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FROM THE PRINCIPAL'S DESK

Education is the backbone of our nation. It is an instrument to national human resource
development. Listed among the fastest growing economies in the world, India stands way
behind in the line, when it comes to education. Low quality education is crippling India’s
growth to cope with the demands of the 21st century economy. It is widely observed that
students prefer learning mechanically than getting imbibed with the concepts. Studies have
questioned the learning of students as they move to higher schools.
A business cannot be expected to deliver the best results if one step in the operational cycle
is not properly linked to the next step. Adequate resource investment during each step of the
cycle is critical for a business to achieve its goal. Similarly, it is not justified to expect from our
citizens to realise their full potential if they don't invest in every phase of their education
journey. The start must be by recognising that early childhood education lays a strong
foundation and ensures that every child receives it as part of the formal schooling system.
Moving on with early education, the focus should be on strengthening every child's literacy and
numeracy skills.
Eventually, as an individual pursues higher education, it should be ensured that he/she
receives 21st-century skills such as writing, communication, critical thinking and collaboration,
which will make them an informed and a productive citizen. There is a need for improvement
in quality of information to improve quality of education in reversing the decline in enrolment.
A high-quality Education system is a pre-requisite for our country to achieve global
excellence. For addressing India's Education crisis, we require resolute political leadership
with a clear vision for education that is able to unite the forces of government, corporate
houses and civil society organisations towards building the nation of our dream.
I wish this two day National Conference will address these issues.

-

Dr.S.Prakash

MESSAGE FROM THE EDITORIAL COMMITTEE
Every individual should have the opportunity to receive a quality education. One of the
most powerful tools for empowering individuals and communities is making certain that any
individual who wants to receive a quality education can do so. Ensuring quality education is
one of the most important things we can do for future generations.
The essential purpose of this journal is to inform, engage and inspire educators by
presenting a portrait of our college and this two day national conference on Quality Education.
In the originality of its conception, in the excellence of its writing and visual presentation and in
its commitment to accuracy, healthy discourse and editorial balance, this journal endeavors to
reflect the values and the quality of the college and conference itself. The papers published in
this issue of journal puts the light over the issues and concerns for quality education. A number
of Strategies to be taken up to ensure quality education has also been discussed by experts,
educators, scholars and student teachers in this journal. With an optimistic thought of bringing
a revolution for quality education, we look forward to apply all possible ways and means in
achieving quality education where all learners have their own unique identity.
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CHALLENGES FACED BY PRESCHOOL TEACHERS IN DEALING
WITH CHILDREN WITH SPECIAL NEEDS
Aishwarya Sezhian

