Juvenile Justice (Care and Protection of Children) Act 2000 as 

legislative achievement(ISPCAN, 2016). The real achievement of Child Care and Protection 

relies upon successful implementation of the JJ act 2000 which was amended in 2006. Then after 

reframing the child protection legislations, Juvenile Justice (Care and Protection of Children) 

Act 2015 (Central Act 2 of 2016) was passed for adopting protective measures for care and 

protection of children. On the other hand, Indian Parliament Act also has passed Commission 

for Protection of Child Rights Act 2005 (Central Act 4 of 2006) to ensure the preventive 

measures for protecting Child Rights. These acts are implemented by Integrated Child 

Protection Scheme (ICPS) and National Commission for Protection of Child Rights (NCPCR) 

respectively. This study analyses the current challenges in implementing JJ Act 2015 through 

ICPS and SCPS in state level which has DCPU (District Child Protection Unit) at district level. 

Tamil Nadu Juvenile Justice (Care and Protection of Children) Rules 2017 in Tamil Nadu state 

is implemented by the Department of Social Defense which facilitates and monitors DCPU. On 
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the whole the state level Child Protection systems like SCPU, all CWCs, JJBs, SJPUs and DCPUs 

are framed are now framed under the monitoring and evaluation responsibility of SCPCR 

(State Commission for Protection of Child Rights) 

 
Studies on Premises 

 This study reviewed the relevant literature in child protection and the rational of this study 

is to understand the challenges and gaps which are still pertaining in the field of child 

protection. Along with the literature review on critical analysis of JJ Act 2015 and child 

protection issues in our country, the researcher also shared the district level professional 

experiences.  

 
SDGs for Child Protection 

 Based on the UN Report of Millennium Development Goals 2015, the Economic and Social 

Commission for Asia & Pacific (ESCAP) and UNICEF reviewed that 

 Child protection issues were not explicit in any of the Millennium Development Goals  

 Although countries have made progress towards many of the goals, such as reducing child 

and infant mortality, addressing nutrition and increasing access to quality education, but 

developing and underdeveloped countries are still struggling to protect children from 

violence, exploitation and abuse. (ESCAP & UNICEF, 2015) 

 India is also one among the countries which failed to achieve MDGs 2015 of Child 

Protection. Henceforth SDGs set Goal-16 so as  

 To promote peaceful and inclusive societies for sustainable development, 

 To provide access to justice for all and build effective,  

 Accountable and inclusive institutions at all levels, 

 MDG 16.2 was fixed –to end abuse, exploitation, trafficking and all forms of violence and 

torture against children. (ESCAP & UNICEF, 2015) 

 Critical reflection forum paper from ISPCAN shows (ISPCAN, 2016), “With the 

commitment of the Sustainable Development Goals (SDGs) to end violence against children by 

2030 and the emergence of other global initiatives and a solutions-focused discourse, it is the 

right time to take stock of the learning, especially from low income countries and fragile states, 

bringing together the vast reservoir of local, regional and global experiences and perspectives.”  

 Failure to ensure children’s right to protection adversely affects all other rights of the child. 

Thus, the Millennium Development Goals (MDGs) cannot be achieved unless child protection 

is an integral part of programs, strategies and plans for their achievement. Failure to protect 

children from issues such as violence in schools, child labour, harmful traditional practices, 

child marriage, child abuse, the absence of parental care and commercial sexual exploitation, 

amongst others, means failure in fulfilling both the constitutional and international 

commitments towards children.(ICPS, 2017) 

 Gaur in his book had mentioned that(Gaur, 2008), “The Ministry of women and child 

development deals with child protection schemes including a programme for juvenile justice, 
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and integrated program for street children, children service, shishugreha scheme, scheme for 

working children in need of care and protection, Rajiv Gandhi creche scheme for the children of 

working mothers and pilot project to combat trafficking of women and children for commercial 

sex exploitation. An examination of these schemes has revealed major shortcomings and gaps 

in the infrastructure, set-up and outreach services for children” 

 Gaur also clearly portrays the gaps in the implementation of various protective schemes for 

children in need of care and protection based on the situation analysis he opined general gaps 

as inadequate implementation of laws and legislation, need assessment was not done before 

implementing child protection services at the district/ city/ state level, still to a large extent 

children in need of care and protection are outside the safety net, inadequate outreach 

programs and funding which resulting in marginal coverage of destitute children, uneven 

allotment of negligible resources, no proper focus on institutional and non-institutional 

services, lack of coordination of programmes/ services, no timely restoration of children with 

families, lack of trained professionals, lack of lateral linkages with Education, Health, Police, 

Judiciary, Services for the disabled, etc. He also highlighted specific gaps such as lack of 

standards in institutional infrastructure in the office of Child Welfare Committees (CWC) and 

Juvenile Justice Boards (JJB), insufficient facilities for effective functioning of CWC and JJB, 

Inadequate training for CWC and JJB members. They are lagging behind in effective 

monitoring and evaluation of Juvenile Justice System, no proper facilities for street children, 

child beggars. Only a few children have benefitted through Non-Institutional Care options like 

Adoption, Foster Care and Sponsorship for those children who are without family/ parental 

care. (Gaur, 2008) 

 There is another critical analysis on JJ Act 2015, where few recommendations are given by 

the author based on his reflection, to provide periodic training and sensitizing programme to 

the stake holders of ICPS like members of CWC, JJB, DCPU and SJPU staffs for better ground 

work in order to ensure care and protection of children. The monitoring and evaluation system 

has to be strengthened by increasing well experienced and trained staffs instead of extending 

the process of implementation which would confuse the person and the system. There must be 

a wide range of public awareness programmes have to be conducted regarding the act for 

better implementation. Any intervention in the cases of children in need of care and protection 

and children in conflict with law, it should be based on qualitative data to ensure the reliable 

solutions to the problems of children. Recruitment and monitoring mechanisms should be 

given more attention to the quality work done in the child protection system. Political pressure 

and cultural pressure should be avoided in the settlement of the cases of CWC and JJB. (Nelson, 

2017) 

 Based on the previous working experience as Protection Officer - Institutional Care in a 

District Child Protection Unit under Integrated Child Protection Scheme, the researcher would 

strongly agree with the findings of Gaur (2008), since then nearly a decade had passed but the 

situation remains the same. Hence there are also much more to add upon the gaps and there 

are also challenges in implementing the juvenile justice act 2015 based on the reflections. This 
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act comprises all the needs and problems of children which are ratified in 1992 based on 

UNCRC. Whether the rules of UNCRC has been fulfilled or not, is mentioned below in the 

findings. 

 Saha had quoted in her study, about the view by H.V.S. Murthy, the former president of the 

Mysuru Bar Association, the New Juvenile justice bill “violates the very essence of juvenile 

justice Act”. And he also criticized that JJ Act 2015 also violates fundamental rights by saying 

16-18 years will be considered as adults for their heinous crime without considering social, 

psychological, and neurological factors. (Saha, 2016) 

 
Findings 

Gaps and Challenges in implementation of JJ Act 2015 in the following perspectives in ICPS: 

 
Administrative Issues 

 There is no role clarity between the Department of Social Defense which is implementing 

Integrated Child Protection Scheme (ICPS) through DCPUs in all the districts, Department 

of Social Welfare is working on restraining child marriages, Department of Empowerment 

of Persons with Disabilities is monitoring the Child Care Institutions of Children with 

special needs. But the guidelines of ICPS have lack of role clarity and conformity for the 

outreach services done through DCPU for instance they were instructed to convert Watch 

Dog Committees to Village Management Committees for Child Protection Services which 

was not completed in the whole district. There were confusions in roles and responsibilities 

in restoration of children, producing children before CWC, accompanying with District 

Child Protection Officer for restraining child marriages and other non- institutional services 

to the children in need of care and protection. Because mostly Child Line staffs used to do 

these duties to lack of vehicle facilities. Proper implementation of ICPS is lagging behind 

due to lack of proper scheduling, action plan, and there also problem persists in performing 

duties according to the action plan done in DCPU level. 

 Lack of coordination between the line departments and other stake holders to ensure the 

proper implementation of JJ act 2015. 

 Lack of maintaining the standards in Child Care Institutions (CCI)run by government like 

Special Homes, Observation Homes, Shelter Homes, Day Care Centers for Street Children, 

After Care Homes and Children Homes run by Government and Non-Government 

Organizations. There are lack of follow up of cases in the Non- Institutional Services due to 

overburdened responsibility and there are limited staff structure to the whole district. 

 There are social workers appointed in DCPUs who are not actually professional social 

workers. The counselors do not match with relevant background of education and 

experience. Lack of coordination between District Social Welfare Office for restraining child 

marriages, to address the cases of child abuse, sexual harassments due to lack of clarity in 

roles and responsibilities of DSWO and DCPO, for instance role clashes in the process of 

restraining child marriage, recovery, filing FIR, medical examination, counseling, 
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institutionalizing in reception unit, producing before CWC and after several sittings, child 

has to be restored with responsible guardian/ parent. The challenges in implementing all 

these process are, “who will do what and how?” But child line was on the picture in 

assisting this whole processes but they belong to ICCW who have no legal role in 

implementing these responsibilities but they are working as a voluntary organization. If 

there are any consequences the authorities are responsible, but in reality multiple 

authorities will point out on each other for blaming on each other for owning achievements 

because reporting is also important which should not have duplication. Hence the 

programmes of JJ Act 2015 and ICPS becomes challenging. 

 Lack of coordination with the Department of Empowerment of Persons with Disabilities 

(Divyangjan) who monitors the CCIs for children with special needs. Because most of the 

Government run CCIs and NGO run CCIs are below in maintaining minimum standards 

and hence most found to be fraudulent in raising funds. Lack of professionally trained 

personnel at all level in implementing ICPS because there is no definite staff structure in 

DCPU i.e., there are no permanent, professionally trained and educated staffs in DCPUs 

because staff members of DCPUs were given only 6 months contractual jobs to perform 

their duty. There exists a big gap between the understandings of the role within 6 months 

of contract. This is the major drawback and challenge in implementing institutional and 

non – institutional care and services to the children. In most of the DCPUs, it is prevalent 

that there are a lot of mismatches between the role prescribed in the ICPS guidelines, 

education background of the staff and their experience. In recent times there arechanges in 

posting regular employees from the Department of Social Defense, i.e., in 6 districts of 

Tamil Nadu Probation Officers from observation homes are posted as district child 

protection officer as it was in the earlier period of ICPS implementation in districts. Raj, 

former JJB member, said to a leading Daily News Paper, that “Frequent staff turnover will 

adversely affect the child protection mechanism in the district and the situation will 

eventually affect the performance of the staff.” (Raj, 2015) 

 Due to lot of corruption and failures, they later changed the system to recruit DCPOs on 

contractual basis by posting professionally experienced in social work field. But their 

postings are insecure and still there persists experimentation of the ICPS by changing staff 

structure but left behind the “Best Interest of Child”. (The Hindu, 2017). Since there are a lot 

of pressures and demands from the authorities of ICPS most of the Children home run by 

trusts along with their Schools were converted into Child Care Institutes (CCIs) into hostel/ 

boarding and started registering under Department of Education. They completely went 

out of the safety net of JJ Act 2015. 