Introduction
Teachers play a huge role in shaping our future generation. Preschools or playschools are
the first exposure to schools many children encounter. Accessibility in early childhood
programs means that all children can interact with materials, activities, teachers and peers to the
fullest extent possible and with equal frequency and enjoyment (Conn- Powers et al.2006; Klein,
Cook & Richardsan Gibbs 2000).It is empirical that these teachers are trained not only to teach
children with various needs but also to identify children who may show signs of special needs.
However in order to develop effective teacher training programs that meets their needs, it is
vital to know the teacher‘s level of knowledge related to inclusive practises as well as their
attitudes towards this issue
Method of Data Collection
The researcher conducted a focus group discussion amongst the ten teachers to gather
information on the challenges they faced with CWSN in their classrooms. Based on this
discussion, five broad themes emerged. For further clarification, interviews were conducted
with experienced staff of each class, namely the playgroup, junior and senior class. Finally the
principal was interviewed and further input was acquired. The researcher was granted formal
permission to observe the sessions. Notes were meticulously made on the CWSN, the peers,
classroom structure, preschool teachers and so on. Sessions were observed in the classroom,
during free play in the ground, in the activity room and also in the ball pool (for playgroup
children).
Results
Results from the qualitative data analyses revealed five main challenges that preschool
teachers face in dealing with children with special needs: (1) Classroom management (2) Social
communication (3) Parents (4) Curriculum adaptations (5) Feeding. These five challenges are
described as dimensions and each of these dimensions were determined to be made up of
factors. Each dimension and its respective factors are discussed in the following section.
Discussion
A teacher‘s responsibility comprises of knowing all of their children, recognizing their
characteristics, encouraging social behaviours and supporting children to have creative
experiences in preschools while also being able to adapt their instruction to the developmental
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level of each child and use strategies that facilitate teaching in the regular classroom
(Honig, 1997; Odom, 2002; Pavri, 2004).
Table 1 Classroom management dimension including factors
Classroom
Preschool
Interview 1 Interview 2 Interview 3 Interview 4
Management
Teachers (n=10)
Disrupting class
111
1
111
11
11
activity
Behaviour issues
111
111
1111
1
11
Inattentiveness
1
11
1
1
Managing peer
11
1111
1
1
group
―In my class, there is a boy who doesn‘t sit in one place. He wants to play. From morning to noon he‘s
playing. He‘s disturbing the class by playing all the time‖. - Participant.
Participants in this study found that classroom management was a major hurdle in the
initial stage when the preschooler with special needs is first brought to school. All children of
this age group take time to settle to the new environment. With CWSN, the teachers need to
observe and understand their needs; it usually takes at least one term for the CWSN to settle
down in the classroom. Classroom activity is disrupted by hyperactive CWSN who run about or
scream. Some refuse to follow instructions at certain times and are not toilet trained. The
teachers usually asked the principal to guide them when behaviour issues emerged from
CWSN. The behaviour issues mentioned included screaming, running, biting and not sitting in
place. The principal asked the teachers to use differential reinforcement to reduce behaviour
tantrums of the children. The teachers hugged the students for good behaviour
Table 2 Social Communication dimension including factors
Preschool
Interview Interview Interview Interview
Teachers (n=10)
1
2
3
4
Social Communication
Language Barrier
1
1
1
Interaction
111
111
1
11111
11
―Yes in the first term she was not speaking, and then she improved. First only with action she would
communicate. Now she shows when she gets hurt also. She is interested in rhymes and attempts first or
last word. Each child in my class will get a chance to perform a story or song. She also performs and
enjoys this‖.
– Participant
At the focus group discussion, the preschool teachers first identified CWSN as those who
had social communication difficulty. Although all the teachers agreed that children begin
speaking between one and two years, if the child was not responding to name or attempting to
speak, they identified such children as CWSN. Though initially challenged with interacting with
CWSN and speech deficits, the teachers were guided by the principal of the school on how to
support their students. At the playgroup level, the teacher uses many actions and cues in the
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local language to engage the children. At the junior and senior level if the child is unable to
speak, they are referred for speech therapy and the teachers work along the guidelines set by the
therapist to help the child.
Table 3 Parents dimension including factors
Preschool
Interview
Interview
Interview
Interview
Teachers (n=10)
1
2
3
4
Parents
Time
11
1
11
1
11
Acceptance
11
1
1111
11
11
Parents of TDP
111
11
1
11
―Some children are underage level and parents don‘t accept this. So they find it difficult to follow our
system‖.
– Participant
All parents of the children in the preschool were employed at the hospital campus. Many
also lived on campus and maintained cordial relations with each other. As a preschool deals
with very young children, in many cases the parents have not realised that their child has
special needs. They send their child for tuitions or look for other alternatives before coming to
terms with the needs of the child.
When CWSN sit in a class, the peers sometimes imitate the child‘s behaviour. The parents
are then worried about their children and request the principal to take action. The principal has
been firm in ensuring that CWSN get equal opportunity for learning at the preschool, she offers
such parents counselling on acceptance of CWSN.
Table 4 Curriculum Adaptation dimension including factors
Preschool
Interview Interview Interview Interview
Teachers (n=10)
1
2
3
4
Curriculum Adaptation
Subjects
111
111
111
1111
1
Games
11
11
111
11
1
―We orient them to north south etc, then we show the map. There is a big poster. We make them stand
on the state and then name it. We found that even children who had other issues were able to understand
these concepts and learn through these methods with interactive education and movement. One topic
covers everything else, big, small, numbers, etc, everything is reinforced ―
- Participant.
Curriculum adaptations were necessary for CWSN in certain cases as the child was not
promoted to the next level. The teachers initially used drilling and repetition with all students to
teach the concepts. It was found that students were able to pick up reading phonic sounds and
identify certain alphabets by this method. In mathematics, CWSN would learn identification
and naming of numbers along with peers. Teachers need to learn special methods and strategies
to facilitate learning in children with disabilities. They also lack confidence in their ability to
differentiate instruction and make the necessary individual adaptations for these children; thus,
working in inclusive classrooms has been a negative experience (Crane-Mitchel & Hedge, 2007).
Shanlax International Journal of Education
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Table 5 Feeding Dimension Including Factors
Preschool
Interview Interview Interview
Interview 1
Teachers (n=10)
2
3
4
Type of food
111
111
1
1
1
Quantity
1
1
11
1
―This is a big problem. They want the child to try a variety of food and they give lots of food also‖.
– Participant.
Feeding was not looked into with much perseverance with the older children as they did not
have to be fed by the preschool teachers. In the playgroup, the teacher was accountable for
feeding her students and so she found feeding of not only children with special needs but also
their peers to be a major challenge. Regarding the quantity, at the playgroup level, some
children were still breastfed, this reduced their solid intake but parents refused to send less.
Many parents would send a quantity and expect it to be finished at meal time which the
teachers found difficult. All the preschool teachers made sure that the students drank sufficient
water.
Feeding

Summary and Conclusion
Teachers who work in preschools of the future should have appropriate knowledge and
skills to meet the needs of all young children regardless of their characteristics or level of
abilities. Both in-service and pre- service teachers should be provided with course and training
that focus n the acceptance of children with disabilities and should be given specific strategies to
support them as they teach in inclusive classrooms (Pavri & Luftig, 2000). The preschool teacher
programs should be reformulated to offer blended programs that would include special
education strategies and practices that are developmentally appropriate and focus on preparing
them to serve all children (Crane-Mitchel & Hedge, 2007).
Parent teacher associations can be encouraged to discuss the progress and challenges that
the students face. By clear guidance, training and support we can overcome the challenges of
preschool teachers and encourage them to develop positive attitudes towards inclusion of
children with special needs.
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QUALITY OF EDUCATION FOR ALL: AN ECONOMIC ANALYSIS OF NEED
TO SCHOOL INFRASTRUCTURAL FACILITIES IN INDIA
V.Arockia Amuthan

Assistant Professor, Post-Graduate Department and Research Center in Economics
, Sawyepruam, Thoothukudi District, Tamil Nadu
Abstract

Introduction
Education in every sense is one of the fundamental factors of development. Any country
can achieve sustainable economic development without substantial investment in human
capital. Education provides one with the best opportunities of becoming successful in the
modern society. In terms of knowledge, qualities, skills, attitudes, and capacities, education
enables individuals to become conscious subjects of their growth and active responsible
participants in a systematic process of building a new world order. Education enriches
people‘s understanding of themselves and of the world. It improves the quality of their lives
and leads to broad social benefits to individuals and society. Education raises people
productivity and creativity and promotes entrepreneurship and technological advances. In
addition, it plays a very crucial role in securing economic and social progress and improving
income distribution. Education strengthens democracy by imparting to the citizens the tools
needed to fully participate in the Government.
Literacy RATE
During the sixty years of after independence, the literacy rate in Tamil Nadu had increased
80 per cent of literacy rate it is more than our national average. The literacy rate increased from
36.4 per cent in 1961 to 80.1 per cent during 2011 census. The rise in the literacy rate over the
years could be attributed to better inputs in primary education. Similar trend was also noticed
at all-India level.
Table 1 Decadal Trends in Literacy Rate 1961 to 2011 (in per cent)
Source: Directorate of Census Operation, Tamil Nadu.
Year
1961
1971

Tamil Nadu
Male Female
51.6
21.1
59.5
30.9
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Total
36.4
45.4

Male
40.4
45.9

All-India
Female Total
15.3
28.3
22.0
34.5
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