 There are many children homes run by NGOs who are found to be in a difficult situation 

and had no minimum standards maintained by them based on ICPS-CCI guidelines and 

those are definitely to be closed and Children should be transferred to eligible CCIs but in 

reality they are left unseen due to prevailing of corruption. Henceforth vulnerable Children 

are put into the most vulnerable situation. Lack of coordination between ICPS and ICDS. 
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There are lots of unwed mothers abandoned who had their children in India. A report says 

that there are only 26 cases of abandoned babies solved in six years in Mumbai, one of the 

biggest cities in India (Gandhi, 2017)There was an incident happened in Vridhachalam 

faced by the author during her tenure as Protection Officer, a new born girl baby rolled in 

jute sack and thrown behind the back yard of unused building and the baby was found 

dead. The researcher strongly argue that if the field staffs of ICPS in each village having 

their documents recorded with all the young adult girls and they are also very keen in 

recording the new marriages and waiting for counting the upcoming pregnancies. Then 

how come this kind of issues prevailing in many places. They are lagging behind in regular 

monitoring in house visits by the employees working under child development and child 

protection departments.  

 Lack of awareness among the police personnel regarding Special Juvenile Police Unit 

(SJPU) and there was no Child Welfare Officer appointed under SJPU. There is a lack of 

role clarity of a CWO in SJPU. Because when they were asked for CWO in SJPU, the station 

in-charge nominated a police without knowing the purpose and they provided capacity 

building training based on ICPS guidelines. These training were just a one-day show, but 

they are much more concerned about the daily criminal cases rather than the role of SJPU. 

As rightly pointed by Kamble about working together with Police personnel as, 

Investigating to be done by police personnel and Interviewing has to be done by social 

worker. Hence working together with shared professionalism and combating stereotypes 

will help the children in distress. (Kamble, 2007)And most importantly the researcher 

would strongly mention that children in refugee camps are excluded from ICPS which is 

implementing JJ Act 2015. It becomes most challenging in bringing them under the 

umbrella of the care and protection of children, fulfilling the concept of inclusiveness has 

failed to achieve care and protection of children as refugees who are more vulnerable.  

 But many times the higher authorities who are in permanent postings will delay in taking 

any actions because they avoid taking risks, not ready to be answerable, lagging behind 

due to threats and challenges. Hence the violations against children are becoming 

unavoidable. 

 
Social Issues 

 Lack of awareness among the people regarding the services provided under institutional 

and non-institutional care like foster care and after care services. At the same time these 

services are not adoptable for Indian culture and value system. 

 Lack of awareness and mainstreaming of cradle baby system in DCPUs, Primary Health 

Centers, General Hospitals etc. Because many cradles are kept aloof from public view and 

knowledge. Due to lack of awareness on cradle baby system and strict cultural value 

system, there are many cases of abandoned children. For example there was a case of 

abandoned children, an unknown mother delivered her girl child under thorn bush and left 

away from the child where the newly born was crying and the ants had bitten the infant. 
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Then hearing the child’s cry the local boys recovered the child and admitted in Cuddalore 

General Hospital. The child was saved and handed over to adoption agency based in 

Chennai by the District Collector which happened in Cuddalore in 2012. Updated status of 

Tamil Nadu’s Cradle baby scheme was published latest on 26th March, 2018 by Times of 

India saying, this scheme was left with empty cribs which shows increase in death of 

Unborn Child (Feticides) and abandonment of newly born children. (Times of India, 2018) 

 Lack of coordination with the Department of Education under whom the Sarva Shisha 

Abhiyan Programme monitors Residential Schools for drop out children and children of 

migrated families from deprived communities like Irulas, Kuravas etc. It becomes 

challenging to allocate the responsibility for maintaining the standards of Child Care 

Institutions (CCIs) for SSA children because it had not been monitored by the same home 

management committee. Financial issues: 

 Lack of proper fund flow to implement the programmes for the need of care and protection 

of Children. Hence there are children under CWCs and JJBs are not restored back in the 

society on time which in turn affects their mental health and also changes their attitude. 

 Lack of regularity in providing salary to DCPU staffs because they are given salary once in 

6 months but they need to travel all over the district with their own money in order to 

address the needs and problems of Children which is most challenging in the 

implementation of JJ Act 2015. (Nelson, 2017) 

 Lack of fund flow for sponsorships under ICPS, there are funds allotted for sponsoring 

children from deprived family for their education assistance but the challenges start from 

choosing the beneficiaries and handing over the sponsorships on regular basis for the 

deprived children.  

 
Political Issues 

 There are political pressure in violating the decisions of CWC and JJB in addressing the 

Child Protection cases. This abruptly disturbs the functions of the Child Protection systems. 

 During restraining of child marriages there will be both political and community pressure. 

Hence it becomes challenge in implementing the law. 

 Above mentioned challenges and gaps are the major reasons behind the failure of MDGs 

2015 in child protection. It may be more challenging in achieving “STOP CHILD VIOLATION” 

in child protection targeted (goal 16.2) in SDGs by 2030. 

 But in revised ICPS guidelines it was clearly mentioned that, to facilitate effective 

implementation of other legislations for child protection in the district such as, Hindu 

Adoption and Maintenance Act (HAMA) 1956, Guardians and Wards Act (GAWA) 1890; Child 

Labour (Prohibition and Regulation) Amendment Act 1986, Child Marriage and Restraint Act 

1979 and Immoral Traffic Prevention Act 2016, Pre-Conception and Pre-Natal Diagnostic 

Techniques (Prohibition of Sex Selection) Act 1994, Protection of children from Sexual Offence 

Act 2012, Commission for Protection of Child Rights Act 2005 etc. and any other Act that comes 

into force for protecting child rights and protection. (ICPS, 2017). The guidelines of ICPS will be 
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fulfilled only if there is collective and shared responsibility among various Child Protection 

Schemes and Departments. Hence there is a need for collective rules based on JJ Act 2015which 

will bring all the Schemes and Departments together to achieve policies of JJ Act 2015. 

 
Child Protection and Family Welfare 

 According to (American Humane Association, 2004), “Child protection intervention is 

based on the belief embedded within American culture that the protection of children is 

primarily the responsibility of parents”. For some cultural groups, this responsibility also 

pertains to the extended family and community. When, for whatever reason, parents and / or 

families cannot keep their children safe, a CPSW (Child Protection Social Worker) must 

intervene, providing assistance and support to strengthen the parents’ ability to protect their 

children if at all possible. An important partnership must be built between the family and the 

CPS worker to effectively protect children. This partnership then becomes the foundation for a 

collaborative effort with other community and professional partners. The desired outcomes of 

CPS worker are child safety, permanence and child & family well-being.(Kamble, 2007). 

 

Suggestions 

As a victim of Child Violation 

 Children are most vulnerable to protect themselves in a difficult situation. So the future of 

our country should be protected not merely by passing legislations and different protective 

schemes. But child protection should start the families/ parents. Hence the researcher would 

strongly say that in recent era “Homes are no more Heavens”, because all sorts of abuses and 

neglect starting from home. No matter what will be the problem within family, but ultimately it 

will affect the children in that family. Family visits and home visits are very much essential to 

ensure the safe environment for the children and to protect them from all sorts of violations. 

Definitely children in a difficult situation are waiting for a savior and to bring them out from 

their distress. That savior can be a professional social worker in school settings or from 

government settings who work for child care and protection.  

 
As a Mother 

 Children are very delicate and very precious. Their physical and mental development is 

taking full frame mostly during their childhood. All their basic needs should be addressed 

prior to anything else to bring them up as a fruitful human being. The Motto of JJ Act is “Best 

Interest of Child” should be ensured to all the children. Children in need of care and protection 

should be covered under the non-institutional services like adoption, after care services, foster 

care services and sponsorship and institutional care.  

 
As a Professional Social Worker 

 Definitely it can be strongly suggested that in order to achieve SDGs by 2030 and to 

overcome the gaps and challenges of JJ Act 2015, professionally trained social workers need to 

be involved in all child protection schemes and at all levels. Because social work professionals 
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only can perform their duties by scientific approach and ethical standards can be maintained 

without corruption and selflessness.  

 
As a Social Work Doctoral Scholar 

 In western countries child protection is given much priority than anything else. Because in 

our country so many abuses are not considered as abuses and it just seen as correctional 

practices to bringing up the children. And most are hidden due cultural taboo and family/ 

communal prestige. Although we have adopted UNCRC recommendation by JJ Act 2015, this 

is the reason behind the failure. Hence there should be awareness and opportunities for social 

work researchers to do research on all sorts of children’s need and problems throughout the 

country which will show case the prevailing difficult situations among children in our country. 

Only by recognizing and recommending such researches of the child protection issues in India 

will bring about the success in child protection. 

 
As a Child Protection Specialist 

 Having worked as a child protection specialist for nearly a decade, have experienced in 

working under ICPS as Protection Officer (Institutional Care), it is strongly recommended that 

ICPS scheme should exclusively should come under a separated Ministry of Child Protection 

for better implementation of JJ Act 2015 and to ensure the care and protection of children. The 

organizational structure has to be framed in such a way to fulfill the objectives and guidelines 

of JJ Act 2015 by recruiting experienced and professionals in the fields of Finance, Law, 

Psychology, Social Work, Family & Child Care and Management. 

 
Conclusion 

 Juvenile Justice (Care and Protection) Act 2015 (Central Act 2 of 2016) was passed because 

of the failure of Child protection – MDGs 2015. But still there exists the same situation due to 

lack of commitment and selflessness; Due to lack of coordination between various stake holders 

in Child Protection; and Due to lack of experienced and scientific social work professionals in 

the implementation of ICPS at state to grass-root level. Child protection should come under 

single administration following with definite, sufficient and efficient organizational structure 

which should root till village level.  
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Understanding the Meaning of Child Rights 

 To serve the interests of children is as good as serving the interests of all the humanity, as 

famously said by Carol Bellamy4, she further pointed that to serve the interest of children does 

not only mean to provide them a ‘war-free’ world, it would rather mean to facilitate the 

children with a disease free childhood, a quality education school, sufficient and healthy food 

and a quality of life so good that they walk into their adulthood with dignity. 

 It is a fact that children would be unable to recognize their rights compared to that of adult 

who can easily identify their rights and duties; thus the sense to give special attention to the 

children and help them provide a quality life arose; it was however a big question before the 

world leaders as to which age group should be referred as children. Biologically children are 

humans between age group of birth to puberty, however legally child is referred to as a minor. 

The solution to this question was finally found in 1989 when the United Nations Convention on 

Rights of the Child was adopted.5 Article 1 of the aforesaid convention defines child as “every 

human being below the age of 18 years unless the law applicable to the child declares him as 

adult”. The next question was how the quality of lives of the children and the answer to it was 

found in the enforcement of law by the respective judiciary bodies of the nations globally. 

While many nations ratified the UNCRC convention, many opted to include its provisions in 

making laws suitable to improve the quality of child lives. 

 Many social issues have been identified that cause problem in the quality of lives of 

children, few of them are child labour or child slavery, child homelessness, child malnutrition, 

while in some nations infanticide has also been identified as a major problem, lack of proper 

education has also been identified as one of the major threats that affect the quality of lives of 

children. 

 
Child Rights in India and Problems related to it 

 India was one of the nations to fondly welcome the UNCRC guidelines on protection of 

rights of children. The Indian state however has been pro actively passing laws such as the 

Child labour (Prohibition and Regulation) act, 1986 which abandons the working of children 

below the age of 14 years at hazardous places and industries, the Child marriage restraint act, 

1929 which prohibits the tradition of child marriage unless and until they are considered of 

                                                 
4  Ms Carol is the chair of the board of the global community engagement and resilience fund, 

previously worked as executive director of United Nations Children’s fund. 
5  The United Nations Convention on the rights of the Child was adopted in 1989, currently all 

the 196 nations are party to which; the convention has been ratified by many nations 
including India. 
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qualified age by the law, the Commission for protection of Child Rights act, 2005, an act that 

maintains speedy trials for crimes against children and many more. The Constitution of India 

also provides right to free education under Article 21 and Article 45 takes care of the early 

education of the children. 

 Everything looks good when you look at the legal structure and the functioning of Indian 

judiciary as well as the policies of government towards protection of rights of children, then 

why is it that almost 3 million children live on streets, over 150 million children are forced to 

work as bonded labour, why is it that despite having the right of free education, only 50-60% of 

children have access to it? It could be answered by understanding the problems that hamper 

the enabling of environment for children to learn.6 

 
Issues Hampering the Enabling Environment for Children to Learn 

 For developing nations like India the basic problems which hamper the enabling 

environment for learning of children are lack of proper education system, improper 

implementation of the laws made, gross failure of the society to recognize the importance of 

child education and many more. While the basic schooling structure in India still lacks proper 

infrastructure and availability of adequate number of teachers at large, another factor that 

deprives the children from quality education is improper implementation of laws that are 

passed by the parliament for the benefit of children. According to a survey in 2016, 3.5% 

schools in India had no toilet facility while only 68.7% schools had useable toilet facility. 75.5% 

of the schools surveyed had library in 2016. Only 61% of the primary school had separate toilet 

facilities for girl students. 74.1% schools had drinking water facility and only 64.5% of the 

schools had playground7. Not just this, only 10% of Indian primary school teachers receive 

professional training before being enrolled as a teacher. On an average, there are less than 3 

teachers per primary school.8 

 Thus despite having a regular and positive structure, the position of children specially 

those in rural areas is improving very slowly, yet steadily which gives us hopes that the 

condition will improve in the nearby future. 

 
Social Issues that Hamper the Quality of Education at Primary Level for Children 

 Gender equality has always been an issue of concern in India, it took a long time for people 

to realise that education is not just a “men’s job” but the females should also be part of the 

education system equally. Apart from the financial reasons, sometimes it has been seen that 

education has been denied to the children on basis of some social evils. Child labour, early 

marriage of the child, financial condition of the family is a few to name. A data released by the 

                                                 
6  http://www.ncert.nic.in/programmes/education_ 

survey/pdfs/Schools_Physical_Ancillary_Facilities.pdf 
7  Source: http: //img.asercentre.org/docs/Publications/ ASER%20Reports/ASER%202016 

/aser_ 2016. pdf 
8  http: //www.ncert.nic.in/ programmes/education_survey/ pdfs/Schools_ Physical_Ancillary_  

Facilities.pdf 
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government in 2011 shows that as many as 58% of the total population of children are unable to 

attend school due to financial reasons and in fact over 35 million children aged between 6-14 

years never get to attend school. According to the 7th educational survey by NCERT, drop outs 

by children have increased at an alarming rate being 50% in case of boys and over 58% in case 

of girls. In most cases the parents abandon the schooling and put the children in labour. As far 

as child labour in India is concerned, a study claims that almost 17 million children are 

involved in child labour and that they are mostly sent to work by compulsion and not by 

choice, mostly by parents, but with recruiter playing a crucial role in influencing decision. 

Millions of children are forced to join child labour because the adults in their family don’t have 

sufficient means of having a financial improvement.9 

 However thanks to the recent initiatives by the governments and right to free and 

compulsory education being declared as a fundamental right by the Supreme Court of India 

the social issues are getting eliminated, also the gap between male and female child is being 

diminished as the female children continue to join schools, both government and private. As 

far as primary education is concerned, the initiatives taken by governments such as the Sarva 

Shiksha Abhiyan, the Mid Day Meal program, the Rashtriya Madhyamik Shiksha Abhiyan and 

many other incentives have attracted a lot of children to attend schools. The cycle and uniform 

distribution program by the Bihar government under the Mukhyamantri Balika Cycle Yojana 

has received appreciations on global level by UNICEF.10 

 In the recent past, millions of children have joined schooling; however there is still a long 

way to go as the government primary schools battles with shortage of qualified teachers. 

 
Education as a Tool for Solving Problems Related to Children 

 Education is a tool that solves many of the social problems. It not only brings knowledge to 

the individual, but also provides freedom from social evils. Thus Right to Education for 

children have been identified by many governments around the globe as a fundamental right, 

in fact, many governments have not just given preference to right to education, and they have 

promoted right to free and quality education as a fundamental right. Article 29 of the UNCRC 

approves right to compulsory education and development of personality as well as 

development of talent and mental ability of the children as an enforceable right upon the states 

who are parties to the treaty. India, which is the 2nd most populous country on the planet at 

present is home to almost 422 million children (almost 41% of the total population)11, provides 

right to free and quality education as a fundamental right for all the children. The Supreme 

Court of India in the case of Mohini Jain v. State of Karnataka case12 as a compulsory right 

                                                 
9          Stats have been taken from official sources, link to sources are : 

http://www.ncert.nic.in/programmes/education_survey/7_survey_reports.html, 
http://labour.nic.in/childlabour/census-data-child-labour  

10  Source : http://mhrd.gov.in/schemes-school 
11  Data as of 2011, source : 

http://censusindia.gov.in/Census_And_You/age_structure_and_marital_status.aspx  
12  Mohini Jain vs State of Karnataka AIR 1992 
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under article 21 of the Indian Constitution. Currently India has many laws that not only 

provides right to education as a compulsory right for the children, but the Indian parliament 

has passed many laws abolishing child labour and child marriage that had been in practice 

since a long time back. 

 But despite the hard tried efforts of India and many other states, the primary education of 

children still faces a stiff challenge in the modern world. A data released by UNICEF in 2011 

shows that more than 58 million children in the ASIA-AFRICAN region never went to school, 

while more than 20% of child’s population in the African region left primary schools before the 

completion, poverty being one of the major reasons for the stats. Also reasons such as warfare 

and child abuse are keeping over 28 million children out of schools. 

 While the welfare schemes and the judiciary need to work at par level for the better 

upbringing of the children, education still remains one of the most important methods, also the 

there needs to be a sense of realization among the educated section of society across the globe 

to participate and contribute in the development mechanism that improves the quality of life 

for children. 

 
Right to Education and Its Effect on Quality Education  

 As aforesaid, government by implementing laws and taking serious steps regarding the 

education for children helped in changing the scenario from past few years. The laws and their 

implementations in a way did justice in getting better results as it can be seen in urban areas 

but it still lacks when it comes to rural areas. The main ideology behind providing quality 

education is yet to deliver and most importantly it should reach each and every person. Article 

21 A was inserted by the Constitution (Eighty-sixth Amendment) Act, 2002 in the constitution 

of India which mandates the government to provide free and compulsory education to children 

from age upto 6 to 14 years. As a result of consequential legislation, Right of Children to Free 

and Compulsory Education (RTE) Act, 2009 brought into existence and both came into effect on 

1 April 2010. Along with fulfilling all the duties envisaged in Article 21-A it clarifies that 

‘compulsory education’ means obligation of the appropriate government to provide free 

elementary education and ‘Free’ means that no child shall be liable to pay any kind of fee or 

charges or expenses. 

 
Effect of RTE on Quality Education 

 As a quest for achieving quality education in a developing country like India, education is 

something which is still taken as granted in many rural areas. According to the Annual Status 

of Education Report 2016 (ASER), a survey was carried out in 589 rural districts in 2016. It was 

estimated that the performances of elementary class students have dipped from the previous 

year surveys13. Although after RTE Act 2009, there have been significant improvements in the 

physical infrastructure of schools in India which means improvement in toilet facilities, 

                                                 
13 Annual Status for Education Report, (2016),  Lack of quality education in India, Retrieved 

from http://thecsrjournal.in/lack-quality-education-india-aser/ 
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especially in terms of facilities for girls. In a report by KPMG “Assessing the Impact of Right to 

Education Act 2016” condition improved from 59 percent in 2009 to 85 percent in 201414. Under 

section 2, clauses (d) and (e) of the Right to Education (RTE) Act 2009, the definition of 

‘disadvantaged groups’ and ‘weaker sections’ has been given15. It has sought reservation in 

private schools for children coming from impoverished homes. It makes mandatory for all 

government/aided/and non-minority unaided schools to have 25 percent16 reservation for the 

poor which helped many children gaining quality education, though on the other hand many 

children did not able to utilise this scheme because they are unaware. Amendments had 

continuously been made in the Act since it has came into effect to repeatedly improvise the 

quality of education. The Right of Children to Free and Compulsory Education Act, 2009 

(Principal Act) was amended by the Right of Children to Free and Compulsory Education 

(Amendment) Act, 2017 to include reference on class-wise, subject-wise learning outcomes17.  

 A new proviso was inserted in sub-section (2) of section 23 of the principal Act relating to 

qualifications for appointment and terms and conditions of service of teachers. The Right of 

Children to Free and Compulsory Education Rules, 2010 are being amended in order to bring 

these rules in consonance with the Right of Children to Free and Compulsory Education 

(Amendment) Act, 2017. This witnessed the improvement in teacher student ratio.  

 As talked about the education of girls, the scheme of Kasturba Gandhi Balika Vidyalaya 

(KGBV) merged with Sarva Shiksha Abhiyan in 2007 has made to improve literacy rate of girls 

in the country where female rural literacy rate is below national average. In 2009, 2423 KGBV’s 

are reported to be working with 1,90,404 girls enrolled in them18. This is able to ensure the 

access to quality education for girls of disadvantaged group of society. 

 

Schemes to Provide Quality Education in India 

Scheme to Provide Quality Education in Madrasas (SPQEM) and Scheme for Infrastructure 

development in Minority Institutions (IDMI) 

 Education may reach the deprived but quality education is yet in the battle to make its way. 

In madrasas where the Muslim children get formal teachings of their religion this scheme 

aimed at providing teachings of national educational curriculum subjects like Science, 

Mathematics, Language, Social Studies etc. through enhanced payment of teacher 

                                                 
14  MHRD Annual Report, (2014-15),  Assessing the Impact of Right To Education Act. Retrieved 

from https://assets.kpmg.com/content/dam/kpmg/pdf/2016/03/Assessing-the-impact-of-
Right-to-Education-Act.pdf 

15  RTE Act,2009, Section 2 (d) and (e) 
16  25% Reservation Under the RTE: Unpacking the Rules in PAISA States-Accountability 

Initiatives Policy Brief, June 2012 
17  Quality Education under RTE Act, Retrieved from 

http://pib.nic.in/newsite/PrintRelease.aspx?relid=168713 
18 Mobar, S. (2015), Impact of RTE on Girl Child Education, International Journal of Social 

Science and Humanity, Volume 5, 904, Retrieved from http://www.ijssh.org/papers/577-
C00003.pdf 
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honorarium19. IDMI has been brought into operation in order to enhance quality of education 

to minority children. Minority institutions (private aided/unaided schools) having minority 

population above 20 percent located in towns, district and blocks having would be given 

preference. The scheme will inter alia encourage educational facilities for girls, children with 

special needs and those who are most deprived educationally amongst minorities20. 

The Samagra Shiksha Abhiyan 

 The scheme has been made to provide holistic and quality education from pre-primary to 

higher secondary levels. As reported by Naina Mishra (2018), the Government of India has 

integrated the centrally sponsored schemes of Sarv Shiksha Abhiyan (SSA), Rashtriya 

Madhyamik Shiksha Abhiyan (RMSA) and Teacher Education (TE) into a single scheme21. 

The Mid-day Meal Scheme 

 Quality education is necessary for the children who have been deprived of it but without 

proper nutrition and non-availability of meals does not go to improve the situation. Section 5 

(1) (B) of Food Security Act ensures free meals for children studying in government schools. 

MHRD argues that the major findings of the PROBE (Public Report on Basic Education) Report 

indicated that 84% of households reported that the children get cooked mid day meal in 

schools and children enjoy varied menu. Good practices like washing hands before eating, & 

after eating are imparted in the schools. Incentives like MDM have contributed to improving 

enrolment rates22. 

 
Role of Civil Societies in Improving the Condition of Children 

 Civil societies have a major role to play in India. UNICEF itself works with a number of 

civil societies in partnerships to promote child participation in the field of education as well as 

protects the rights and interests of children from issues such as child labour, domestic violence 

etc. For purpose of partnership, UNICEF defines civil societies as autonomous associations that 

are independent to profit motives and only intend for the welfare and upbringing of society. 

UNICEF also works with the CSOs (Civil Society Organisations) in order to ensure hygiene 

improvement and water safety, but most importantly, access for education to all the children. 

UNICEF defines CSOs in India as an important partner working to address a range of 

challenges faced by children in India – child protection, health, nutrition, water and sanitation, 

and education. Through these partnerships UNICEF has been able to create opportunities to 

strengthen innovative approaches and programming for children in India. 

 

                                                 
19  Ministry of Human Resource Development, Scheme to Provide Quality Education in 

Madrasas (SPQEM), Retrieved from http://mhrd.gov.in/spqem 
20  Ministry of Human Resource Development, Scheme for Infrastructure Development in 

Minority Institutes (IDMI), Retrieved from http://mhrd.gov.in/idmi 
21  Mishra, N. (2018, April23), Samagra Shiksha Abhiyan implemented in Punjab, The Tribute, 

Retrieved from http://www.tribuneindia.com/ 
22  MHRD, Research Findings on Mid Day Meal, Retrieved from 

http://mdm.nic.in/Files/OrderCirculars/Findings_of_Research_studies.pdf 
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Conclusion 

 Thankfully with the efforts on both international as well as national levels, the emphasis 

upon education of children around the globe has increased significantly. Education, in general, 

is the easiest and influential tool to remove poverty, which still remains a big matter of concern 

for the developing as well as under developed nations. In Nelson Mandela’s words, "There can 

be no keener revelation of a society's soul than the way in which it treats its children." 

 There have been numerous laws that have been accepted by the United Nations and prevail 

as International law for children’s rights such as the National policy for children, 2013, The 

United Nation convention on rights of child 1959, The guidelines governing adoption of 

children, 2011 and many others. There seems to be an urgent need for awareness among the 

society about the rights of the children (the importance of education, specially “girl 

education”). India has ratified many international laws as well as the Indian legislation itself 

contains laws protecting rights of children such as the constitutional right to compulsory 

education (article 21-A), the child labour (prohibition and regulation) act 1986, The child 

marriage restraint act 1929 and many other laws. 

 Solutions to the problems related to rights of children are in bound, there still needs to be a 

lot of improvement done in the basic structure of implementation of the schemes, because the 

purpose of law gets defeated if it is not implemented properly. 
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ROLE OF NGOS IN INDIA’S PROMISE TO EDUCATION 2030 

- EXPERIENCES FROM WORLD VISION INDIA 

 
 Mr.Simha Baludu Boneti 

 Technical Specialist of Education, World Vision India 

 
Education 2030 Agenda is to ‘Leave No One Behind.’ 

 The Sustainable Development Goal 4 is to ensure inclusive and equitable quality education 

and promote lifelong learning opportunities for all. The ultimate goal of this agenda is to leave 

no one behind. If we are serious about SDG4, we must act with a sense of heightened urgency, 

and with long-term commitment. Failure to do so will not only adversely affect education but 

will hamper progress towards each and every development goal. This demands a mandate 

from all relevant stakeholders in Education to reach out beyond traditional boundaries and 

creating effective, cross-sectoral partnerships. As per the goal or new agenda of Education 2030, 

No One Should Left Behind, but the below statistics show that many children are deprived of 

quality education. 

 Access (contrast in Enrollment & Retention): Infrastructure gap is one of the reasons As 

per ASER23, nationally in 2016, 68.7% of schools visited had toilet facilities that were useable as 

compared 47.2% in 2010 while girls' toilets were available and useable has gone up from 32.9% 

in 2010 to 55.7% in 2014 to61.9% in 2016. These figures show that somewhat improving but still 

there is a huge gap. The enrollment for the age group 6-14 has been 96% or above since 2009. 

This proportion increased from 96.7% in 2014 to 96.9% in 2016. Though the enrollment shows 

very high, the average attendance on ASER data indicates that 71.4% of enrolled children in 

primary schools and 73.2% of enrolled children in upper primary schools were present on the 

day of the visit. The absenteeism is an issue due to look at seriously. 

 Quality Education: (Poor Learning outcomes) When we look at the quality of primary 

education there are certain gaps in the areas of curriculum, quality teaching, implementation of 

the policy and monitoring system. Lack of Age Appropriate Curriculum, Inadequate Capacity 

Building of Government Teachers, Implementation and Monitoring Gaps are hindrances for 

achieving the quality education.  

 3. Equity and Inclusiveness: (Inadequate resources)Lack of disable friendly infrastructure, 

policy level gaps for multilingual students and lack of provisions for children affected with 

Climate change are the areas need to be improved in order to meet the standards of equity and 

inclusive education. 

 India is a signatory to the “Education 2030” (Incheon Declaration) and the Indian 

government is committed for 2030 Agenda for the period from 2015 to 2030. This makes every 

stakeholder more responsible and sensitive towards this great task. Indian Constitution also 

guarantees the right of the child for “Free & Compulsory Education,” it becomes the primary 

                                                 
23 ASER 2016, “Annual Status of Education Report”, PRATHAM, New Delhi. 
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responsibility of Government to ensure that this constitutional right benefits children in 

promoting “Education for Life.” 

 
Role of NGOs in India’s Promise to SDG-4 

 The role of NGOs in relationship with governments for successful program. Recognizing 

that no one sector can solve the world’s major societal challenges alone, these roles are 

increasingly carried out through engagement in partnerships and collaborative frameworks 

across civil society, and with stakeholders from business, government and international 

organizations. Civil society actors frequently play the role of enabler in driving change in 

collaboration with other stakeholders. 

 The Role of NGO is generally seen in various roles; as a Watchdog: holding institutions to 

account, promoting transparency and accountability, as an Advocate: raising awareness of 

societal issues and challenges and advocating for change, as a Service provider: delivering 

services to meet societal needs such as education, health, food and security; implementing 

disaster management, preparedness and emergency response, as an Expert: bringing unique 

knowledge and experience to shape policy and strategy, and identifying and building 

solutions, as a Capacity builder: providing education, training and other capacity building as a 

Representative: giving power to the voice of the marginalized or under-represented and also as 

a Citizenship champion: encouraging citizen engagement and supporting the rights of citizens 

 Role of NGO to mobilize likeminded NGOs: NGOs identify with those who are neglected 

and disadvantaged.24 They feel an obligation to underserved communities and often deliver 

education in situations where government policy and practice has failed, filling the gaps where 

government has most difficulty in provision. NGOs involved in education often have the 

ability to implement innovative projects which have positive results in the project area. 

Education is highly labor intensive and most NGOs do not have the resources or capacity to 

maintain educational projects. They usually have the resources only for the life of the project. 

Thus, NGOs are increasingly willing to come together with government and other NGOs to 

support development programs 

 Role of NGO to Support and Implement Government Schemes: Governments are 

generally considered to have a moral obligation to provide people with access to services. 

Education is one of those essential services and only government can provide the political 

backing, the resources (e.g. human, financial and material) and the infrastructures (e.g. 

buildings and administration) necessary for the effective and sustainable education program. 

Only government can sustain these services over time, which is essential if individuals and 

communities are to be benefited. Supervision is essential to ensure good quality training, 

teaching and materials. The government can provide the means for quality control and more 

uniform preparation for educational programs. 

                                                 
24 Pamela Mackenzie, “Relationships between Government and NGOs in a Multilingual Education 

Project in Andhra Pradesh”, India-2003. 
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 Governments are increasingly recognizing the need for links with other organizations who 

either understand local situations or who have the expertise needed to support and implement 

government projects. NGOs are good in community empowerment while government agencies 

are capable of providing the infrastructure and training. 

 
Relationship Mechanism 

 Between NGOs and government, there are few mechanisms for collaboration. In order to 

achieve its goals, in more recent years, however, government has welcomed NGO activity in 

domains where it has difficulty, for example, at community level with disadvantaged groups. 

The collaboration initiative usually comes from the NGO sector through coalitions. Even the 

UN has changed its view of NGO involvement and since2000 there has been much greater 

recognition and inclusion of NGOs in its policy-making. NGOs are also realizing the benefit of 

developing networks among themselves in order to be more influential in government policy. 

NGOs can encourage government participation in its activities. They are capable of bringing all 

the actors together creating linkages from grassroots to government and donor.  

 Educational change requires change at institutional and policy level. However, there are 

some major challenges when working with government. Interestingly, if an NGO seeks a 

partnership with a government it usually means the support of NGO to the government. 

However, if the government seeks the partnership of NGO, the NGOs may be expected to 

support themselves. 

 
World Vision India & Its Education Projects 

 This section discussed on the experiences of World Vision India on different models 

initiated in partnership with likeminded NGOs in Jharkhand, UP, WB and Odisha to enhance 

the quality of education at primary level. The basic aim is to bring improvement in age/grade 

appropriate learning outcomes. Literacy Boost (LB), Remedial Education (REC) and Life Skills 

(LSET) are three key models discussed here.  

 World Vision India is a Child focused humanitarian Christian International Organization 

working for the poor and needy regardless of caste, culture, religion, gender or ethnicity in 191 

districts impacting 26 lakh children of 6200 communities across 26 states of India. World Vision 

India’s Strategic Directives: World Vision India operates on four strategic directives, Reduce 

malnutrition and childhood illnesses, Enhance quality education, Strengthen child participation 

and protection systems and Build resilient communities.  

 World Vision India’s Education Goal is Children have quality of education and have ample 

opportunity to build their lives with improved access to quality education andachieving age 

appropriate learning outcomes, promote value formation and enhance life skills by 

strengthening enabling environment. 

 
1. Remedial Education Model 

 REC Model is a community-led planning process that seeks to ensure that all children in 

the community benefit from a quality basic education. The main objective of this model is to 
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inculcate basic knowledge about reading, writing and arithmetic among the children. Covers 

Children of Primary School aged 6-11 years. Three fold approach to improve learning 

outcomes: Enhances age level learning outcomes both in school and community. Strengthens 

the capacity of School Management Committees. Builds Parental and Community Participation 

to support learning. The Endline Assessment (2018) of REC Vikramshila in Bhubaneswar 

shows how much the REC program has contributed to the improvement of learning outcomes 

in the first language (Odia), second language(English) and Mathematics. The upward 

movement from Level 1 (ability to read letters) to other progressive levels is 47.9% in Odia, 53% 

in English, and 54.29% in Maths. In the same way 30.77% children in Odia, 9.84% and 13.96% in 

Maths graduated as independent readers.  

 
2. Literacy Boost Model: World Vision India with the partnership of Save the Children 

International piloted “Literacy Boost” project in 4 locations in UP and Jharkhand to improve 

key reading skills among primary children. Literacy Boost is a set of basic education program 

activities in a 3 component toolkit:1) Reading assessment,2) Teacher training, and3) 

Community action. It is Partnering on evidence-based programming. LITERACY BOOST 

covers class 1-3 and it focuses mainly on 5 key skills (Alphabetic principle/ Letter knowledge, 

Phonemic awareness, Fluency, Vocabulary and Comprehension). In partnership with Save the 

Children, World Vision has been implementing Literacy Boost Model in 31 countries like in 

Africa (Malawi, Ethiopia, Burundi, and Kenya) and in Asia (India, Bangladesh and Nepal).  

 Considering the results overall for both Uttar Pradesh and Jharkhand together, Literacy 

Boost students significantly improved their reading skills in all 12 Hindi and English reading 

skills with an average effect size of 0.39, a moderate effect size, equivalent to an additional 70% 

of a school year. Thus, it appears the Literacy Boost program was highly successful overall. As 

the most important indication, by Endline, Literacy Boost more than doubled the proportion of 

students who achieved the ultimate goal of reading with comprehension. 

 
3. Life Skills Education for Transformation (LSET) Model: World Vision India developed 

LSET model in partnership with INSA India (Indian National Science Academy).Life skills are 

defined as abilities for adaptive and positive behavior that enable individuals to deal effectively 

with the demands and challenges of everyday life. It is a systematic curriculum that has 42 

modules containing five activities each. Children are divided into two age groups: 6-12 years 

(17 modules) 13-18 years (25 modules). The Proportion of children able to express themselves 

with confidence and participate actively in discussion increased from 24% in baseline to 41.58% 

in Endline. (2017) 

 
4. Recommendations  

 Role of NGOs On ACCESS: NGOs should initiate Infrastructure Development through CSR 

Funding (Tri-Party MOU- Government, NGOs & Corporates) 

 Role of NGOs on Quality: (Developing age appropriate Curriculum, Capacity building of 

Teachers, Integrated Models, Implementation Strategy and Monitoring Mechanism).There 
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are so many models but we need to look at the context of India where we find so many 

groups of children in the schools. Whatever we do we should do it from the child’s 

perspective not to make them more burden but to support. Investing in the children is alike 

laying good foundation for the future.  

 Role of NGOs on Equity & Inclusiveness: Special Children, Slow Performers, dropouts and 

Mother Tongue Instruction  

 Role of NGOS in Establishing Partnerships: Implementation with Govt. & Communities, 

Developing Curriculum, TLM, Modules & Assessment Tools with UNICEF & Academic 

Institutions; Resources with CSR and Joint Monitoring with Government. 

 Role of NGOs on Policy level Advocacy: (Strengthening Systems for Sustainability, 

Mobilizing Communities and PRI and Influence at Policy Level: World Vision India’s CVA 

Model provides scope to enable communities to engage with their local authorities, service 

providers, decision makers to ensure public services are implemented on time with highest 

standards of quality. Hence CVA attempts to mobilize communities to take ownership of 

these accountability processes and to engage in conversations which address the systems 

and structural gaps related to service delivery which shape the necessarey drivers of 

sustainability. 

 
Conclusion 

 The paper establishes that there is a definite advantage of having NGOs working with the 

government to provide better education. A bigger role for the NGOs would ensure that inputs 

from field level experts could be sourced at every stage. This would result in the effective 

delivery of education with efficient accountability mechanisms in place, right from the 

grassroots level. In this context, it may be argued that NGOs could be given a bigger role in 

implementation and evaluation of education plans and policies so that these goals can be 

achieved through joint efforts by the state and NGO. NGO interventions in policy 

implementation improve the delivery of elementary education.  
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Introduction 

 The need for child education is a topic in discussion from early centuries and 1980’s saw 

50% of children out of schools (India Education Report, 2005). 2016 saw 98% enrolment in 

schools which are through constant efforts of the Governments and the society. But still we 

have lot to do for the way forward (ASER, 2017). Those in school, are they learning what they 

are supposed to learn in schools, is another area of discussion. The most vulnerable challenge is 

to get those school dropouts back to school. Though the percentage shows a good deal, 

probably around two million children may be out of school. In earlier days it was the access to 

schools nearby which were a major issue for lack of enrolment and dropouts. But now, 

Governments had taken care to have elementary schools in the rural area wherever possible, 

and hence physical access alone cannot be the reason for dropouts and lack of enrolment. This 

shows that enrolment alone is not an indicator of children deprived of education. The treatment 

of this issue should be at the cause level and not at the symptom level. The focus should be on 

creating demand for education, from all strata of the society, and continuous improvements for 

best practices in promoting awareness and provision for education through schooling for each 

and every child. In this age, even poor parents who have not done schooling sent their children 

to schools, that too private schools and they toil to make both ends meet. (PROBE, 1999).  

 
Background of the Study 

 Even today millions of children are denied their basic education, which is a denial of the 

fundamental right. It is understood that around 17% of children are school dropouts from 

secondary schooling (ASER 2017). This is the case in many parts of India. Many factors are 

behind this epidemic like school issues, mal practices and maladaptive behavior of teachers, 

bullying and maladaptive behavior of peers, house hold factors, lack of drive, lack of food and 

health, lack of awareness, parental pressure or single parent pressure to go on menial jobs, 

individual laziness and to go on menial jobs to earn pocket money through peer pressure, so on 

and so forth. In rural areas, dropping out of school, due to security issues and various other 

reasons are also common. Even if not dropouts, absenteeism is also another issue which affects 

the quality of education and knowledge they imbibe. Many schools fail to give the quality of 

education for lack of good quality teachers, and thus children fail to read or write even after 

attending school (ASER 2013). This calls for minimal learning and free mid day meals only. 

Lack of involvement of parents also can be a reason for this. Hence when we talk about right to 

education, inadequate learning is also an issue of concern.  



Vol. 5     Special Issue 7         April 2018            ISSN: 2321-788x 

 

 

Shanlax International Journal of Arts, Science and Humanities Page 95 

 Constitution of India through its 86th amendment (2002), provides free and compulsory 

education to all children in the age group of 6 to 14 years, and it was followed by the RTE act, 

in 2009.The act is to ensure that all children in the age group of 6 to 14 years should have right 

to free and compulsory education in a Government school in the nearby premises. This act also 

stipulates the schools such as Kendriya Vidyalayas, Navodaya Vidyalaya and the Sainik 

Schools and some Government schools to reserve 25% of their admission for children from 

poor families. No donation or special fees or capitation fees were to be demanded from them. 

States Governments were asked to formulate criterion to implement this act, with state 

provisions. Thus RTE mandates that, provision of child education is a legal requirement and 

any failure to meet is mandate legal requirement can be a violation of law and procedure for 

court proceedings. But the major hitch is that, no one can force the parents to do this and if the 

parents decide not to send their ward for education, law cannot be enforced, which can give 

rise to unauthorized child labor even at their homes. This is where NGO’s and other human 

development organizations can help.  

 
Education as a right and autonomy 

 ‘For civil rights are designed for use by reasonable and intelligent persons, who have 

learned to read and write’ (Marshall 1992, p.16)’. Thus it is very evident that for anyone to be 

aware and to know their rights, education is required. The 19th century saw a compulsion in 

elementary education. Justified on the grounds that the free choice is a right only for matured 

minds, that children are naturally subject to discipline and that parents cannot be trusted to do 

what is in the best interest of their children (Marshall 1992, p.16). Compulsion and right are 

contradictory and thus it was mandated that it is the responsibility of the parents to give 

education to their children. 

 The rights of children were sacred because the child itself could not demand their 

implementation; parents were the most natural persons to do so. Parents would be unable to 

bear the primary responsibility unless they were able to choose the kind of education their 

children should have. Nazi Germany, where the Hitler Youth deprived parents of control over 

their children, had provided an experience which should never be permitted to occur (UN, 

Economic and Social Council, Commission on Human Rights, E/800, and p.582). 

 No person shall be denied the right to education. In the exercise of any functions which it 

assumes in relation to education and to teaching, the State shall respect the right of parents to 

ensure such education and teaching in conformity with their own religious and philosophical 

convictions (TP Vol. VIII (1985), p.214). 

 
Child and the Parent 

 Even when we talk about the right to education for every child, parents have the authority 

of control over their children. The international declaration on the right to education 

consequently treats parents as consumers of education and as their children’s representatives in 

educational choices (Fortin 1999). Parents are supposed to protect children for they are 
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immature and does not know anything about their rights or go for it. The child, once aware that 

it is a social right and not a parental right, loses the sanctity (Murphy (1977)). The right to 

education should be understood as the right of the adult citizen to have been educated 

(Marshall 1992, p.16). It is only in the Convention on the Rights of the Child (1990) that the 

child is recognized (cf. Roche 1999; Freeman 2000). 

 The basic tenets of article of Convention on the Rights of the child, mentions about ‘the best 

interests of the child’ (article 3), the right to express views and to be heard (article 12), and 

highlights the child as a citizen with rights and not of the traditional child-parent role. Article 3 

talks about the primary consideration as the best interests of the child (Convention on the Right 

of the Child, 1990, article 12). Maturity, capability, etc. are relative terms and so a child who is 

mature enough to express any view is capable and in turn able to understand, express and 

vouch for their rights. But when the terminology of rights is brought-in between child and 

parental relationship, the warmth and sanctity of the child parent relationship and the intimacy 

go for a toss. In earlier times, moral, ethical, and value perspective boundaries gave strict 

guidelines to personal values.  

 Paternity is a relationship with a stranger who, entirely while being Other, is me. It is the 

relationship of ego with a selfsame ego who is nonetheless a stranger to the ego (Levinas, 1987, 

p.82). That is while parenting, the child is seen as your possibilities; the child is neither a 

property nor a piece to exercise authority.  

 I do not have my child; I am in some way my child. Only the words ‘I am’ have a 

signification different from the Eleatic or Platonic signification…..Moreover, the son is not any 

event whatsoever that happens to me, as for example my sadness, my trial or my suffering. It is 

an ego, a person. Lastly the alterity of the son is not that of an alter ego; paternity is not some 

sympathy through which I can put myself in the son’s place; it is through my being that I am 

my son and not through sympathy (Levinas 1987, pp. 82-87).  

 The responsibility of the parent lies in promoting the child’s education and sometimes it 

gets lost and ignores the (other) due to various reasons. 

 
Rights to educate and education  

 The 19th century called for a demand in educated citizens and technicians (Marsahll 1992). 

The education of children has direct bearing on citizenship, and, when the state guarantees that 

all children shall be educated, it has the requirements of and the nature of citizenship in mind. 

It is trying to stimulate the growth of citizens in the making (Marshall 1992, p.16). 

 Education shall be directed to the full development of the human personality and to the 

strengthening of respect for human rights and fundamental freedoms. It shall promote 

understanding, tolerance and friendship among all nations, racial or religious groups, and shall 

further the activities of the United Nations for the maintenance of peace (Universal Declaration 

of Human Rights 1948, art.26, Para. 2).  
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 Immanuel Kant, in his famous writing on ‘What is enlightenment?’ (1992a, p.54), explains 

immaturity as the inability to think for oneself, caused by a lack of either understanding or 

courage. He speaks about enlightenment as a natural necessity. 

 Enlightenment is man’s release from his self-incurred tutelage. Tutelage is man’s inability 

to make use of his understanding without direction from another. It is self-incurred when its 

cause lies not in lack of understanding but in lack of resolution and courage to use it without 

direction from another. Sapere aude! Have courage to exercise your own understanding! That 

is the motto of enlightenment (Kant 1992a, p.54) 

 Kant speaks about freedom, autonomy and maturity through education which leads to 

enlightenment. This is mandated in human rights declaration also.  

 All human beings are born free and equal in dignity and rights. They are endowed with 

reason and conscience and should act towards one another in a spirit of brotherhood (Universal 

Declaration of Human Rights, Article 1) 

 
Way forward for inclusiveness 

 Education, enables a child to succeed outside their premises economically, develops 

knowledgeable citizens, leads the nation to transformation, regulates equitable representation 

in all areas and provides a secure environment for the child in concern. Education raises the 

living standards and awareness of one’s life and its purpose. Amartya Sen (1999a, 1999b, 1995) 

stated that educated women are better able to provide for themselves and their families, 

contributing to the overall health of their communities and the economic well-being and 

political stability of the country.  

 UNICEF and World Bank objectives were child development through education. The gains 

made in improving health and education are increasingly fragile due to insecurity, corruption 

and the politicization of aid (Refugees International, 2010). 

 The solution for inclusiveness is a pluralistic approach to provide education. The 

ideological challenges, logistical challenges, geographical challenges, environmental challenges 

and personal challenges have to be taken care off.  

 
Conclusion 

 A robust, comprehensive and dynamic process, effective process implementation, process 

control mechanisms, progress monitoring, implementation of reforms, etc. are the need of the 

hour. The Indian educational systems have to take measures to penetrate the socio-cultural and 

political factors to reach the tribal society. They are always ignored, excluded or held in the red 

tape. Even when it is provided, they have forced education in dilapidated buildings depriving 

quality education. Hence internalization, inclusiveness, reforms, and continuous best practice 

improvements are the required transformational needs for child education to reap its benefits. 
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Introduction 

 Food, shelter and clothes are the basi requirement of all human beings. This has been 

admitted and well accepted phenomenon since the evolution of human civilization. As we have 

passed through various phases of evolution and landed in today’s era. Gradually, Education 

has become another important and most valuable basic requirement of human life. A critical 

examination of the concept of education will definitely prove that without education the 

evolution development in today’s era would not have been possible. It is undoubted fact that 

the education (practical, theoretical or any other form) has been the sole basis of growth of 

human civilization. On the other hand, at this point of time the human beings’ existence 

without education cannot be imagined. The life of a human being is considered to be merely an 

animal existence if good quality food, shelter and clothes aren’t provided to them, in the same 

manner denial of good quality education is also considered to be merely an animal existence 

for a human being. 

 Considering the importance of education, Various laws have been formulated to ensure 

proper education for citizens of our country. Since the inception of Constitution of India, Under 

the Directive Principles of State Policy, in Article 45 the provisions for free and compulsory 

education has been enumerated likewise various other state legislations are /were to ensure 

proper education to the fellow citizens. But, in order to achieve the sole purpose of making the 

society educated and impart proper education and to ensure that no person should be deprived 

of proper education. In the year 2002, the Indian parliament amended the constitution and 

inserted Right to education as a fundamental right. Accordingly, a statute titled “Right of 

children to free and compulsory Education Act” was enacted in the year 2009. Rules have been 

framed by the State governments for smooth implementation of the Act for ensuring a 

developed environment in future. 
 

The Right of Children to Free and Compulsory Education Act, 2009 

 The Right of children to free and compulsory Education Act, (herein after referred as RTE 

Act) had received the assent of the president on 26th August, 2009. This Act has been enacted to 

provide free and compulsory education to all children from the age of 6 to 14 years. The said 

act focuses not only in quality education but also proper eliminatory education. Further, the act 

also focuses on the difficulties faced by the disadvantaged sections of the society. As a result of 

which, several children have been dropping out of the school. Therefore, some other important 

aspect of the RTE Act is to provide equal opportunity of education to all irrespective of class, 

religion, race, sex etc. When we talk about equal opportunity then a very popular scheme of the 

Government of India comes to mind i.e. “Sarva Shikshya Abhiyaan” (herein after referred as 

SSA).  
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Sarva Shikshya Abhiyaan under HRD Ministry Government of India25 

 The Sarva Shiksha Abhiyaan or SSA has been operational since 2000-2001 to provide for a 

variety of interventions for universal access and retention, bridging of gender and social 

category gaps in elementary education and improving the quality of learning. SSA 

interventions include inter alia, opening of new schools and alternate schooling facilities, 

construction of schools and additional classrooms. Toilets and drinking water, provisioning for 

teachers, regular teacher in service training and academic resource support, free textbooks and 

uniforms and support for improving learning achievements levels outcome. With the passage 

of the RTE Act, changes have been incorporated into the SSA approach, strategies and norms. 

The changes encompass the vision and approach to elementary education, guided by the 

following principles: 

 A Holistic view of education, as interpreted in the National Curriculum Framework in 

2005, with implications for a systemic revamp of the entire content and process of education 

with significant implications for curriculum, teacher education, educational planning and 

management. Equity, to mean not only equal opportunity, but also creation of conditions in 

which the disadvantaged sections of the society – children of SC, ST, Muslim, minority, 

landless agricultural workers and children with special needs, etc can avail of the opportunity. 

 Access, not to be confined to ensuring that a school becomes accessible to all children 

within specified distance but implies an understanding of the educational needs and 

predicament of the traditionally excluded categories – the SC, ST and other sections of the most 

disadvantaged groups, the Muslim minority, girls in general and children with special needs. 

Gender concern, implying not only an effort to enable girls to keep pace with boys but to view 

education in the perspective spelt out in National Policy on Education 1986/92; i.e. a decisive 

intervention to bring about a basic change in the status of women. Centrality of teacher, to 

motivate them to innovate and create a culture in the classroom, and beyond the classroom, 

that might produce an inclusive environment for children, especially for girls from oppressed 

and marginalized backgrounds.  

 Moral compulsion is imposed through the RTE Act on parents, teachers, educational 

administrators and other stakeholders, rather than shifting emphasis on punitive processes. 

The Convergent and integrated system of educational management is pre-requisite for 

implementation of the RTE law. All states must move in that direction as speedily as feasible.  

 Even though, the Right to education has become a fundamental right in the year 2002. 

Much before that, Our Government had started the above programme i.e. SSA with a view to 

achieving freedom from illiteracy. In that process, Government (including various state 

governments) have implemented various programmes in order to attract the poor and 

disadvantaged sections of the society. From among such programmes,” Mid-day Meal”, Supply 

of clothes, books etc. play a major role in encouraging the children towards education and in 

the process of achieving the legislative intent of the RTE Act. However, the Act, along with 

                                                 
25  Retrieved from http://mhrd.gov.in/sarva-shiksha-abhiyan 
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equal opportunity for education focuses on eradication of barriers in the way of education 

which is of equal importance. Whereas, various barriers in the path of providing education 

varies from time to time and area to area. In rural areas, there might be different difficulties and 

the situation might not be the same as that of the urban areas. Due to the difficulties or the 

barriers proper environment has not been created and the rate of drop outs is increasing day by 

day. Thus, broadly the right to education act provides or takes care of a few important aspects:- 

(i) Equal opportunity for Education 

(ii) Eradicating the barriers in the path of education 

(iii) Reduction of the rate of Drop outs. 

 According to a paper published, about drop -out in secondary education26, the various 

causes and its effect with regard to dropping out are purely socio-economic, some are 

individual reasons and some are very practical. As per as socio-economic reasons are 

concerned, early marriage, lack of awareness, lack of exposure, very less per capita income, poor 

financial conditions are generally found to be the major reasons for the dropouts. So far as 

individual reasons are concerned with poor health, poor performance, safety and security are 

certain difficulties which not only creates a barrier but also becomes a burden for an individual 

to go for proper education. Coming down to practical reasons, the distance of schools, 

infrastructure issues, attitude of teachers etc. discourages the implementation of the RTE Act. 

An Article published in “THE HINDU” newspaper in the year 201627, has provided a data 

obtained from ministry of Human Resource & Development which states that the national 

drop-out rate at the primary level was 4.34% in the year 2014-2015 and in case of secondary 

level the percentage of drop outs are more than 17.36%. Further, the Article reveals that the 

problem of child labour can never be over ruled. 

 
Critical Analysis of the RTE Act 2009 

 Admittedly, the RTE Act is a welfare statute and has been enacted with a holistic aim but 

the same is also not free from practical difficulties as far as implementation is concerned. It is 

quite surprising that many states have not yet framed the rules so as to implement the RTE Act 

2009. Further, Section 4 of the Act provides special provision for children not admitted or who 

have not completed elementary education. 

Special Provisions for Children not Admitted to, or Who have not Completed, Elementary 

Education  

 “Where a child above six years of age has not been admitted in any school or though 

admitted, could not complete his or her elementary education, then, he or she shall be admitted, 

could not complete his or her elementary education, then, he or she shall be admitted in a class 

appropriate to his or her age: Provided that where a child is directly admitted in a class 

appropriate to his or her age, then, he or shall, in order to be at par with others, have a right to 

                                                 
26  Sunita Chugh (2011) Dropout in Secondary Education, A study of Children living in Slum, 

National University of Educational Planning and Administration 
27  The Hindu (2016,December 11) Why Children Drop out from primary school 
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receive special training, in such manner, and within such time-limits, as may be prescribed: 

Provided further that a child so admitted to elementary education shall be entitled to free 

education till completion of elementary education even after fourteen years.” 

 However, there is no such provision to provide the elementary education to children as 

mentioned in the above section. On the Other hand, there is nowhere mentioned about any 

specific device or system which will take the responsibility of facilitating the admission process 

for those students /children who could not complete their elementary education. Moreover, 

Admission in a class appropriate to the age of the concerned child is not justifiable it is because 

if a child who has not completed the elementary education and have attended an age of 12 

years then admitting a child in the higher class is a frustrating act for him/her. Subsequently, 

as far as the special training to be provided to such children is concerned there needs to be an 

institutional approach and a specific system of implementation is to be developed.  

 Further, Section 11 of the Act enumerates or empowers the appropriate government to 

provide pre – school education.  

 
Appropriate Government to Provide for Pre-School Education  

 With a view to prepare children above the age of three years for elementary education and to provide 

early childhood care and education for all children until they complete the age of six years, the 

appropriate Government may make necessary arrangement for providing free pre-school education for 

such children.  

 Pre-school education is important in order to encourage the children as well as parents 

towards education. But, unfortunately, In Government level there has been no such action 

taken for ensuring pre-school education in order to strengthen the foundation of free and 

compulsory education. For an example, In the State of Odisha the pre- school education is been 

imparted in a specific category of centre called “Aanganwadi Centre”. But, the Aangwadi 

workers and the centre has been facing a lot of practical difficulties with regard to pre-school 

education. The persons engaged in such pre-school education and activities are not provided 

with the basic requirements such as proper remuneration, job security, proper status in the 

service as a result of which they are not encouraged to take up or perform the responsibility for 

imparting proper pre-school education.  

Section 13 of the Act provides: 

No Capitation Fee and Screening Procedure for Admission 

 “No school or person shall, while admitting a child, collect any capitation fee and subject the child or 

his or her parents or guardians to any screening procedure. Any school or person, if in contravention of 

the provisions of sub-section (1): 

1. Receives capitation fee, shall be punishable with fine which may extend to ten times the capitation fee 

charged; 

2. Subjects a child to screening procedure shall be punishable with fine which may extend to Rs 25,000 

for the first contravention and Rs 50,000 for each subsequent contravention.” 

 As per the above provision the school will not take any capitation fees and the school will 

be prohibited from conducting any kind of screening process in the event of admitting children 
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into the schools. Therefore, there arises very practical difficulty with respect to imparting 

quality education. When the government is not adequate to provide necessary funds, then 

schools generate funds from the students and try to impart quality education by providing  a 

good environment to the students. But, strict implementation of such provision makes it 

difficult for the management of the schools for imparting the quality education. Accordingly, 

Screening, Interview, entrance test is concerned in my humble opinion it is required, at least for 

schools which are known for their rich culture, good reputation and excellent result. If the 

entrance procedure is stopped then admission of the good and meritorious student will be 

restricted. Then, there will not be healthy competition between the students. As a result of 

which, not only the healthy competition between the students is restricted but quality 

education is also affected. In this process the competitive spirit is lost somewhere. In my 

personal opinion, mere education is not sufficient but quality education and development 

through healthy competition are much more important. Practically, I have seen that some 

schools which have been established ages before and have been very well known for producing 

meritorious students, they are unable to take good or atleast average students with minimum 

basic knowledge as a result of which the good will of such schools are going down and 

meritorious students are losing interest in prosecuting their studies in such schools. For an 

instance, Ravenshaw collegiate school which was established in the year 1851 by T.E. 

Ravenshaw, in the city of Cuttack, Odisha has got a very rich heritage and exceptional good 

will in terms of results. It has produced great sons of the soil like Netaji Subhash Chandra Bose, 

Madhusudhan Das, Kartar Singh, Biju pattnaik etc. Since long this school has been securing 

100% result along with top rank holders in the state level board examination. But, after 

implementation of the above provision of no screening/no entrance the school authorities are 

unable to take good students thus, the teachers are facing difficulties in maintaining the proper 

environment for the studies and good students are getting discouraged resulting in poor 

performance in state and national level. Furthermore, the guardians are also discouraged 

because like previous year they are unable to encourage their students to take admission in 

such schools which were an honor by itself. Therefore, entrance test should be allowed to a 

certain extent. Further more, this provision can be properly/successfully implemented only 

when pre-school education is extended with 100% success rate.  

 
Prohibition of physical punishment  

Section 17 provides that, Prohibition for physical punishment and mental harassment has 

been incorporated: 

 The research has revealed that the above provision has been misutilised and abused by the 

students and parents as because when the teacher tries to become a bit strict for the 

development of the student and takes the liberty of punishing the student for his benefit then 

also, this becomes an offence for which the teachers are refraining themselves from taking extra 

effort for quality education. Many educationalists, have opined that modern technology which 
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is cordial and friendly should be adopted for imparting education but the appropriate 

governments have not devised proper training programmes for the teachers.  

 
Another, important provision which needs to be looked into and worked upon i.e. School 

management under Section 21 of the RTE Act: 

  School Management Committee: (1) A school, other than a school specified in sub-clause 

(iv) of clause (n) of section 2, shall constitute a School Management Committee consisting of the 

elected representatives of the local authority, parents or guardians of children admitted in such 

school and teachers: Provided that at least three-fourth of members of such Committee shall be 

parents or guardians: Provided further that proportionate representation shall be given to the 

parents or guardians of children belonging to disadvantaged group and weaker section: 

Provided also that fifty per cent of Members of such Committee shall be women. 

(2)  The School Management Committee shall perform the following functions, namely:-- (a) 

monitor the working of the school;  

(b)  prepare and recommend school development plan; 

(c)  monitor the utilisation of the grants received from the appropriate Government or 

local authority or any other source; and  

(d)  perform such other functions as may be prescribed.  

 
 [Provided that the School Management Committee constituted under sub-section (1) in 

respect of,-- (a) a school established and administered by minority whether based on religion or 

language; and (b) all other aided schools as defined in sub-section (ii) of clause (n) of section 

2,shall perform advisory function only.] 

 As far as this provision is concerned, the school management committee has got an 

important role to play in development of Environment for quality education and for 

monitoring the working of educational institution. But, most of the time the interference of the 

school management committee is so high that kills the essence of quality education and smooth 

management of the schools. The most vital aspect which needs to be implemented in order to 

achieve the sole purpose of the Act is school’s responsibility in extending at least 25% of the 

strength of a particular class as reserved for children belonging to weaker section and 

disadvantaged group in neighbourhood and provide free and compulsory elementary 

education till its completion but we are yet to achieve success in identifying weaker and 

disadvantaged group in the neighbourhood of a school, and the proper procedure for extension 

of such benefits to the beneficiary is yet to be developed.  

 An enactment is always done on the basis of socio-economic and educational scenario of 

the contemporary society in the relevant time but that needs to be modified in course of time as 

per the requirement. Thus, Many supreme court judgments on various contexts have quoted 

Bhagvad Gita: 
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Figure 1. Shrimad Bhagvat Gita28 

 
  For doing so, the role of executive, judiciary and legislatures are very much essentials and 

all these three wings should work in proper coordination. When the Right to Education is been 

made as a fundamental right the role of judiciary becomes very crucial so far as protection for 

the same is concerned. 

 The judiciary is expected to play a significant role in enforcing the RTE Act. Courts have 

been acting and have to continue to act as first port of call in the absence of proper statutory 

bodies and grievance redressal mechanisms. However, it is imperative that judicial efforts be 

supplemented by building awareness and strengthening grievance redressal mechanisms 

under the RTE Act. This will lead to saving of litigation costs as well as remove the barriers to 

secure rights for parents and their children. Side by side, strategic litigation across High Courts 

should also be explored, for pushing implementation of the RTE Act by state governments. In a 

PIL filed in 2014 by National Coalition for Education in SC, it pointed out that at least 3.77 

crores children between the age of 6 to14 years were not in schools. It also highlighted sluggish 

implementation of the RTE Act, leading the Apex Court to direct all states and union territories 

to respond to these issues. Thus, more such efforts by civil society organizations will be useful 

in getting targeted judicial orders for the effective implementation of the Act.RTE is here to stay 

as its focus on educating all children is the core objective of a developing India. Now the 

executive has to strengthen education delivery mechanisms and summon necessary political 

will to implement Act. Simultaneously, judiciary will continue to hold government accountable 

and ensure the Act’s enforcement. 

  Right to Education Act It’s been eight years since the Right to Education Act, 2009, came 

into force. The RTE Act has been touted to be a landmark legislation that seeks to realize the 

fundamental right to education for all children in the age group of 6-14 years. Yet it is being 

perceived as an ill-drafted and poorly implemented legislation. Many schools in country still 

suffer from lack of adequate drinking water facilities, playgrounds or the necessary 

infrastructure prescribed by the Act. There still exist cases of corporal punishment which has 

been banned by RTE. The learning outcomes which are the indicators of quality of classroom 

                                                 
28  Image Web source -https://nilayashokshah.files.wordpress.com/2016/10/13-yada-yada-hi-

dharmasya-from-bhagwad-gita.jpg?w=760 
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instruction has been found to be badly low. Thus, it shows that bureaucratic apathy and weak 

institutional mechanisms is some factors that have contributed to poor and less significant 

implementation of the Act. 

 However, there is relatively unexamined indicator of how the law has worked is its 

contestation in courts. 

 As discussed above, the judiciary alone cannot protect the rights of the citizens if proper 

awareness and information is not circulated among the members of the society. There, the role 

of media and social organizations becomes very crucial. Hence, All the responsible pillars of 

our society should come forward and join hands for achieving the greater goal with regard to 

Right to Education.  

 
Conclusion 

 Education is the best tool or weapon to wipe out all the difficulties from personal and social 

life. Without education, the growth of individual and society as a whole is next to impossible. 

Understanding the above idea laws have been formulated and various steps have been taken 

by the Government and various other agencies to ensure proper education for each and every 

individual as a matter of right. But, the concept of education should not be confined only to 

theoretical or conventional educational system rather vocational, artistic and creative areas are 

to be included within the scope and ambit of Right to education. The statutes including 

constitution need to be amended as to inclusion of vocational, artistic and creative training in 

right to education.  

 On the other hand, the existing provisions of law need to be extended with a practical and 

holistic approach in order to make it convenient for implementation of the laws without any 

practical hindrances. It is high time to develop a system of strong monitoring unit either by 

way of enactments and by way of awareness. If there would be an institutional approach to 

implementation of the existing laws then also a drastic change in a positive direction can be 

seen. Lastly, without disputing the existing provision of law or the prevailing practice in 

implementation of laws. I suggest for creating awareness with regard to implementation of the 

said Act. 
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Sarva Shiksha Abhiyan (SSA) 

 The Government of India decided to achieve the object of providing quality universal 

elementary education (UEE) by making elementary education free and compulsory to all 

children between the age group of six to fourteen years. Sarva Shiksha Abhiyan (SSA) is the 

flagship program of Government of India to achieve UEE as mandated by the 86th amendment 

to the Constitution of India, which declares education as a fundamental right. (mhrd.gov.in) 

SSA emphasis on imparting quality education. In order to achieve this object, SSA suggests 

various parameters that need to be addressed in State and district plan. 

 (educationforallinindia., 2013) 

 The quality dimensions that have been identified for elementary education are; the 

infrastructural facilities in the school, school management and community support, school and 

classroom environment, curriculum and teaching-learning materials, teacher and preparation, 

classroom practices and processes, teaching and learning time and Learners' Assessment, 

Monitoring and Supervision. (2013, p. i) 

 The key indicators that is recognized for the learners' assessment, monitoring and 

supervision dimensions are; not to detain the child in the same class, to award grade/marks 

while assessing the child, to conduct internal/external examinations, to have periodic 

assessment such as quarterly, half-yearly and annually, to adopt feedback mechanism to be 

used by teachers, to make active participation the parents in the Village Education Committee 

(VEC), to provide feedback to parents. (educationforallinindia.com)  

 Based on the above indicators the government identified the school/community level, 

Cluster level, Block level, District level and State level as the monitoring levels of quality 

elementary education.  

 BRCs and CRCs are the mechanisms wherein the learners' assessment starts. The action 

taken by them in order to check and improve teaching-learning processes plays a major role in 

improving the quality of teaching and learning outcome. Accordingly, the Block Resource 

Centers' BRCs and Cluster Resource Centers' are assigned specific duties and responsibilities. 

(educationforallinindia.com) 
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 The Block Rescue Personals (BRPs) at block level are under the duty to provide continuous 

support to the teacher and the village education committee through Cluster Resource Personals 

(CRPs) and continuously monitor the implementation of the pedagogical and other activities at 

school level. (educationforallinindia.com) 

 BRPs receive the fund for organizing teachers training. BRPs and CRPs are jointly 

responsible for organizing the training program for teachers at regular intervals. They are also 

jointly responsible to collect and compile the data on all aspects of SSA support to schools and 

teachers. It also includes the collection of data relating to children census, maintain all the 

records with reference to school-related achievement, the accounts in relating to utilization of 

funds for teachers fund, for preparation of teaching-learning materials (TLMs), funds utilized 

for the mid-day meal and so on. (educationforallinindia.com) 

 The BRPs and CRPs are jointly responsible for looking the financial aspects of SSA such as 

examining the expenditure vouchers, dead-stock registers, minutes books of the meeting held 

periodically. They are also responsible for the activities such as increasing the enrollment of 

children, conducting the bridge courses for children joining the school after the beginning of 

the regular session and also involve themselves in recognizing the out of school children and 

motivate and make sure that they enroll to school. (educationforallinindia.com)  

 The BRPs and CRPs are also under the responsibility to coordinate and work with the non-

governmental organizations to implement the programs designed by them. They are also 

debuted with the election-related duties. They are also in charge to supervise the education 

facilities to be provided for children with special needs. (educationforallinindia.com) 

 Whereas the CPRs are under the duty to make periodic visits to the schools and monitor 

the teacher's performance and also provide on-site support for the teachers. The school visit by 

the resource personnel must be well planned in order to cover all the schools within the given 

time. During the school visit, they need to observe the use of teaching learning material by the 

teacher, has to make the observation of the preparation and presentation by the teacher. They 

are responsible to look into the grade giving by the teacher to the ward. To make an effective 

observation, they are also expected to be familiar with the lesson plan. 

 (educationforallinindia.com)  

 An analysis on the role of BRPs and CRPs, clearly shows that their duties and 

responsibilities are not limited to learners' assessment, monitoring, and supervision, but 

incorporates with the task all the quality dimensions that need to be addressed for quality 

improvement at the elementary level. This overburdening duties and responsibilities have 

made these mechanisms weak and ineffective, which was intended to be a strong and effective 

mechanism to implement the SSA program effectively. 

 The recent research report (Approaches to School Support and Improvement, 2011) clearly 

gives the current scenario of the working condition of BRPs and CRPs. The report contemplates 

that there is an over expectation over the job of BRPs and CRPs. Too many responsibilities and 

aims are being given to these institutions.  
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 However, if we look into the activities of BRPs and CRPs, they are too many. For example, 

school improvement is the first and the foremost important task of BRPs and CRPs. They are 

expected to organize training for teachers and for school committee members. The other 

connected task is to manage the training fund, make plan schedule and also they have to 

maintain records of training held periodically. (educationforallinindia.com) But the fact is, 

these training sessions are poorly managed, and not funded properly and are organized in a 

routine manner and it is not appreciated by teachers. (Approaches to School Support and 

Improvement, 2011) 

 BRPs and CRPs are expected to make a regular visit to schools as per the plan within the 

given time to conduct observation, take feedback from teachers who have attended the training 

session, make discussion with the teachers and clear their doubts and also provide model 

lessons. (educationforallinindia.com) The research report records that the feedback from the 

Head Masters and teachers, that these BRPs and CRPs lack required knowledge and skill to 

address their academic queries. Whereas CRPs complains that their suggestions are not taken 

seriously by the teachers. In addition to these tasks the CPPs are also in charge of financial 

management, including collection of data and also compiling various data collected by them 

such as data of enrollment and attendance of children, data of grades given in different subject 

and evaluating the students, school infrastructure, details of teachers training, mid-day meal, 

census and so on. More often, these data are to be collected repeatedly. (Approaches to School 

Support and Improvement, 2011) 

 Another important task of CRPs is to assess teaching and learning. They need to make a 

regular school visit for observation. During the visit, they are expected to carry the checklist or 

the feedback form. (educationforallinindia.com) Most of the time the CRPs do not carry them as 

they are in the English language, and they feel comfortable to record the observation in the 

local language. However, the school visit feedback is very important because any disciplinary 

action to be taken will be based on these reports. (Approaches to School Support and 

Improvement, 2011)  

 Thus, it is clear that BRPs and CRPs job expectations are too many. This brings about the 

imbalance between the academic work and the administrative work of these institutions. Too 

many responsibilities within limited time make these mechanisms weak and less effective in 

the implementation of programs designed by SSA. 

 
Suggestions 

Consolidation of Govt. schools (common school System) 

 The enrollment of children within the particular area varies from 15-20 children to 50-60 

children in each class. It will be more fruitful if there is a single school with all the children in 

the particular local jurisdiction is placed in each class with sections, depending upon the 

number of children in each class. 
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One Cluster officer to be placed in school 

  One cluster officer to be placed in the school, who has to be in school during all the 

working hours, monitoring and supervising the school management and the classroom 

management. 

Teacher's Training shall be Need-Based 

 There are several para-teachers working in the government elementary schools. These are 

the teachers who are in need of training. Focusing on the training programme on effective 

teaching/activity based would be more fruitful. The training programme should be scheduled 

only during the vacation.  

Enhancing Accountability [teachers/cluster officers]: 

 Accountability comes from within. If there is proper motivation-both economically and 

emotionally, the performance would automatically increase. 

Exempting the cluster resource personnel's / Block resource personnel's from ministerial 

functions:  

 The resource personnel's must be exempted strictly from performing ministerial functions. 

They should completely dedicate their time to improve and support the school development 

with the goal of achieving the objectives of SSA. 

Official Statistics Formats:  

  The statistical data format should be made simple and there is a need to simplify the 

format. Repeated request for the data should be avoided. The BRPs and CRPs must be trained 

to use the technology to fill in the date. This would avoid repetition of work and also save a lot 

of time and money.  

Regular visits by BRPs to Schools 

 The visit by BRPs to school must be meaningful. There must be a scope for giving proper 

suggestions and improvements. The duty of BRPs and CRPs should be coupled with certain 

rights and powers in terms of taking appropriate action. (Approaches to School Support and 

Improvement, 2011) 

 
Conclusion 

 Thus the study clearly shows that there exists a heavy burden on the BRCs and CRCs. It is 

very clear that they are expected to perform duty without any right either to take action or give 

suggestions/advice to the higher officials, the appropriate action needed for improvement. 

They can hardly comply with any of the tasks which are used to fulfill the objectives of SSA. 

Thus too many duties and responsibilities within stipulated time on BRCs and CRPs is the 

main reason for failure to achieve the desired goal under SSA. 
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